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Introduction 

 

The Faculty of Veterinary Medicine at the Universitat Autònoma de Barcelona (hereafter the VEE) 

presents this Self-Evaluation Report (SER) in preparation for the 2025 ESEVT (European System of 

Evaluation of Veterinary Training) Visitation, in line with the current SOP (“Leipzig” 2023). This 

report reflects our commitment to continuous improvement, high-quality veterinary education, and 

full compliance with ESEVT standards. 

Established in 1982, the VEE has evolved into a leading veterinary institution in Spain and Europe. 

Its facilities—including the main teaching building, the Veterinary Teaching Hospital (VTH), Farm 

and Experimental Fields Service (SGCE), and the Food Technology Plant (FTP)—support a 

comprehensive academic, clinical, and research environment for delivering an integrated, 

competence-based curriculum. The VTH, a public foundation since 2010, offers 24/7 clinical services 

for small animals, horses, and exotic species, supporting undergraduate and postgraduate training, 

including EBVS-accredited residencies. 

Following a full ESEVT evaluation in 2018, the VEE was recognised for its curriculum and structured 

QA system. One major deficiency (bovine clinical training) and several minor issues (necropsy 

caseloads, record digitalisation, staff development) were identified. These were successfully 

addressed in a 2020 re-visitation. Since then, the VEE has continued to enhance all programme areas. 

This SER outlines strategic and operational progress made since the last visitation. Key developments 

include: 

¶ Implementation of a competence-based curriculum, mapping learning outcomes to Day One 

Competences with annually reviewed syllabi. 

¶ Stronger integration of research into undergraduate education through projects, internships, and 

Final Degree Projects (TFGs) embedded in One Health and challenge-based frameworks. 

¶ Expanded postgraduate programmes: new master's degrees, international partnerships, 

microcredentials, and CPD tailored to societal and professional needs. 

¶ Reinforced QA processes with active student and staff involvement and enhanced use of 

institutional analytics. 

¶ Ongoing investment in infrastructure, digitalisation, animal welfare, simulation models, digital 

logbooks, and structured feedback tools. 

¶ Promotion of teaching innovation via INNOVET, internal grants, and staff development 

programmes. 

The VEE’s strategic plan supports its mission to train veterinarians who are technically skilled, 

ethically grounded, and socially responsible, prepared to address challenges in animal health, food 

safety, public health, and biodiversity. Key priorities include sustainability, internationalisation, 

collaboration, and innovation. 

As part of the Universitat Autònoma de Barcelona (UAB), the VEE benefits from a vibrant 

multidisciplinary setting that fosters collaboration with medicine, biosciences, and environmental 

sciences. This enables active participation in European networks such as ECIU and Erasmus Mundus. 

This SER, the result of a participatory process with internal and external stakeholders, provides a 

comprehensive overview of the VEE’s status, actions taken, and ongoing improvements, reaffirming 

its commitment to excellence, transparency, and continuous progress.
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Area 1. Objectives, Organisation and Quality Assurance 

Policy 
 

STANDARD 1.1: OBJECTIVES AND MISSION 

Mission statement and objectives 

The VEE has as its core mission the provision of high-quality, ethical, research- and evidence-based 

veterinary education. This mission aligns with the European Directives 2005/36/EC (as amended by 

2013/55/EU) and the Standards and Guidelines for Quality Assurance in the European Higher 

Education Area (ESG). 

The VEE aims to train graduates who are fully competent to enter all commonly recognised branches 

of the veterinary profession and who are aware of the importance of lifelong learning. The programme 

is built around a progressive integration of theoretical and practical skills, complemented by a strong 

emphasis on professional ethics, public health, animal welfare, and scientific integrity. 

Our Mission Statement is to educate future veterinarians capable of addressing the needs of animals, 

society, and the environment with professional, scientific, and ethical excellence. Our VEE is 

committed to continuous improvement in education, research, and service, guided by the One Health 

concept and the values of social responsibility, sustainability, and innovation.  

This mission is publicly available on the VEE website and is embedded across academic, research, 

and outreach activities. 

In line with its mission and European standards, the VEE has established the following core 

objectives: 

1. To provide comprehensive veterinary education that equips graduates with the knowledge, skills, 

and attitudes necessary to practice in all commonly recognised branches of the profession, 

including clinical care, public health, food safety, research, animal production, and the 

pharmaceutical sector. 

2. To ensure a competence-based curriculum, aligned with ESEVT Day One Competences, which 

integrates theoretical knowledge with practical, hands-on experience throughout all five years of 

the programme. 

3. To promote ethical and evidence-based practice, emphasising animal welfare, professional 

deontology, scientific integrity, and responsible use of antimicrobials and other therapeutics. 

4. To foster a culture of lifelong learning and professional development, encouraging critical 

thinking, self-reflection, and adaptability to evolving societal and scientific challenges. 

5. To promote interdisciplinary research and innovation, particularly in areas aligned with the One 

Health approach, ensuring that education is informed by cutting-edge science and societal needs. 

6. To serve society through outreach and collaboration, engaging in public service, continuous 

education for veterinary professionals, and partnerships with industry, professional bodies, and 

international institutions. 

7. To embed sustainability and social responsibility into teaching, research, and service, aligned 

with the Sustainable Development Goals and UAB’s institutional values. 

VEE ensures curriculum prepares veterinarians for professional practice 

The VEE’s core curriculum provides comprehensive training aligned with European Directive 

2005/36/EC (as amended by 2013/55/EU) and the ESEVT Day One Competences. It ensures that all 

graduates are fully prepared to enter any of the main areas of the veterinary profession, including 

clinical practice, animal production, food safety, public health, research, and the pharmaceutical 

sector. 
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The curriculum follows a progressive, integrated model combining: 

¶ Foundational biological sciences, supporting the understanding of animal physiology, 

pathology, and behaviour. 

¶ Species-oriented clinical sciences, covering internal medicine, surgery, reproduction, and 

diagnostic imaging for companion, farm, equine, and exotic animals. 

¶ Public health and food safety, including epidemiology, zoonoses, food inspection, and hygiene 

legislation. 

¶ Professional and transversal skills, such as communication, ethics, legislation, 

entrepreneurship, and research methodology. 

Key features of professional readiness: 

¶ Early and progressive practical training, starting in initial years and intensifying from third 

year onward in labs, farms, and clinics. 

¶ Extensive clinical rotations in fifth year at the VTH, SGCE, and external placements, including 

mandatory exposure to small and large animals and public health. 

¶ Structured External Practical Training (EPT) under supervision in diverse real-world settings. 

¶ Final Degree Project (TFG) promoting independent work, critical thinking, and integration of 

knowledge. 

¶ Competence mapping, with all subjects linked to specific Day One Competences, monitored 

via learning outcomes and assessment tools. 

Quality assurance and curriculum review include: 

¶ Annual review by the Academic Affairs and Quality Assurance Committee (CSAQ) 

¶ Student feedback through course evaluations and meetings 

¶ Input from external stakeholders (e.g., alumni, employers) 

¶ Monitoring graduate employment and satisfaction 

This comprehensive and continuously evaluated curriculum equips graduates with the knowledge, 

skills, and values needed for confident entry into the veterinary profession. 

STANDARD 1.2: THE VEE AT THE UAB 

Details of the VEE 

The VEE is part of the UAB, a public university recognised by Spanish legislation and ranked among 

the top veterinary schools globally. The VEE operates within UAB’s governance structure, with 

autonomous academic and administrative capacities. 

¶ Official Name: Facultat de Veterinària, Universitat Autònoma de Barcelona (UAB) 

¶ Address: Travessera dels Turons, Edifici V - Campus UAB, 08193 Cerdanyola del Vallès, 

Barcelona, Spain 

¶ Phone: +34 93 581 11 98 Email: dg.veterinaria@uab.cat 

Website: http://www.uab.cat/ca/veterinaria/  

¶ Dean: Dr. Manel Lopez-Bejar, DVM, PhD 

¶ Director of the VTH: Dr. Silvia Alonso Cabané, DVM, PhD 

¶ Teaching Coordinator VTH: Dr. Jaume Martorell, DVM, PhD 

¶ Supervisory Authority: Rector of UAB: Javier Lafuente, PhD 

Both the Director and the Teaching Coordinator of the VTH are veterinarians, fulfilling ESEVT 

requirements. 

Organisational chart of the VEE 

The VEE is governed by a participatory and representative structure that ensures academic excellence, 

strategic oversight, and transparent decision-making. 

mailto:dg.veterinaria@uab.cat
http://www.uab.cat/ca/veterinaria/
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At its core is the VEE Council, the highest governing body, chaired by the Dean and composed of 

elected representatives from academic staff (PDI), support and administrative staff (PTGAS), and 

students (delegates and representatives). The Dean, currently elected by the VEE Council, represents 

the VEE both internally and externally and leads the Dean’s Board, which implements academic, 

strategic, economic, and infrastructural decisions. In accordance with recent changes in national 

university legislation, future deans will be elected by the entire VEE community. 

The Dean’s Board includes the Vice Deans for Quality and Academic Affairs; Students and Academic 

Secretary; and Economics, Services, and Infrastructure, along with the Degree Coordinators for 

Veterinary Medicine and Food Science & Technology, the Coordinator for Institutional and 

International Relations, and the VEE Administrator. 

 
Decision-making is collegial and supported by various bodies that ensure stakeholder participation 

in academic and strategic matters. These include the Academic Affairs and Quality Assurance 

Committee (CSAQ), the Economy and Infrastructure Committee, the Equity Committee, the Student 

Affairs Committee, the Master’s and Postgraduate Studies Committee, the Biosecurity Committee, 

the Emergency Management Board, the Innovation Teaching Group (INNOVET), and the External 

Advisory Board. 

Strategic and operational decisions follow a dynamic bottom-up and top-down process. Initiatives 

may arise from departments, students, or staff, and are discussed in the relevant committees before 

reaching the Dean’s Office and ultimately the VEE Council for final approval. 

List of departments/units/clinics  

The VEE is structured around three core departments directly linked to veterinary education and 

several interdepartmental units that contribute foundational and cross-disciplinary teaching. All are 

integrated into the VEE’s governance structure through regular meetings with the Dean. 
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¶ Department of Animal and Food Science: This department is responsible for teaching and 

research in animal production, nutrition, food technology, and food safety. It contributes to the 

Veterinary Degree and to the Bachelor in Food Science and Technology, and is highly active in 

master’s and doctoral programmes. Its research is closely aligned with sustainable food systems 

and One Health objectives.  uab.cat/ciencia-animal-aliments 

¶ Department of Animal Health and Anatomy: This department coordinates teaching and research 

in animal health (including microbiology, parasitology, pathology, epidemiology, and zoonoses) 

and comparative anatomy. It also delivers services in veterinary public health and diagnostic 

support. It plays a central role in preclinical training and in supporting the research mission of the 

VEE.  uab.cat/sanitat-anatomia-animals 

¶ Department of Animal Medicine and Surgery: This department manages the clinical and 

surgical training of students across all animal species. It coordinates teaching activities within the 

VTH and contributes to undergraduate, postgraduate, residency, and continuing education 

programmes. Staff participate in clinical research and innovation, particularly in companion 

animal, equine, and production animal medicine.  uab.cat/medicina-cirurgia-animals: 
¶ Interdepartmental Teaching Units: These units provide interdisciplinary teaching in core 

biomedical and scientific disciplines and are composed of faculty from the following UAB 

departments: 

- Department of Biochemistry and Molecular Biology 

- Department of Cell Biology, Physiology and Immunology 

- Department of Pharmacology, Therapeutics and Toxicology 

- Department of Animal Biology, Plant Biology and Ecology 

These units contribute especially to the first years of the curriculum and to research and elective 

training in specialised areas. 

Clinical training is delivered at the VTH. The VTH provides services in companion animal medicine, 

surgery, diagnostic imaging, anaesthesia, exotic animals, and equine and farm animal care. It supports 

clinical rotations, emergency services, and postgraduate internships and residencies.  

The Dean convenes monthly or bimonthly coordination meetings with the heads of the three main 

departments and an elected representative from the Interdepartmental Units, and additionally with the 

Director of the VTH. 

These meetings ensure that all academic, teaching, and service units are fully aligned with the 

implementation of the core curriculum, the VEE’s strategic plan, and ongoing quality assurance. 

Councils, boards and committees of the VEE 

The VEE has a participatory and transparent governance model supported by several standing 

commissions and committees. These structures include representatives from academic and support 

staff, students, and external stakeholders, ensuring inclusive decision-making and alignment with the 

VEE’s strategic priorities. 

¶ VEE Council: The highest governing body of the VEE, chaired by the Dean. It includes elected 

representatives from teaching staff, administrative staff, and students. It approves strategic 

decisions, academic programmes, regulations, and annual reports. It also ratifies proposals from 

other committees. 

¶ CSAQ: Oversees internal quality assurance processes for all degree programmes, monitors 

academic indicators, and supports curriculum development. Includes the Vice Dean for Academic 

Affairs (Chair), programme coordinators, quality assurance officers, academic staff, and student 

representatives. In charge of implementing the Internal Quality Assurance System (SGIQ, 

Appendix 11.2) and overseeing follow-up reports (e.g., programme reviews, ESEVT compliance).  

https://www.uab.cat/ca/ciencia-animal-aliments/departament
https://www.uab.cat/ca/sanitat-anatomia-animals/departament
https://www.uab.cat/en/animal-medicine-surgery/department
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¶ Economy Committee: Advises the Dean on the budgetary and financial planning of the VEE, 

including resource allocation and strategic investments. Includes the Vice Dean for Infrastructure 

and Economics, department heads, the Faculty Administrator, and elected members of staff and 

students. 

¶ Student Committee: Ensures regular dialogue with student representatives and gathers feedback 

on teaching, services, and student life. Includes the Vice Dean for Students, student delegates from 

all academic years, PDI and PTGAS. Proposes improvements to welfare, guidance, and 

communication systems. 

¶ Equity Committee: Coordinates policies and initiatives to promote equity, diversity, and inclusion 

within the VEE. Includes PDI and PTGAS, students, and a liaison from the UAB Equity and 

Diversity Office. It supervises initiatives such as the tutoring programmes and monitors the 

integration of students with specific educational needs. 

¶ Masters and Postgraduate Studies Committee: Coordinates the planning, delivery, and quality 

assurance of the VEE master’s degrees and doctoral programmes. Includes coordinators of official 

master’s programmes, head of departments, postgraduate programme directors, PDI involved in 

postgraduate teaching, and PTGAS. 

¶ External Advisory Board: Provides input from professional and societal stakeholders (e.g., 

veterinary councils, public health authorities, industry representatives). Advises the Dean on 

strategic priorities, curriculum updates, and alignment with labour market and One Health needs. 

¶ Biosecurity Committee: Ensures the implementation and monitoring of biosecurity and biosafety 

procedures across all VEE facilities, including the VTH, farms, and laboratories. It reviews the 

VEE Biosecurity SOP Manual and coordinates training and compliance actions. Members include 

biosafety officers, facility managers, heads of department, a student representative and faculty with 

responsibilities in clinical and laboratory teaching. 

¶ Emergency Management Board: Develops and monitors the VEE’s emergency response plans 

and coordinates actions in case of fire, biological hazards, or other emergencies. It is integrated 

into the wider UAB safety system and includes the Dean, VEE Administrator, safety officers, and 

representatives from facilities and security. 

All committees maintain regular meeting schedules and record minutes. Committee decisions feed 

into the VEE Council and the Dean’s Office to ensure coherence and traceability in governance. 

Description of the formal collaborations with other VEEs 

The VEE actively engages in formal collaborations with national and international VEEs through 

multiple channels, fostering academic exchange, research partnerships, and institutional development. 

These collaborations include: 

¶ Erasmus+ Programme: The VEE maintains bilateral agreements with over 26 European VEEs, 

enabling student and staff mobility across a wide range of countries including Germany, France, 

Italy, the Netherlands, Hungary, Poland, Sweden, Portugal, and others. These exchanges enhance 

the international dimension of veterinary education and research. 

¶ SICUE Programme (Exchange System between Spanish University Centers): The VEE offers 

mobility opportunities within Spain, with active agreements involving other accredited Spanish 

VEEs such as those in Madrid, Zaragoza, Valencia, León, Lugo, Córdoba, and Murcia. 

¶ UAB International Mobility Framework: Beyond Europe, the VEE participates in UAB’s global 

exchange programme, with established agreements allowing academic stays and collaboration with 

institutions in Argentina, Brazil, Chile, the United States, Canada, Mexico, and Australia. 

¶ Strategic Institutional Development: MCAST (Malta College of Arts, Science and 

Technology) Collaboration: Starting in 2025, the VEE has entered a formal agreement with the 

MCAST to support the creation and implementation of the first degree in Veterinary Medicine in 

Malta. The VEE provides academic guidance, curricular advice, quality assurance mentoring, and 
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faculty development support, contributing to capacity-building in veterinary education at a national 

level. The VEE also leads the recently approved Erasmus+ project: Veterinary Improvement in 

Western Balkans: Curriculum Reforming, Didactic Updating & Stakeholders Involvement for the 

Acquisition of EU Standards, which supports harmonisation of veterinary education in the Western 

Balkans, with our VEE as coordinator and promoter of EU-level standards in curriculum and 

governance. 

¶ Research and Knowledge Transfer Agreements: Beyond mobility programmes, the VEE’s 

active research and knowledge transfer activities generate a large number of formal agreements 

with other universities, research centres, hospitals, and institutions. These agreements cover 

collaborative projects, doctoral co-supervision, shared infrastructure, training networks, and 

technology transfer initiatives at both national and international levels. 

These collaborations reflect the VEE’s strong commitment to internationalisation, curriculum 

enrichment, staff development, and the advancement of veterinary science across borders. 

People responsible for teaching at the VTH  

¶ Veterinary Degree Coordinator: Dr. Anna Andaluz Martínez, DVM, PhD. Coordinator of the 

Degree in Veterinary Medicine. She oversees the structure, academic content, and pedagogical 

coherence of the veterinary curriculum, ensuring alignment with national regulations and ESEVT 

Standards. 

¶ Academic Affairs of the VTH (Teaching Coordination): Dr. Jaume Martorell, DVM, PhD. 

Appointed Teaching Coordinator of the VTH, responsible for overseeing the integration of clinical 

teaching activities with the academic objectives of the curriculum and ensuring pedagogical quality 

in clinical rotations. 

¶ Professional and Ethical Affairs of the VTH: Dr. Silvia Alonso Cabané, DVM, PhD. Director of 

the VTH. She is responsible for the professional standards and ethical practices at the VTH, 

including supervision of clinical services, staff conduct, and compliance with veterinary ethical 

codes and bioethical regulations. 

All of them are veterinarians and hold the necessary academic and professional qualifications to 

ensure that the teaching hospital operates in accordance with European and national expectations, and 

they play a key role in maintaining the VEE’s commitment to professional excellence and integrity. 

STANDARD 1.3: THE VEE STRATEGIC PLAN  

Summary of the VEEôs strategic plan  

The VEE’s Strategic Plan 2023–2027 sets the roadmap for achieving its institutional mission through 

a structured framework of goals, indicators, and stakeholder involvement. It was developed with the 

active participation of PDI, PTGAS, students, and external partners, and formally approved by the 

VEE Council. The strategy aligns with national higher education priorities, the ESG, and ESEVT 

expectations. 

Strategic Axes and Objectives: The plan is structured around four strategic lines and nine overarching 

objectives, with implementation monitored through defined indicators (e.g., mobility participation 

rates, graduate employment data, teaching evaluation outcomes): 

1. Teaching Excellence: Modernise curriculum content and teaching methodologies; Strengthen 

learning outcomes assessment and student feedback systems. 

2. Social Responsibility and Sustainability: Increase employability through improved career 

orientation and professional integration; Promote environmental responsibility, inclusiveness, and 

gender equality. 

3. Governance and Institutional Well-being: Foster an academic culture based on support, 

mentoring, and personal development for students and staff; Reinforce internal communication, 

transparency, and data-informed decision-making. 
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4. Internationalisation and Strategic Positioning: Expand and diversify academic mobility 

opportunities; Enhance international visibility and academic cooperation, including new 

partnerships and joint degrees. 

These objectives are deployed through an Operational Plan, which includes a timeline, responsible 

units, and key performance indicators. Annual monitoring by the Dean’s Office and Quality 

Assurance Committee ensures responsiveness and adaptability. 

SWOT Analysis (Updated 2024): The VEE’s updated SWOT analysis supports strategic planning by 

identifying internal and external factors that influence its capacity to fulfil its mission. 

a. Strengths 

- High-quality, evidence-based education and research output. 

- Advanced facilities, including a fully functional VTH. 

- High number of EBVS diplomates contributing to clinical and academic excellence. 

- Strong institutional reputation, national recognition, and community engagement. 

b. Weaknesses 

- Limited physical space constraining expansion and innovation. 

- Ageing faculty profile, particularly among senior academic staff. 

- Limited visibility of postgraduate and lifelong learning programmes. 

- Underrepresentation of students in strategic-level decision-making processes. 

c. Opportunities 

- Expansion of interdisciplinary research and training under the One Health framework. 

- Use of simulation, digitalisation, and AI-based learning resources (e.g. the “Virtual Dog” project). 

- New international cooperation agreements (e.g. with MCAST in Malta and non-EU partners). 

- Institutional commitment to improving mental health and student well-being (e.g. Emotional 

Well-Being Plan). 

d. Threats 

- Structural underfunding and increasing competition for external grants. 

- National and regional bureaucratic constraints delaying structural changes. 

- Rapid evolution of accreditation and regulatory standards requiring continuous curricular 

adaptation. 

The Strategic Plan is publicly available on the VEE’s website and is communicated to internal and 

external stakeholders via periodic updates and annual activity reports. Student and stakeholder 

participation in the strategic planning process is ensured through representation in the VEE Council, 

committees (e.g., Equity, Student, Quality Assurance), and consultation forums. Progress and 

challenges are reviewed annually in the Quality Assurance cycle, ensuring an ongoing alignment 

between strategic planning and operational reality. 

Summary of the VEEôs Operating Plan  

The VEE’s Operational Plan translates the Strategic Plan 2023–2027 into a set of actionable objectives 

with specific timeframes, responsibilities, and measurable indicators (See full version of the Strategic 

Plan in Appendix 1.1). Each strategic line is supported by key performance indicators to monitor 

progress and guide decision-making. Our main focus areas and indicators are: 

1. Teaching Quality 

- Objective: Modernise teaching methodologies and content. 

- Indicators: % of subjects using active methodologies; student satisfaction with teaching quality; % 

of staff trained in pedagogical innovation. 

- Timeline: Phased implementation from 2023 to 2026. 

2. Social Responsibility 

- Objective: Promote diversity, equality, and career awareness. 

- Indicators: Participation in soft skills and career guidance activities; number of outreach initiatives; 

http://www.uab.cat/ca/veterinaria
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% of graduates employed in varied sectors (not only companion animals). 

- Timeline: Ongoing with annual evaluation. 

3. Governance and Institutional Well-being 

- Objective: Improve student and staff support systems. 

- Indicators: Tutoring participation rates; well-being survey scores; satisfaction with mentoring 

programs. 

- Timeline: Strengthening existing programs and expanding actions through 2027. 

4. Internationalisation and Global Recognition 

- Objective: Enhance mobility and international collaboration. 

- Indicators: Incoming/outgoing Erasmus students; number of international agreements; % of 

courses offered in English. 

- Timeline: Gradual increase planned from 2024 to 2027. 

5. Infrastructure and Digital Innovation 

- Objective: Upgrade learning environments and digital tools. 

- Indicators: Investment in IT and simulation; number of new or improved facilities; use of e-learning 

platforms and digital libraries. 

- Timeline: Major actions in 2023–2025, with follow-up reviews. 

The implementation of the Operational Plan is overseen by the Dean’s Office and the CSAQ. Annual 

reports summarise progress and are presented to the VEE Council and made available to the academic 

community. Student and stakeholder feedback are integrated into the continuous Plan-Do-Check-

Adjust improvement process (PDCA cycle), ensuring transparency and responsiveness to evolving 

needs. 

STANDARD 1.4: STRATEGY FOR THE CONTINUOUS ENHANCEMENT OF QUALITY 

Global policy and strategy of the VEE for outcome assessment and Quality Assurance (QA) 

The VEE operates a robust Internal Quality Assurance System (SGIQ), aligned with UAB’s 

institutional QA framework, ANECA/AQU standards, and ENQA guidelines. Approved by the VEE 

Council (latest revision: April 2024), the SGIQ supports a continuous improvement culture based on 

transparency, accountability, and stakeholder engagement. A full-time QA professional oversees its 

implementation. 

Key Components of the QA Strategy 

1. Embedded QA Culture & ESG Compliance: Quality is embedded across all activities, 

adhering to ESG standards and promoting a culture of continuous enhancement. 

2. Structured PDCA Cycle: The SGIQ is organised into strategic, core educational, and support 

processes, managed through a clear Plan–Do–Check–Adjust cycle with designated process 

owners ensuring accountability. 

3. Data-Driven Monitoring: Institutional tools (e.g., DATA, DATADASH) collect data on 

academic outcomes, graduate employment, student satisfaction, and research. These are 

integrated into UNEIX, CRUE, and other systems to inform improvement plans. 

4. Stakeholder Engagement: QA processes are overseen by the CSAQ and involve students, 

teaching and support staff, graduates, and external partners. Feedback, complaints, and 

suggestions are systematically collected and addressed. 

5. Closing the Loop: Findings from annual reports, accreditations (e.g., 2024 AQU audit), and 

stakeholder input lead to tangible improvements—updated curricula, enhanced facilities, new 

teaching methods, and policy revisions. 

6. Transparency and Public Accountability: Key documents (e.g., VEE Council minutes, 

accreditation reports, follow-up actions) are published on the VEE website, ensuring open 

communication and institutional accountability. 



 

 10 

STANDARD 1.5: INTERACTION WITH STAKEHOLDERS AND THE WIDER SOCIETY  

VEE interaction  

The VEE maintains a clear commitment to transparency, stakeholder engagement, and accessibility 

of public information. Through its institutional website and multiple communication channels, the 

VEE provides up-to-date, objective, and comprehensive data related to its educational mission, 

activities, and outcomes. 

Public Communication of Mission, Activities, and Outcomes: The VEE’s official website 

(www.uab.cat/ca/veterinaria ) serves as the primary hub for publishing and regularly updating the 

following: 

¶ Mission, vision, and strategic objectives – clearly articulated and aligned with societal needs, 

animal welfare, and One Health. 

¶ Study programmes – including degree structures, learning outcomes, syllabi, academic calendar, 

and timetables. 

¶ Research and teaching activities – including faculty research lines, innovation projects, and 

scientific dissemination. 

¶ Graduate employment outcomes – available through institutional monitoring systems, including 

satisfaction surveys and employability statistics. 

¶ Current student population profile – gender distribution, academic background, international 

mobility data, and enrolment figures. 

¶ International mobility and agreements – Erasmus+, SICUE, and global academic partnerships. 

¶ Quality assurance documentation – including internal QA policies, accreditation status, and 

improvement plans. 

¶ Student services and support structures – academic tutoring, emotional well-being initiatives, and 

career development programmes. 

As an additional outreach and transparency tool, the VEE publishes El Butlletí, a bimonthly digital 

newsletter shared with the university community and external stakeholders. Each issue features 

updates from the Dean, coverage of major events, academic recognitions, ongoing projects, staff and 

student achievements, and opportunities for involvement. El Butlletí is available on the VEE’s website 

and helps reinforce visibility, stakeholder engagement, and community identity. 

Stakeholder Engagement: Beyond the website, the VEE interacts with stakeholders through: 

¶ Veterinary Employment Days (JOVs) – connecting students with professionals, employers, and 

alumni. 

¶ Open Days and Family Days – engaging prospective students and their families. 

¶ Surveys and Feedback Mechanisms – targeting students, graduates, employers, and teaching staff. 

¶ Participation in professional networks – including collaboration with the Catalan Veterinary 

Councils, Galatea Foundation, and sectoral advisory groups. 

Access to the VEEôs ESEVT status  

The VEE’s ESEVT accreditation status, along with the latest SER and Visitation Reports, is publicly 

available on the faculty website under the “Quality” or “Accreditation” section. This ensures 

transparency in how the VEE aligns with European standards and addresses areas for improvement. 

Direct link (last ESEVT reports):  ESEVT Accreditation and SER Reports – Faculty of Veterinary 

Medicine, UAB 

STANDARD 1.6:  REVIEW, IMPROVEMENT AND COMMUNICATION OF 

EDUCATIONAL ACTIONS  

QA policy transparency  

The VEE systematically monitors and reviews its strategic, academic, and operational activities to 

ensure they are aligned with institutional objectives and the evolving needs of students, the veterinary 

http://www.uab.cat/ca/veterinaria
https://www.uab.cat/ca/veterinaria/acreditacio-eaeve
https://www.uab.cat/ca/veterinaria/acreditacio-eaeve
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profession, and society. This monitoring process is grounded in the principles of continuous quality 

improvement and the full implementation of the PDCA cycle. 

Governance and Oversight: The design, implementation, and assessment of strategic and quality-

related activities are overseen by the VEE Council, chaired by the Dean, and supported by a number 

of specialised bodies: 

¶ The CSAQ reviews academic indicators (e.g., student performance, progression, and satisfaction) 

and proposes adjustments to programmes and support services. 

¶ The Vice Deans for Academic Affairs, Students, and Infrastructure are responsible for operational 

execution, coordinating with academic coordinators and departmental heads. 

¶ The Student Committee and student representatives in each governing body ensure that student 

needs and feedback are formally integrated into all improvement processes. 

¶ The External Advisory Board and regular employer surveys help capture external stakeholder 

expectations. 

Quality Assurance Process: Quantitative and qualitative indicators are collected and analysed on an 

annual basis. These include student surveys (course and degree level), graduate employability data, 

mobility statistics, participation in support programmes and outcomes of national and international 

evaluations (e.g. EAEVE, AQU). 

Each academic year, the QA Committee prepares a Quality Report summarising findings and 

proposed actions. These reports are publicly accessible and discussed with the wider community. 

Closing the Loop: All strategic or corrective actions derived from data analysis are communicated 

through official faculty channels (e.g., Moodle, website, El Butlletí), meetings with staff and students 

and annual review sessions with course coordinators and tutors 

The PDCA cycle is actively embedded in curriculum development, strategic initiatives, resource 

planning, and student support systems. This ensures the closure of the quality loop and the effective 

translation of feedback into meaningful improvement. 

STANDARD 1.7: EXTERNAL REVIEW OF THE VEE  

The last full ESEVT visitation at the VEE took place in 2018, followed by a re-visitation in 2020. 

These external evaluations provided valuable insights that have guided the continuous development 

of the VEE. All deficiencies identified in the 2018 report were addressed through a structured action 

plan, which was subsequently validated during the 2020 re-visitation. 

Key quality enhancements implemented since 2018 include: 

¶ Improved clinical training, with expanded access to intramural and extramural rotations, 

upgraded case tracking, and increased student engagement in real-life clinical scenarios. 

¶ Development and implementation of a comprehensive Biosecurity Manual, alongside mandatory 

training modules for students and staff. 

¶ Strengthening of the IQAS through clearer PDCA cycles, formalised documentation procedures, 

and enhanced stakeholder involvement. 

¶ Improved student support and inclusion, including the extension of tutoring initiatives, the launch 

of emotional well-being programmes, and increased participation of students in QA and 

governance processes. 

These corrective measures are fully integrated into the VEE’s Strategic Plan 2023–2027 and are 

monitored through ongoing quality assurance mechanisms, including internal audits, student 

feedback, annual reports, and committee reviews. 

Evidence of progress and commitment to quality assurance is publicly accessible on the VEE’s 

website, including: The 2018 ESEVT Visitation Report; The 2020 ESEVT Re-visitation Report; The 

current ESEVT status, and Relevant QA documentation and strategic plans.  

This documentation is available at:  uab.cat/veterinaria/eaeve2018 

https://www.uab.cat/ca/veterinaria/eaeve2018
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The VEE is also accredited by the national quality assurance agency (AQU Catalunya). This 

accreditation covers both the VEE as an institution (2024) and its degree programmes, including the 

Veterinary Medicine Degree, the Food Science and Technology Degree, and the official Master's 

degrees. 

The external reviews and resulting improvements have further embedded a strong culture of quality 

within the VEE, fully aligned with the ESG and the principles of continuous enhancement promoted 

by ESEVT. 

 

Comments on Area 1 

• The VEE benefits from a clear and participatory governance structure that aligns with 

university and national regulations. Decision-making processes are transparent and inclusive, with 

the VEE Council serving as the main deliberative body. 

• The strategic plan 2023–2027 is well-articulated, incorporating a comprehensive SWOT analysis 

and measurable objectives. It reflects the mission of the VEE and demonstrates a strong 

commitment to quality education, research, and service aligned with the One Health approach. 

• The VEE has implemented robust mechanisms for stakeholder engagement, involving 

students, academic staff, administrative personnel, and external stakeholders (including 

professional bodies and alumni) in both strategic planning and quality assurance processes. 

• The IQAS is certified and fully embedded in the organisational culture. It enables regular 

monitoring, continuous improvement through PDCA cycles, and active dissemination of 

outcomes. 

• External review mechanisms, including ESEVT visitation (2018) and re-visitation (2020), have 

been effectively used to identify and implement quality enhancements, particularly in clinical 

training, biosecurity, and student support. 

• Public communication is strong and multi-channelled. The VEE’s website and the bimonthly 

faculty bulletin (“Butlletí”) provide regular, transparent updates on academic programmes, QA 

outcomes, and strategic developments. 

 

Suggestions for improvement in Area 1 

• Strategically plan for future physical expansion, especially in response to anticipated increases 

in student intake, clinical activities, and research initiatives, to ensure continued alignment with 

quality standards and optimal working conditions. 

• Strengthen the VEE’s internationalisation strategy by increasing bilateral agreements, joint 

initiatives with other VEEs, and participation in global education and research networks, thus 

expanding mobility opportunities for students and staff. 

• Enhance student participation in governance and quality assurance, particularly beyond the 

early academic years, through targeted training, broader dissemination of QA outcomes, and 

reinforcement of mechanisms for structured student feedback and representation. 

• Improve internal communication flows between governing bodies, departments, and student 

representatives to ensure timely and consistent dissemination of decisions, opportunities, and 

strategic developments. 
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Area 2. Finances 

 

STANDARD 2.1: FINANCIAL ADEQUACY 

Description of the global financial process of the VEE 

The funding of the VEE (Figure 2.1.1) is based on a dual system: 

¶ A centralized budget, managed by the University, which covers most fixed operating costs 

(e.g., personnel, utilities, gardening, and building maintenance) and capital investments. 

¶ A decentralized budget, allocated by the University to each faculty and department according 

to a distribution model described later in this section. 

Figure 2.1.1. Main sources of UAB funding and internal expenditure distribution. 

 

     
The decentralized budget is primarily intended to support teaching-related needs. It is used to finance 

a range of academic and operational activities, such as laboratory consumables, travel for external 

internships, office supplies, facility maintenance, and shared services. Each faculty and department 

within the University has full autonomy in managing its decentralized budget, allowing it to address 

its specific academic and infrastructural priorities. 

In addition to the regular budgetary allocations, each faculty receives annual investment funding for 

facility improvements, which is provided by the Government of Catalonia. Recent examples at the 

VEE include the construction of a new clinical skills lab within the Library building and the 

installation of additional electrical outlets in teaching classrooms to meet increasing technological 

demands. 

The University also coordinates several annual competitive calls that complement faculty-level 

funding: 

¶ A call for the purchase of teaching equipment, usually co-funded by the Faculty or Departments. 

¶ A teaching innovation call, to which the VEE submits proposals every year. 

¶ Specific biosecurity calls, supporting the acquisition of personal protective equipment and funding 

for infrastructure or equipment improvements. 

Beyond internal and governmental funding sources, faculties are also allowed to generate and retain 

external revenues. In this regard, the VEE has developed several complementary income streams: 

¶ Funds obtained through the organization of the JOVs JOVs – www.jovs.cat. 

¶ Rental income from the use of VEE spaces for non-student-related activities. 

¶ A long-term partnership agreement (10 years) with the MCAST to support the launch of their 

veterinary programme. Under this agreement, the VEE provides teaching staff and access to 

facilities, ensuring high standards in the early stages of veterinary education. This collaboration 

generates additional operational funds for the VEE and individual compensation for participating 

academic staff. 

https://www.jovs.cat/
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The budget preparation process at the UAB begins with the allocation of public funds, which represent 

approximately 73% of the University’s total budget. Added to this are tuition fees and associated 

student charges, which contribute around 20%. Together, these two sources account for approximately 

93% of the University’s total revenue (see Annex 2.1 for a detailed breakdown). 

Based on this funding framework, the UAB Governing Body drafts a preliminary budget in line with 

the strategic priorities set by the University Senate (Claustre) and in compliance with all relevant 

regulations. This preliminary budget is circulated among faculties and departments for discussion and 

feedback. 

Following this consultation phase, the proposal is submitted to the University’s Economic Committee, 

which may suggest amendments. Once approved, the budget proceeds to the Governing Council and, 

subsequently, to the Social Council for final ratification. If rejected at any stage, the budget must be 

revised and resubmitted. 

Due to the centralized nature of the University’s financial system, the central budget accounts for over 

99% of the VEE’s current expenditure, including personnel, infrastructure, and other core services. 

This centralization ensures alignment with institutional objectives but limits the VEE’s flexibility in 

certain areas of financial planning and execution. 

Decentralized Budget Distribution and Special Funding Mechanisms: The decentralized budget 

distribution model defines the annual allocation of funds to each faculty and department. The primary 

criterion is the total number of ECTS credits enrolled by students within each academic unit. However, 

to more accurately reflect teaching workload, the total number of teaching hours is also factored in, 

as different types of instruction (e.g., lectures, practical) and group sizes can cause significant 

variation across degrees and academic years. 
To further refine this distribution, a Specificity Index (SI) is applied to each degree program. The SI 

adjusts the basic credit-based calculation by accounting for the varying cost of delivering instruction 

across disciplines: 

¶ Non-experimental faculties have SI values ranging from 1.10 to 2.04. 

¶ Experimental faculties, which require more complex infrastructure and equipment, start at 2.19. 

¶ The Faculty of Veterinary Medicine holds the highest SI at 4.32, reflecting the high cost of its 

intensive practical and clinical training. This is 1.5 points higher than the Faculty of Medicine (SI 

= 2.82), the second-highest on campus. 

An additional 5% of the decentralized budget is distributed based on incentives linked to student 

participation in course and teaching quality surveys. 

The budget distribution model is drafted by a dedicated subcommittee with representation from 

faculties and departments. Once the proposal is finalized, it must be approved by the UAB Economic 

Committee and subsequently ratified by the University Governing Council. 

Funding of Specialized Facilities and Services: Certain specialized services and facilities are funded 

through a combination of centralized and decentralized sources: 
¶ Necropsy facilities: 

- Centralized budget: Covers fixed operational and utility costs. 

- Decentralized budget: Covers variable teaching-related costs. 

¶ Farm and Experimental Fields Service (SGCE) and the Food Technology Plant Service (FTP): 

- Routine operating expenses are funded centrally. 

- Variable teaching-related costs are covered by the VEE. 

VTH Financial Model: The VTH operates under a distinct financial framework: 

¶ It is a legally independent foundation, formally affiliated with UAB, with the UAB Foundation 

acting as its trustee. 

¶ The VTH is a non-profit entity: 

- Any positive financial balance must be reinvested into the hospital. 
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- Any negative balance is covered by the UAB Foundation. 

The costs related to teaching activities conducted at the VTH to meet the veterinary curriculum are 

covered through budget transfers from the UAB to the VEE and then to the VTH. These transfers are 

calculated based on the number of credits delivered by the Hospital, as established in a formal 

agreement between the UAB and the VTH Foundation. 

Appendices 2.1, 2.2 and 2.3 provide detailed figures on the expenditures and revenues of the UAB, 

those associated with the SGCA, the FTP, and the VTH, and those from VEE diagnostic services 

(Service Provision Laboratories; LPS). 

Overhead Costs on External Revenues: The University retains an overhead of 21% from revenues 

generated through clinical services, diagnostics, and research grants, as part of the general policy for 

central cost recovery. 
Annual Tuition Fees for National and International Students 
Tuition fees at public universities in Catalonia are regulated by the Government of Catalonia through 

Decree 113/2024. This decree classifies undergraduate degrees into two categories—Group A and 

Group B—based on their teaching structure coefficients, which reflect the relative cost and complexity 

of delivering the programmes. The Veterinary Medicine degree is classified under Group B, along 

with Medicine and other health-related degrees. For national and EU students, the base tuition cost 

per ECTS credit is €18.46. However, means-tested discounts of up to 80% may be applied depending 

on the student’s household income bracket. 
Additional fees may apply in specific situations: 

¶ Repeated enrolments (for failed subjects) 

¶ Administrative and insurance charges, which typically range from €69.80 to €152.94, 

depending on individual student circumstances 

It is important to note that full -cost tuition fees are not applied to either EU or non-EU students. All 

students are subject to the same regulated fee structure, with variations arising only from residency 

status, income-based reductions, and enrolment conditions. 
 

Table 2.1.1. Annual expenditures during the last 3 academic years (AYs) (in Euros) 

Area of expenditure 2024 2023 2022 Mean 

Personnel 19,568,614 € 17,934,573 € 19,169,929 € 18,891,039 € 

Operating costs (1) 8,636,452 € 7,970,243 € 6,158,748 € 7,588,481 € 

Maintenance costs 694,274 € 653,306 € 645,898 € 664,493 € 

Equipment 522,396 € 448,585 € 251,094€ 407,358 € 

Total expenditure 29,421,736 € 27,006,707 € 26,225,669 € 27,551,371 € 

(1)    Including the cost of public utilities (water, electricity, gas, etc.).   

Table 2.1.2. Annual revenues during the last 3 academic years (in Euros) 

Revenues source 2024 2023 2022 Mean 

Public authorities 12,638,473 € 12,586,556 € 13,021,768 € 12,748,932 € 

Tuition fee (standard students) 1,059,342 € 1,054,951 € 1,507,520 € 1,207,271 € 

Tuition fee (full fee students) 380,050 € 324,458 € 328,659 € 344,389 € 

Clinical services 7,127,399 € 5,992,693 € 5,165,376 € 6,095,156 € 

Diagnostic services 3,353,699 € 2,885,181 € 3,449,148 € 3,229,343 € 

Other services 465,859 € 259,251 € 336,277 € 353,796 € 

Research grants 4,222,737 € 2,282,135 € 1,944,179 € 2,816,350 € 

Continuing Education 1,194,032 € 1,208,268 € 1,365,666 € 1,255,989 € 

Donations 0 € 0 € 0 € 0 € 

Other sources** 380,827 € 631,023 € 1,634,835 € 882,228 € 

Total revenues 30,822,418 € 27,224,516.00 € 28,753,428 € 28,933,454 € 

** Grants, Erasmus and educational projects, Agreements. Financial incomes 
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Table 2.1.3. Annual balance between expenditures and revenues (in Euros) 

Academic year Total expenditures Total revenues Balance***  

2024 26,225,669 € 28,753,428 € 2,527,759 € 

2023 27,006,707 € 27,224,516 € 217,809 € 

2022 29,421,736 € 30,822,418 € 1,400,682 € 

*** Total revenues minus total expenditures 

The positive balance is due to the fact that part of the income received (from clinical and diagnostic 

services, research grants, and continuing education) is collected and managed centrally by the 

Rectorate and the VTH, and is not delivered directly to the VEE. Therefore this benefit contributes to 

the general expenses of the University, the scientific and technical services, and the VTH. 

STANDARD 2.2: VEE AUTONOMY  

Modus operandi for the financial management of the clinical and field services 

Clinical services are provided through the VTH, which is legally established as a non-profit foundation 

and functions as an internal entity of the UAB. The costs associated with clinical teaching activities 

delivered at the VTH—those required to fulfil  curriculum objectives—are transferred in two stages: 

1. From the UAB to the VEE. 

2. From the VEE to the VTH. 

The amount is calculated based on the number of ECTS credits assigned to clinical teaching delivered 

at the Hospital, as stipulated in a formal agreement between the UAB and the VTH Foundation. 

Field clinical services are funded directly by the VEE. The Establishment currently maintains 

collaborative agreements with cattle farms, pig farms, and an equestrian centre to host students for 

practical training in multiple courses. The VEE allocates a dedicated annual budget to compensate 

these partner farms for their participation in educational activities. In addition, the VEE also covers 

the cost of transporting student groups to these external sites. A contracted bus service ensures regular 

travel to and from cattle and pig farms, equestrian centres, and kennels. 

Autonomy in Financial Decision-Making: The VEE enjoys full autonomy in the use of its 

decentralized budget, which is primarily designated for educational and operational needs. 

Additionally, the VEE is permitted to retain and allocate revenues it generates independently (e.g., 

through clinical services, rental of facilities, and continuing education programmes). These funds may 

be reinvested autonomously to support the VEE’s academic mission, strategic goals, and quality 

assurance in teaching and clinical training. 

STANDARD 2.3. REGULAR REVIEW OF RESOURCE ALLOCATION 

Ongoing and planned major investments for facilities  

Ongoing and Planned Investments in Facilities and Equipment:  

The InnoVetUAB teaching project, currently in progress, represents a major step toward modernizing 

the VEE’s educational infrastructure. It involves the construction of two new classrooms within the 

Library building: 

¶ The first will be a clinical skills and innovation classroom, equipped with models, simulators, 

virtual reality technology, and a 3D monitor. This space will support hands-on training and foster 

pedagogical innovation. 

¶ The second will be a multipurpose, flexible, and scalable classroom, designed to accommodate in-

person and remote activities. It will be connected via streaming to the operating rooms and will 

serve a variety of uses including teaching, continuing education, meetings, student study, and 

events. 

In addition to InnoVetUAB, the VEE is undertaking or planning the following infrastructural 

improvements: 

¶ Enhancing thermal comfort in certain parts of the building, particularly lecture halls and corridors. 



 

 17 

¶ Expanding the outdoor leisure area with covered picnic tables, improving amenities for students 

and staff. 

¶ Constructing control chambers for wastewater discharge monitoring, targeting high-risk areas such 

as the Farms, the Food Technology Plant, and the Necropsy Room, thereby strengthening 

biosecurity and environmental compliance. 

All these initiatives are financed through the University Investment Plan of the Government of 

Catalonia, which provides earmarked funding to public universities for infrastructure upgrades. The 

specific allocation for the VEE varies each year depending on campus-wide investment needs. The 

planned execution period for these investments is the second half of 2025. 

Additionally, in 2025, the VEE will benefit from an extraordinary allocation of approximately 

€45,000, distributed by the University from the centralized budget. This funding is specifically 

intended for the acquisition and renewal of laboratory equipment and other specialized teaching 

infrastructure. 

Projected Revenues and Expenditures for the Next Three Academic Years 

Based on current financial trends and anticipated institutional support, the VEE forecasts that revenue 

and expenditure levels will remain stable over the next three academic years, maintaining a trajectory 

similar to that of recent years. This stability will support the continuity of teaching, research, and 

clinical operations, while allowing for strategic reinvestment in key areas. 

Process and responsible bodies for managing and communicating financial resources 

The Vice Dean for Economy, Services, and Infrastructure, in coordination with the VEE 

Administrator, is responsible for preparing the proposed distribution of the decentralized teaching 

budget. This proposal is submitted to the Finance and Services Committee of the VEE, which is the 

primary body responsible for budgetary planning and resource allocation at the Establishment. 

Once reviewed and approved by the Committee, the proposed budget distribution is presented to the 

VEE Council for formal communication and discussion. 

At the end of each fiscal year, a comprehensive report detailing the breakdown of revenues and 

expenditures from the previous year is compiled and again submitted to the Finance and Services 

Committee for evaluation. Upon approval, it is forwarded to the VEE Council for final ratification. 

Decisions regarding financial planning, budget execution, and investment priorities taken by either 

the Finance and Services Committee or the VEE Board are disseminated transparently. They are 

published on the official website of the VEE and also communicated via email to academic 

departments, administrative units, and other relevant stakeholders. 

This process ensures a transparent and participatory approach to financial governance and aligns with 

the institutional commitment to accountability and strategic resource use. 

Comments on Area 2 

¶ The UAB acknowledges the specific operational demands of the VEE, given the inherently high 

costs of veterinary education. 

¶ These elevated costs arise from: Intensive hands-on and clinical training, The need to maintain 

high biosecurity standards, The operation of specialized facilities such as the VTH, the SGCE, and 

the FTP. 

¶ The University provides continued support through: Extraordinary budget allocations, and 

Inclusion of the VEE in institutional investment planning. 

¶ Despite these efforts, the VEE operates within a centralized financial system that limits its 

autonomy, especially regarding: Timely renewal of essential teaching equipment, and Execution of 

infrastructure improvements. 
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¶ Although the VEE participates actively in planning processes (e.g., annual maintenance and 

development proposals), final decisions on major investments are made centrally, which may 

delay responsiveness to evolving needs. 

¶ The core challenge remains the limited financial autonomy of the VEE and an institutional 

funding model that does not fully reflect the higher structural costs of the veterinary programme. 

¶ In response, the VEE has demonstrated a proactive financial approach, including: Diversifying 

income streams through clinical services, continuing education, external agreements, and events 

such as the JOVs, Competing successfully for university-level funding for innovation, biosecurity, 

and equipment, Establishing long-term partnerships such as the agreement with MCAST to support 

both its teaching mission and financial sustainability. 

¶ These actions illustrate the VEE’s strong institutional commitment to continuous improvement 

and resource optimization, ensuring its ability to meet ESEVT Standards despite existing 

limitations. 
 

 

Suggestions for improvement in Area 2 

To ensure the long-term sustainability and continuous improvement of the Veterinary Education 

Establishment (VEE), the following actions are proposed: 

¶ Increased capital investment: It would be desirable to secure more consistent and sufficient 

funding for capital expenditures, enabling the timely updating and renovation of buildings and 

infrastructure. This includes improving facilities to support modern teaching methodologies, 

particularly those involving animal models, simulation, and virtual reality technologies. 

¶ Enhanced recognition of veterinary education costs: The VEE advocates for a revised 

budgetary framework within UAB that more accurately reflects the complexity and cost intensity 

of veterinary training. Given the demands of clinical, field, and laboratory teaching, a 

differentiated funding model would help safeguard quality and strategic development. 

¶ Systematic equipment renewal: There is a continued need to upgrade and acquire advanced 

teaching and clinical equipment, essential for maintaining the VEE’s status as a leading 

institution for hands-on, practice-oriented veterinary education. 

¶ Adaptation of the SGCE: The VEE is actively working to convert the SGCE into a multi-

species teaching farm, thereby reducing reliance on external placements, which are becoming 

increasingly difficult to maintain due to biosecurity constraints. This shift would also allow for 

greater pedagogical control and logistical flexibility. 

¶ Diversification of revenue streams: To reduce dependency on central funding, the VEE aims 

to expand income generation through: 

o Research projects and competitive grants 

o Collaborations with public and private sector stakeholders 

o Continuing education programmes 

o Clinical and diagnostic services for the public 

¶ Development of a donor engagement strategy: The VEE is exploring philanthropic 

contributions and sponsorships as a viable funding source. A structured initiative to engage 

corporate, professional, and nonprofit organizations is underway, with the goal of attracting 

financial support for strategic projects and equipment renewal. 

These actions, many of which are already in progress, reflect the VEE’s commitment to continuous 

improvement, financial sustainability, and alignment with the ESEVT Standards. 
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Area 3. Curriculum  

 
STANDARD 3.1. CURRICULUM DESIGN 

Description of the educational aims of the VEE  

The main objective of the Veterinary Degree is to provide students with in-depth knowledge and practical 

training in the different areas of veterinary practice. The Veterinary Degree at UAB is fully aligned with 

Directive 2005/36/EC, as amended by Directive 2013/55/EU, and with Spanish legislation (Order 

ECI/333/2008). The curriculum was approved by ANECA, the Spanish Ministry of Education, and 

the Catalan Government, and published in the BOE (9 July 2013), with modifications in 2019 (5 

August). It was re-accredited in 2017 and 2024 (Resolutions of 19 January 2017 and 9 April 2024).  

The curriculum ensures the acquisition of Day One Competences, and includes all required subject 

areas: 

¶ Basic Sciences 

¶ Clinical Sciences (companion and food-producing animals) 

¶ Veterinary Public Health 

¶ Animal Production and Herd Health 

¶ Professional Knowledge (including soft skills) 

A summary of the undergraduate curriculum is included in the SER appendix (Appendix 3.1). 

Appendix 3.2 shows the distribution of day-one competences in the curriculum. 

The current curriculum was implemented in 2010/2011 and maintains a consistent distribution of 

subjects. Content updates have been introduced to align with evolving academic and professional 

requirements. Curriculum management is overseen by the CSAQ, composed of academic staff, 

students and technical staff. Quality assurance relies on regular surveys on curriculum relevance, 

student satisfaction, teaching effectiveness, and alignment with professional needs. 

The curriculum is designed to: 

1. Integrate Day One Competences. 

2. Promote subject integration (e.g., Structure and Function of the Nervous System, Exploratory 

Methods). 

3. Increase practical training hours and use case-based learning. 

4. Develop communication, problem-solving, and team-work skills. 

5. Ensure time for self-learning and study balance. 

6. Offer a 10% elective component to foster specialization (e.g., small animals, livestock, food safety, 

research). 

The VEE has the necessary resources to support implementation: 

¶ Teaching staff with strong academic credentials and ongoing pedagogical training (see Area 9). 

¶ Intramural facilities, including the VTH (small animals and equine), the SGCE, FTP, necropsy 

halls, skills lab, lecture rooms, and a dedicated veterinary library with digital and research support 

services (see Area 4). 

¶ Extramural training via formal agreements with farms, companies, and public institutions. 

¶ Adequate funding, which is allocated through the university model, which accounts for teaching 

hours, ECTS credits, number of students, and the volume of practical activities (see Area 2). 

Additional funding supports clinical facility maintenance and is reviewed annually. 

The curriculum’s design and implementation demonstrate the VEE’s commitment to ensuring 

graduates meet the ESEVT requirements and are fully prepared for professional practice from Day 

One. 

Legal constraints imposed on curriculum by national/regional legislations  
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As an EU member state, Spain has fully transposed Directive 2005/36/EC, as amended by Directive 

2013/55/EU, into national legislation. The structure and content of veterinary curricula are governed 

by: 

¶ Royal Decree 1393/2007 (and amendments), which regulates higher education across Spain and 

requires: 

- At least 25% of the ECTS credits in any degree to be allocated to basic subjects. 

- Of these, a minimum of 60% must be assigned to core scientific disciplines such as anatomy, 

biology, biochemistry, physiology, statistics, physics, or psychology. 

- Inclusion of a Final Degree Project worth at least 6 ECTS. 

- Order ECI/333/2008, which specifically regulates veterinary education in Spain, establishes a 5-

year curriculum structure (10 semesters) and a total of 300 ECTS, including basic, compulsory, 

elective subjects, and the final project. 

The current VEE curriculum was designed and approved in strict accordance with these regulations 

and the VEE’s IQAS (PE3: Creation and design of new degrees). It was verified by ANECA in 2010 

and officially registered by the Spanish Ministry of Education (degree code: 2502445). Accreditation 

was renewed by the Council of Universities in 2017 and again in 2024 (Resolutions of 19 January 

2017 and 9 April 2024). 

The VEE monitors the curriculum continuously to ensure relevance and alignment with professional 

development. The degree of autonomy in implementing changes depends on the scope of the 

modification: 

¶ Minor adjustments—such as changes in teaching methodology (e.g., from lectures to practical 

sessions), assessment strategies, or the organization of teaching activities, can be approved 

internally by the CSAQ or the VEE Council. 

¶ Moderate changes—such as redistribution of ECTS among subjects of the same credit type (basic, 

compulsory, elective)—can also be approved internally, with additional ratification by the 

University if the adjustment is within 7.5% of that credit type. 

¶ Substantial modifications—involving between 7.5% and 15%of credits of a specific type—require 

evaluation and approval by the regional or national quality assurance agencies. These follow the 

IQAS procedure PC8A (Modification of curricula for undergraduate and MSc degrees). 

¶ Major structural changes—affecting more than 15% of credits of any credit type—are treated as 

the termination of the existing degree, requiring the design and verification of a new programme. 

Identification and correction of overlaps. redundancies. omissions and lack of consistency  

The identification of overlaps, omissions, redundancies, lack of consistency, and curricular integration 

issues is systematically addressed through the VEE’s IQAS). This monitoring process is done at 

several levels: 

1. Study Guide (SG) Review: Each SG includes detailed information on learning outcomes, content, 

competences, teaching activities, and assessment methods. Annually, the Degree Coordinator 

verifies that each Subject Coordinator has updated this guide, incorporating any approved changes. 

Updates must reflect decisions made by the CSAQ. 

2. Student Feedback and Semester Evaluation: Students complete standardized subject evaluations at 

the end of each semester. These include items on content relevance, perceived redundancies, and 

omissions. Results are discussed in semester evaluation meetings, which include student 

representatives, the Course Coordinator, who oversees daily delivery of each course year, the 

Subject Coordinator and the Degree Coordinator. When overlaps or inconsistencies are identified, 

the relevant subject coordinators, together with the Course and Degree Coordinators, meet to 

restructure content as needed. 

3. Monitoring by CSAQ: The CSAQ, chaired by the Degree Coordinator, monitors coordination 

across subjects and academic years. It evaluates teaching effectiveness, alignment of learning 
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outcomes, and curriculum cohesion. When problems are identified, the CSAQ issues formal 

requests for modification to the relevant subject coordinators. 

4. Monitoring by the VEE Council: Any member of the academic community (students, PDI, or 

PTGAS) may raise curriculum-related concerns to the VEE Council. This provides an additional 

pathway for identifying and addressing potential inconsistencies or omissions. 

These multi-layered procedures ensure continuous review, effective integration, and responsiveness 

to both student feedback and academic needs. 

Table 3.1.1. Curriculum hours in each academic year taken by each student 

Academic years* A B C D E F G H J 

Year 1 303 226.5 661.5 201 105 3 0 0 1500 

Year 2 313 199 705.5 160.5 102 20 0 0 1500 

Year 3 337 271.5 689 113 34 55.5 0 0 1500 

Year 4 298 163.6 644,9 146.5 39.5 207.5 0 0 1500 

Year 5 (Compulsory) 17 24 53.3 105.2 33.5 142 0 150* 525 

Year 5 

(Elective) 
       975**  975 

A: lectures; B: seminars; C: supervised self-learning; D: laboratory and desk-based work. E: non-clinical animal work; 

F: clinical animal work; G: EPT; H: others (*graduation thesis); J: total 

**For the distribution of the 975h of EPT students perform: 

- 225h of External Practical Training, subject with 9 ECTS in 5th year 

- 750h of Electives subjects selected from those indicated in table 3.1.4 

Table 3.1.2.  Curriculum hours taken by each student ** 

Subjects A B C D E F G H 

Basic subjects         

Medical physics 6 7 11 1.5     1 26.5 

Chemistry (inorganic and organic sections) 8 7 8 3     0.5 26.5 

Animal biology. zoology and cell biology 44 34 78 34     11 201 

Feed plants and toxic plants 15 20 30 27.5     1 93.5 

Biomedical statistics 17 15 33 12     2.5 79.5 

Specific veterinary subjects         

Basic Sciences         

Anatomy. histology and embryology 93 10 231.5 42.5 121   14 512 

Physiology  60 21 99 9 5.5   9 203.5 

Biochemistry  50 21 99 31.5     4 205.5 

General and molecular genetics  69 69 76 17     11 242 

Pharmacology,  pharmacy and 

pharmacotherapy 
50 30 103 30     12 225 

Pathology  39 14 79 15     3 150 

Toxicology  21 26.6 56 17.5     1.4 122.5 

Parasitology 16 12 34 10     3 75 

Microbiology 40 14 100.5 27   3 6 190.5 

Immunology  20 12.5 45.5 12     4.5 94.5 

Epidemiology 17 15 32 4     2.5 70.5 

Information and data management    125         25 150 

Professional ethics and communication 9 18 15 4     1 47 

Animal health economics and practice 

management 
12 24 37 8     1 82 

Animal ethology  20 18 30 4     2 74 

Animal welfare  8 14 18 5.5 9   1 55.5 

Animal nutrition 28 42 50 34     8 162 

Clinical Sciences in companion animals 

(including equine and exotic pets) 
        

Obstetrics. reproduction and reproductive 

disorders 
27 18 73.5 9 9.5 13 2.5 152.5 
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Diagnostic pathology  37 7 70.5 18 16 15 4.5 168 

Medicine 34 7 82   10 29 4 166 

Surgery 34 17 95 1 11 36 3 197 

Anaesthesiology and analgesia  8 10 23   2 24 1 68 

Clinical practical training in common 

companion animals 
     82.2   142 0.8 225 

Infectious diseases 37 10 58 13.5 5 14.25 4.5 142.25 

Preventive medicine 9   23   15 25 1 73 

Diagnostic imaging 13   37 6.5 1.5 25 2 85 

Therapy in common companion animals 17   28 20.5   10 0.7 76.2 

Clinical Sciences in food-producing 

animals (including Animal Production and 

Herd Health Management) 

        

Obstetrics. reproduction and reproductive 

disorders 
16 16.5 49.5 10.5 8 5 2.5 108 

Diagnostic pathology  27 1 48 19 6 17 2 120 

Medicine 3 2 1.5 4   4   14.5 

Surgery 8 11 20 1 5   1 46 

Anaesthesiology and analgesia  7 10 20   4   1 42 

Clinical practical training in common food-

producing animals* 
          

 

 
   

Infectious diseases 73 44 104 16.5 5 19.25 12.5 274.25 

Preventive medicine 6   18 8.5 11 1   44.5 

Diagnostic imaging 6   18 5       29 

Therapy in common food-producing animals 9   23.75 2.5   3 0.55 38.8 

Animal Production. including breeding. 

husbandry and economics 
87 116.5 157 55 36 1.5 9 462 

Herd health management 6 8 11 13.5   26 1 65.5 

Veterinary Public Health (including Food 

Safety and Quality) 
        

Veterinary legislation including official 

controls and regulatory veterinary services. 

forensic veterinary medicine and 

certification  

39 28 92.5 24 33.5   11 228 

Control of food. feed and animal by-products 41 38 79 6   15 7 186 

Zoonoses and their prevention 23 17 38 2     4 84 

Food hygiene and environmental health 21 25 47 19     4 116 

Basic food technology 38 54.5 86.25 40     6.25 225 

A: lectures; B: seminars; C: supervised self-learning; D: laboratory and desk-based work. E: non-clinical animal work; 

F: clinical animal work; G: others (tutorials and exams); H: total 

* The hours of this section are distributed in the sections of: obstetrics, pathology diagnosis, medicine, surgery, infectious 

disease, therapy in common food-producing animals, animal production and herd health practice. 

**EPT are not included in this table 

Table 3.1.3. Practical rotations under teaching staff supervision (excluding EPT) 

Types List of practical rotations (Disciplines/Species) Duration (weeks) Year 

Intra-mural 

clinics (VTH) 

Exploratory Methods (diagnostic imaging) 1 (15h/student) 2 

Surgery and Anaesthesia (companion animals) 
1 (20h/student) + 4h neutering 

rotation (anaesthesia) 
3 

Livestock Medicine and Surgery (rabbit, 

ruminants, pigs)*  
(7h/student) 3 

Medicine and Surgery of Companion Animals II  

(companion and exotic animals) 

5 (90h/student) + 

4h neutering rotation (surgery) 
4 

Equine Medicine and Surgery (horses) 1 (22h/student) 4 

Integrated Practice in Animal Health (necropsies, 

clinical diagnosis)* 
3.5 (70h/student) 4 

Rotation at VTH (companion/ exotic/horses) 5 (142h/student) 5 
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Ambulatory 

clinics 

Exploratory Methods (wildlife)  1 day (5h/student) 2 

Livestock Medicine and Surgery (Ruminants)* 1 (16h/student) 3 

Integrated Practice in Animal Health 

(Poultry, rabbits, pigs, shelter medicine)* 
1 (22h/student) 4 

Equine Medicine and Surgery (horses)* 1 (2h/student) 4 

Herd Health 

Management* 

Animal Health and Public Health Rotation (poultry 

and ruminants) 
1 (13.5h/student) 5 

VPH (including 

FSQ) 

Food Inspection and Hygiene (slaughterhouses) 1 (15h/student) 4 

Animal Health and Public Health Rotation (Fish 

market, Food industries, Slaughterhouses) 
3 (35h/student) 5 

Electives 

Advances in equine medicine and surgery 1 (25h/Student) 5 

Clinical practice in medicine and surgery: 

- Ophthalmology 

- Neurology 

- Dermatology 

- Traumatology and surgery 

- Clinical reasoning and pathology 

5 (40h/student) as follows: 

8h 

8h 

8h 

8h 

8h 

5 

Exotic and zoo animal medicine 1 (10h/student) 5 

Ecopathology of wild animals 1 (25h/student) 5 

Fish Farming 1 (9h/student) 5 

Bovine Health and Production 1 (8h/student) 5 

Pig and rabbit Health and Production 1 (12h/student) 5 

Poultry Health and Production 1 (10h/student) 5 

Small Ruminant Health and Production 1 (5h/student) 5 

Other (specify) - - - 

*Herd health management is carried out in an integrated manner in marked rotations 
 

Table 3.1.4. Curriculum hours taken as electives for each student  

Electives A B C D E F G H 

Basic subjects Not applicable 

Basic Sciences  

Assisted Reproduction Techniques Applied to the 

Management of Laboratory Animal Strains 
12 6 40 13 - - 4 75 

Cell Cultures in Biomedical Research 10 5 42.5 16 - - 1.5 75 

Research and Development of New Drugs 22 25 - 4 - - 24 75 

Laboratory Animal Science 29 - 89 - 11 11 10 150 

Molecular Bases and Disease Mechanisms 21 14 33 5 - - 2 75 

Design of Experiments and Research Projects 26 - 39 2 - - 8 75 

History of Veterinary Medicine 20 18 28 6 - - 3 75 

Clinical Sciences in companion animals (including equine and exotic pets) 

Clinical Reasoning and Clinical Pathology of Small Animals 9 24 - 14 - 8 20 75 

Dermatology 16 - 43 6 - 8 2 75 

Neurology 13 18 23 8 - 10 3 75 

Ophthalmology 13 - 33 8 - 10 11 75 

Traumatology and Surgery 16 - 39 10 - 10 - 75 

Advances in equine medicine and surgery 30 10 61.75 12 - 24 2.25 150 

Ecopathology of wild animals 21 10 87.5 5 - 25 1.5 150 

Exotic and zoo animal medicine 13 18 26 8 - 10 - 75 

Clinical Sciences in food- producing animals (including Animal Production and Herd Health Management) 

Embryo Biotechnology Applied to Livestock 13 11 36 13 - - 2 75 

Fish Farming 9 25 20 12 - 9 - 75 

Livestock Production and Ecological Agriculture 12 20 25 6 - 11 1 75 

Bovine Health and Production 23 - 99 20 - 8 - 150 
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Pig and Rabbit Health and Production 9 - 109 20 - 12 - 150 

Poultry Health and Production 8 - 48 9 - 10 - 75 

Small Ruminant Health and Production 14 29 12 8 - 5 7 75 

Veterinary Public Health (including Food Safety and Quality) 

Eggs and egg products 15 8 34 10 - - 8 75 

Food Microbiology 29 15 79 22 - - 5 150 

Meat and meat products 31 35 60 22 - - 2 150 

Milk and dairy products 30 44 44 28 - - 4 150 

Ready to eat food and catering 16 48 - 7 - - 4 75 

A: lectures; B: seminars; C: supervised self-learning; D: laboratory and desk-based work. E: non-clinical animal work; 

F: clinical animal work; G: others (tutorials and exams); H: hours to be taken by each student per subject group 

Table 3.1.5. Optional courses proposed to students (not compulsory) 

Subjects A B C D E F G H 

Veterinary Employment Days (JOVs) - 4 3 - - - 3 10 

Volunteering support at JOVs - 10 8 - - - 7 25 

Ovariohysterectomies in fifth year (roaming cats) - 5 10 - - 10 - 25 

Emotional wellbeing plan 4 5 10 - - - 6 25 

Program of participation on formative events on 

companion animal clinics (VTH Clinical lectures, 

stakeholders’ lectures…) 

25 - 25 - - - - 50 

Program of participation on formative events on public 

health (administration, research, guests…) 
15 - 15 - - - - 30 

Program of participation on formative events on food-

producing animals 
15 - 15 - - - - 30 

Student clubs (e.g. Swine Club, AVAFES, IVSA) 25 10 25 - - - - 60 

Volunteering for teaching dogs’ support and welfare - 5 5 - - - 15 25 

Paid extracurricular internships (NEXUS) (research, 

support, clinical activity…) 
- - - - - - 125 125 

A: lectures; B: seminars; C: supervised self-learning; D: laboratory and desk-based work. E: non-clinical animal work; 

F: clinical animal work; G: others (variable activity in place); H: total 

Core clinical exercises/ practical teaching /seminars prior to the start of the clinical rotations 

The curriculum is structured to ensure a progressive acquisition of knowledge and skills, so that by 

the time students enter clinical rotations (from the 2nd to the 5th year), they are adequately prepared 

in both practical competencies and clinical reasoning. 

Students are expected to enter rotations able to: 

¶ Handle and restrain common domestic species 

¶ Take basic case histories and perform differential diagnoses 

¶ Collect biological samples 

¶ Demonstrate knowledge of biosecurity, ethics, public health, and food hygiene 

To reach this level, the VEE implements an early and structured preclinical training strategy, including 

problem-based learning, flipped classrooms, clinical case seminars, and extensive use of simulated 

training in the Skills Lab. Over the last three years, the VEE has invested in new animal models to 

train students in invasive techniques (e.g., intubation, venipuncture, surgical skills) in a safe, ethical, 

and controlled environment. 

Year 1: 

¶ Animal Production and Handling: Practical sessions on identification and handling of dogs, cows, 

sheep, poultry, pigs, horses, and rabbits, both intra- and extramurally 

¶ Ethnology and Ethology: Study of animal behaviour, breed identification, and behavioural 

indicators of welfare, stress and disease 

¶ Microbiology: Introduction to sample collection techniques (e.g., ear swabs in farm animals) 
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Year 2: 

¶ Exploratory Methods & Physiology: Introduction to physical examination techniques, necropsy 

procedures, diagnostic imaging (X-ray, ultrasound, Computed Tomography, Magnetic Resonance 

Imaging, haematology, biochemistry, electrocardiogram, and renal function 

¶ Pathology: Foundations of diagnostic pathology and case-based tissue examination 

¶ Epidemiology and Statistics: First exposure to population health, risk analysis, and surveillance 

principles 

¶ Food Science and Technology: Basics of food processing and hygiene 

Year 3: 

¶ Surgery and Anaesthesiology: Aseptic technique, blood sampling in small animals, intubation, 

anaesthesia induction, and respiratory support 

¶ Livestock Medicine and Surgery & Animal Reproduction: Clinical and reproductive examination 

in ruminants and pigs, on-farm practicals, and semen collection and insemination techniques 

Shared between Years 3 and 4: 

¶ Medicine and Surgery of Companion Animals I, and Animal Health IïIII: Internal medicine, 

diagnostic approaches across species, infectious/parasitic diseases, and population medicine 

¶ Clinical seminars: Case-based learning, oral presentations, and problem-solving strategies 

Year 4: 

¶ Public Health and Food Safety: Food inspection, zoonoses, Hazard Analysis and Critical Control 

Points, and risk-based control systems 

¶ Health Policy and Diseases of Legal Importance: Notifiable diseases, animal movement 

regulation, and surveillance systems 

From Year 2, students begin clinical exposure in the VTH, and by Year 3, they actively assist in 

procedures (e.g., anaesthesia in feline neutering). This structured, early, and escalating engagement 

with clinical and practical teaching ensures that students are well-prepared to transition into full 

clinical rotations, meeting the expectations for Day One Competences. 

Description of the core clinical rotations and emergency services  

Core clinical training takes place across the 2nd to 5th years, involving both intramural rotations at 

the VTH and extramural placements (e.g., farms, equestrian facilities, shelters). Students are 

consistently engaged in hands-on learning, working in small groups (4–6 students per teacher) to 

ensure direct supervision and active participation. Rotations are generally intramural for companion 

animals, equines, infectious diseases and necropsies, and extramural for farm animals. Activities in 

the 2nd, 3rd and 4th years take place from 9:00 am to 2:00 pm. 

Year 2 

¶ Diagnostic Imaging Rotation (1 week): Students assist in X-rays and ultrasound, and support 

MRI and CT procedures. Case discussions using the VTH image archive are included. 

Year 3 

¶ Anaesthesia Rotation (1 week): Students select protocols, calculate doses, administer IM/SC 

injections, place IV catheters, perform intubation, and monitor anaesthesia under supervision. 

¶ Surgery & Anaesthesiology: Students serve as anaesthetists during feline neutering campaigns 

(each student manages at least one case). 

¶ Livestock intra-mural Clinics (7h Student): Students learn the most common problems in the 

ruminant and rabbit clinic and diagnose illnesses. 

¶ Livestock Ambulatory Clinics: Students accompany clinical faculty to cattle farms. They 

participate in handling, diagnostics, treatment, and submit written case reports. 

Year 4 

¶ Medicine and Surgery of Companion Animals II (5 weeks): Rotations in general medicine, 

surgery, Intensive Care Unit (ICU) (one week in each area), plus 2 weeks in specialist areas 
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(dermatology, neurology, reproduction, imaging, ophthalmology). Students also participate as 

surgeons in feline sterilization campaigns. At least they participate in the realization of one 

male and one female sterilization. 

¶ Equine Medicine and Surgery (1 week): Rotation at the VTH plus extramural visit to 

Barcelona’s Urban Guard equestrian unit. Students perform physical exams and assist in 

treatments. In addition, students participate in clinical cases managed by the VEE’s Equine 

Reproduction Service, which is an authorised centre for the production of Equine Genetic 

Material (code ES09018). The Service maintains a semen bank with over 160,000 straws. 

Students are also exposed to semen collection, processing, and analysis procedures. 

¶ Integrated Practice in Animal Health (4 weeks): 3 weeks in necropsy, microbiologic, 

infectious and parasitic disease diagnostics and 1 week in ambulatory visits for pigs, poultry, 

rabbits, equine field cases, and dog shelters 

Year 5 ï Clinical Rotation at the VTH 

Students participate in a four-week full-time rotation, including day, evening, and overnight shifts. 

Activities begin with four preparatory seminars (e.g., nutritional support, lab diagnostics, case 

interpretation, behaviour). Students rotate through small and equine services (see standard 4.4 to 

understand the student's participation in each of the services). 

Rotations are organized in groups of five, with individual assignment to supervised activities. Students 

must complete a logbook documenting each case and are formally assessed on: 

¶ Clinical logbook and participation 

¶ Oral case presentation, assessing clinical reasoning and communication 

¶ Case discussion with legal/ethical implications, assessing professionalism and ethics 

¶ Diagnostic pathology case presentation, integrating cytology or histopathology 

Evaluation is based on a structured rubric covering knowledge, skills, professional attitude, initiative, 

teamwork, and communication—with peers, faculty, and clients. These activities ensure the 

achievement of Day One Competences and prepare students for independent clinical work. 

 

Teaching in slaughterhouses and in premises for the production, processing, distribution/sale or 

consumption of food of animal origin 

Teaching activities related to food hygiene, public health, food safety, and the inspection and 

processing of food of animal origin are integrated into several core subjects across years 2 to 5 of the 

curriculum: 

¶ Food Science (2nd year) 

¶ Food Technology (2nd year) 

¶ Food Safety and Zoonosis (4th year) 

¶ Food Inspection and Hygiene (4th year) 

¶ Animal and Public Health Rotation (5th year) 

The content and scheduling of these subjects are designed according to the “Farm to Fork” principle, 

ensuring that students acquire comprehensive knowledge and skills across all stages of the food chain. 

Teaching addresses chemical, microbiological, technological, and safety aspects of animal-origin 

food, as well as legal, ethical, and welfare considerations during food production and slaughter. 

Year 2 ï Food Science and Food Technology: Practical sessions take place in the FTP, in groups of 

10 students, where students perform hands-on activities including: 

¶ Use of instrumental and sensory evaluation techniques 

¶ Food preservation, quality analysis, and manufacturing processes 

¶ Processing of liquid foods, cheese-making, milk pasteurization, and food freezing 

¶ Application of psychrometric calculations and thermal destruction parameters for 

microorganisms 



 

 27 

¶ Learning different coagulation systems for milk and how products derived from eggs and fish 

are processed 

These activities provide foundational training in unit operations, food hygiene, and processing safety. 

Year 4 ï Food Hygiene and Inspection: Students visit two slaughterhouses: 

¶ Sabadell SL (Barcelona): slaughters sheep, goats, cattle, and horses. Visits occur from 5:00 to 

10:00 am. 

¶ MACOBA (Sant Joan de Vilatorrada, Barcelona region): specializes in pigs. Visits take place 

from 3:00 to 8:00 pm. 

In both cases, students accompany the official veterinary services, supervised by veterinarians 

contracted by the VEE as teaching staff. They observe and assist with: 

¶ Ante-mortem and post-mortem inspections 

¶ Identification of pathological lesions and food safety risks 

¶ Evaluation of animal welfare during transport and lairage 

Students also audit a healthcare facility within the FTP and, in the laboratory, they: 

¶ Perform microbiological analyses of food samples 

¶ Learn disinfection techniques for surfaces, tools, and environments 

¶ Conduct water quality monitoring and apply cleaning validation protocols 

These practical sessions are complemented by case studies, including simulations of inspection 

procedures, and the students’ acquisition of skills is evaluated through knowledge tests. 

Year 4 ï Food Safety and Zoonosis: This course uses clinical case presentations to teach students how 

to recognize and manage zoonotic risks in food production. Students explore scenarios involving 

pathogen contamination, chain-of-transmission assessments, and prevention measures. 

5th Year ï Animal and Public Health Rotation: This core rotation provides direct exposure to public 

health practices and official controls. Activities include: 

¶ Fish market inspection: Students (in groups of 5) accompany the official veterinary officer, 

who is also contracted as a VEE instructor, and assist in the inspection of fishery products for 

safety and compliance. 

¶ Placement with the Public Health Agency of Catalonia: Students (2 per officer) accompany 

inspectors during their official duties. Activities include: 

- Inspection of slaughterhouses and food processing facilities, including avian, ruminant 

and pig slaughterhouses 

- Observation of official sampling and enforcement procedures 

- Participation in ante-mortem inspections of poultry prior to slaughter 

¶ Visits to corporate industry: Under supervision, students visit farms, meat processing plants, 

and distribution/logistics centres to understand traceability, hygienic standards, and the 

operation of risk-based food safety systems. 

¶ Seminars at Research Centre for Animal Health (CReSA/IRTA) (5 sessions, from 9:00 to 

13:30): Topics include: 

- Zoonoses and public health policy 

- Biosecurity and biocontainment 

- Research updates on prion diseases, tuberculosis, and emerging zoonoses 

- Introduction to bioinformatics tools used in disease surveillance 

These activities are designed to consolidate the students’ understanding of food inspection, public 

health, and official veterinary work, and to develop their critical thinking, risk assessment, and 

decision-making abilities within real-world contexts. 

Description of the selection procedures of the Electives by the students  

As part of the curriculum, all students must enrol in a total of 30 ECTS of elective subjects, to be 

selected from a predefined list (see Table 3.1.4). The elective offer is structured to allow students to 
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develop a tailored academic profile aligned with one or more classical areas of the veterinary 

profession. The electives are grouped into four thematic areas: 

¶ Basic Sciences- Biomedical Research 

¶ Clinical Sciences in Companion Animals 

¶ Clinical Sciences in Food- producing Animals 

¶ Veterinary Public Health 

Additionally, the elective History of Veterinary Medicine is available as a complementary subject.  

Students are free to select any combination of electives, and there is no obligation to follow a single 

track. This flexible structure is designed to allow students to adapt their education to their professional 

interests. 

To ensure adequate planning and allocation of resources, a preference survey is distributed to students 

at the end of the 4th academic year. Through this survey, students are asked to indicate their elective 

choices for the following year. This procedure enables the VEE to anticipate student distribution 

across elective subjects and plan class sizes, facilities, and teaching staff accordingly. 

In general, the elective system functions without limitations, and students are able to enrol in their 

preferred choices. However, in a few specific cases, enrolment caps have been introduced for logistical 

or pedagogical reasons: 

¶ Exotic and Zoo Animal Medicine is limited to 60 students to ensure that clinical caseloads at the 

VTH are sufficient for all enrolled students to gain hands-on experience. 

¶ Production and Health of Pigs and Rabbits is limited to 30 students, primarily due to the 

biosecurity and logistical constraints associated with visiting commercial pig farms, where the 

presence of large groups is not permitted. 

¶ Research and Development of New Medicines was temporarily limited to 24 students over two 

academic years due to external restrictions imposed by the participating pharmaceutical 

companies, which limited the number of student visitors. This limitation has recently been lifted, 

and there are currently no restrictions for this subject. 

If the number of applicants exceeds the number of places available in any capped subject, a transparent 

selection process is implemented. Candidates are ranked based on academic merit, using a formula 

that considers 50% of the score based on the student’s grade point average and 50% based on the 

number of ECTS credits completed. It is important to emphasize that, although these enrolment caps 

formally exist for three subjects, no elective has reached its maximum capacity in the past seven 

academic years. Therefore, all students have consistently been able to enrol in the electives of their 

preference, and no student has been excluded from a desired elective course due to oversubscription. 

This system ensures that the elective component of the degree remains flexible, fair, and responsive 

to student interests, while also maintaining the academic integrity and logistical feasibility of each 

subject. 

Procedures to track studentsô completion of core practical and clinical activities 

The VEE has established a comprehensive system to track, monitor, and verify the acquisition of all 

practical and clinical skills required to achieve the Day One Competences. This system applies to pre-

clinical activities, clinical rotations, ambulatory clinics, and external practical training (EPT). 

A variety of assessment methods are used across different stages of the curriculum, including written 

tests (multiple choice, true/false, short answer), case-solving exercises, reports and essays, oral 

presentations of clinical cases and/or direct teacher observation during practical sessions. 

Each SG defines the intended competences, the corresponding learning activities, and the assessment 

tools used to verify competence acquisition. These SG are annually reviewed and updated. 

The VEE gives special attention to clinical training evaluation, ensuring that student progress is 

monitored continuously: 
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¶ At the VTH, daily evaluation of students is carried out by clinical supervisors, with special focus 

on practical skills, communication, initiative, and professionalism. 

¶ In ambulatory clinics, students actively participate in farm or shelter visits and are required to 

prepare detailed written reports or oral case presentations, which are reviewed and discussed with 

supervising staff. 

¶ All clinical and external training activities require students to complete a logbook, in which they 

record cases, procedures, and observations. These logbooks are verified by the subject 

coordinator or responsible staff to ensure all required skills are being progressively acquired. 

Each clinical subject (intramural and extramural) has its own logbook, enabling: 

¶ Structured documentation of the student’s clinical experience 

¶ Consistent supervision by academic and clinical tutors 

¶ Timely feedback to support student development 

To improve efficiency and traceability, the VEE has introduced two digital applications in the 

academic year 2024–25 that replace paper logbooks and centralize monitoring of clinical activities 

and competences: 

¶ App for recording clinical activity: This app is used by students to log every clinical activity 

involving animals, across all relevant subjects. For each case, the student registers species 

involved, type of procedure (e.g., sampling, diagnosis, treatment) and role in the procedure 

(observer, assistant, lead). 

This creates a comprehensive and longitudinal record of student experience with animals 

throughout the degree. 

¶ App for competence validation: The second app focuses on Day One Competences. After 

reviewing student performance (including reports, logbooks, and observed behaviour), teachers 

validate whether specific competences have been achieved. This includes clinical, theoretical, 

and transversal skills. 

Both apps are designed to: 

¶ Ensure individualized and complete tracking of all required training 

¶ Provide teachers and administrators with real-time access to student progress 

¶ Facilitate transparent and auditable documentation for internal quality assurance and external 

accreditation 

The introduction of digital systems also allows the VEE to detect gaps or delays in competence 

acquisition and take corrective actions early, such as additional case exposure or targeted mentoring. 

In summary, through a combination of structured SG, diverse assessment tools, validated logbooks, 

and the new digital tracking system, the VEE guarantees that every student has completed and passed 

all required practical and clinical core activities before graduation. 

STANDARD 3.2: OBJECTIVES  

Description of how the VEE ensures that the study programs meet the objectives.  

The VEE’s overarching goal is to ensure that graduates acquire the knowledge, skills, and 

competences required to practise veterinary medicine using a science-based, ethically responsible, and 

legally compliant approach. This includes a solid foundation in biological sciences (anatomy, 

physiology, biochemistry, ethology) and competence in disease prevention, diagnosis, and treatment. 

Special focus is placed on public health, food hygiene, animal welfare, and sustainable animal 

production. In recent years, the curriculum has also incorporated transversal skills such as 

communication, teamwork, and management. 

The competency-based curriculum is structured around the ESEVT Day One Competences, which 

guide both overall degree design and individual subject objectives. These outcomes are clearly stated 

in the SG of each subject, available to all students. Subject coordinators draft the objectives, which 
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are validated by the Degree Coordinator to ensure alignment and avoid redundancy. A full mapping 

of Day One Competences is included in Appendix 3.2. 

To ensure curricular coherence, the CSAQ—chaired by the Degree Coordinator and Vice-Dean for 

Academic Affairs and including student representatives—meets each semester to: 

1. Review teaching quality and student feedback; 

2. Address overlaps or inconsistencies; 

3. Evaluate whether Day One Competences are adequately covered and achieved. 

This continuous QA process is supported by evaluations, monitoring tools, and structured dialogue 

with students. Improvement measures are proposed by the CSAQ and implemented by coordinators 

with support from the Degree Coordinator. 

The programme aligns with the Spanish National Qualifications Framework (MECES Level 3) and 

the European QF-EHEA (Level 7). Degree level and title are clearly defined in official documents 

and communicated via the website and Study Guides. 

To foster lifelong learning, the VEE promotes autonomy and self-learning through: 

¶ Active learning methodologies (e.g., flipped classrooms, case-based learning), 

¶ Access to digital resources via the UAB Virtual Campus and VEE library services, 

¶ Opportunities for elective specialization and research participation, 

¶ Early exposure to professional scenarios (clinical rotations, public health visits, ambulatory 

services), 

¶ Training in reflective practice, scientific literacy, and ethical decision-making. 

In summary, the VEE ensures that its study programme is coherently designed, continuously 

monitored, and transparently communicated, promoting student achievement of all learning outcomes 

and readiness for lifelong professional development. 

Description of how the VEE ensures/promotes a teaching environment conducive to learning  

The VEE fosters a high-quality, student-centered learning environment through a three-pronged 

strategy: 

1. Diverse and integrated teaching methodologies: The curriculum combines theoretical lectures and 

guided self-learning with active methodologies such as seminars, case-based learning, and group 

assignments. These approaches facilitate knowledge acquisition, integration, and application. 

Practical and clinical rotations progressively develop students’ hands-on skills, professional 

attitudes, and clinical reasoning. 

2. Active student engagement and pedagogical development: Students are encouraged to participate 

actively in their own learning through questioning, peer discussion, reflective practices, and 

ongoing feedback. Teaching staff receive training through institutional pedagogical programs to 

implement innovative and student-focused methodologies. At the end of each semester, students 

formally evaluate each subject and teaching team, and their input is discussed in academic quality 

committees to guide improvements. 

3. Supportive and inclusive learning environment: The VEE recognizes student well-being as a key 

component of academic success. Mental health and support services are actively promoted, and 

a culture of respect, inclusivity, and mutual support is cultivated across the learning environment. 

Approach used by the VEE to promote and support studentsô self-directed and lifelong learning 

The VEE integrates the principles of self-learning and lifelong learning across all stages of the 

curriculum, beginning in Year 1. From the outset, students are introduced to the importance of staying 

current with evolving scientific knowledge to ensure high-quality, evidence-based professional 

practice. Case studies and examples illustrate how veterinary decision-making must adapt to emerging 

data and advances. In Year 5, this responsibility is explicitly framed as an ethical obligation of the 

veterinary profession. 
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Each student is assigned an academic tutor at the beginning of their studies who reinforces the value 

of lifelong learning and provides personalized guidance throughout the degree. 

Self-learning is systematically fostered across the curriculum. In most subjects, students are 

encouraged to engage in active and reflective learning, critically assess information, and solve 

problems independently. Many subjects require students to write essays or reports based on the 

scientific literature, developing their skills in identifying, analysing, and applying high-quality 

information relevant to veterinary practice. These activities cultivate autonomy, intellectual curiosity, 

and the foundation for continuous professional development. 

STANDARD 3.3: PROGRAMME LEARNING OUTCOMES  

Educational strategy to align aims with learning outcomes in a cohesive framework  

The educational aims of the curriculum are explicitly aligned with the Day One Competences, 

ensuring that all graduates acquire the knowledge, skills, and professional attitudes required to enter 

the veterinary profession in any of its domains. 

Learning outcomes for each subject are defined by the faculty member who is responsible for that 

subject and are articulated in the respective SG. These outcomes are reviewed and validated by the 

Degree Coordinator to ensure vertical and horizontal integration, as well as alignment with the 

overarching programme-level learning outcomes. 

Cohesion across the curriculum is reinforced by two governance mechanisms. First, the curriculum 

was approved by the VEE Council, which includes academic staff, technical staff, and student 

representatives, ensuring collective academic ownership and relevance. Second, the CSAQ, oversees 

the consistency of learning outcomes and ensures that teaching, learning, and assessment activities 

are aligned and contribute meaningfully to the acquisition of Day One Competences. 

The program’s learning outcomes are made publicly available through the online SGs and are 

communicated to staff and students at the start of each academic year. Feedback from students and 

academic staff is collected at the end of each semester through structured surveys and discussion 

meetings, enabling early identification of inconsistencies or deviations from the expected outcomes. 

When required, corrective actions are implemented following the procedures defined in the VEE’s 

IQAS. 

This cyclical monitoring and continuous improvement process guarantees that learning outcomes 

remain relevant, are regularly updated, and are effectively achieved throughout the programme. 

Alignment of learning with the ESEVT Day One Competences 

The VEE ensures full alignment with the ESEVT Day One Competences by systematically integrating 

them into the design, delivery, and monitoring of the curriculum. All academic staff are made aware 

of the Day One Competences and are encouraged to use them as a framework when defining the 

structure, content, and learning outcomes of the subjects they coordinate. 

Each subject coordinator is required to map the relevant Day One Competences addressed in their 

course. This mapping is reviewed and validated by the Degree Coordinator to ensure that all 

competences are effectively covered across the five-year curriculum. Redundancies and gaps are 

monitored through regular semester evaluations and the quality assurance system, ensuring that all 

Day One Competences are achieved upon graduation through a coherent and integrated teaching 

approach. 

Governance of learning outcomes 

The learning outcomes of the degree programme are defined and approved by the VEE Council, based 

on ESEVT Day One Competences and aligned with national and EU regulatory frameworks. The 

Council’s composition and functions are detailed in Standard 1. 
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At the course level, learning outcomes are proposed by responsible academic staff and reviewed by 

the Degree Coordinator to ensure coherence, curricular progression, and comprehensive coverage of 

Day One Competences. 

These outcomes are published in each subject’s SG, available on the VEE website in Catalan, Spanish, 

and English. Students are encouraged to consult them at the start of each semester. Instructors also 

explain the outcomes on the first day of class. 

Teachers must annually assess the adequacy of their subject’s learning outcomes. Substantial changes 

require approval from the Academic Committee. 

External stakeholders contribute through the Advisory Board, composed of professionals from various 

veterinary fields. The Dean and academic leadership maintain regular contact with the Board to gather 

feedback and ensure alignment with the evolving needs of the profession. 

STANDARD 3.4: THE COMMITTEE STRUCTURE 

Procedures and committees for managing and the core curriculum. 

The VEE’s core curriculum is defined within the national legal framework governing veterinary 

education and is structured around the ESEVT Day One Competences. Input from the Advisory 

Board—composed of experienced professionals across the veterinary field—ensures relevance and 

professional alignment. 

Curriculum oversight is managed by a structured governance system: 

¶ The Degree Coordinator, with course coordinators, ensures subject-level learning outcomes align 

with Day One Competences. 

¶ The CSAQ reviews and approves curriculum or content changes. 

¶ The VEE Council holds final responsibility for curriculum quality assurance and strategic 

direction. 

Curriculum content, delivery, and assessment methods are regularly reviewed by these bodies. 

Feedback is gathered from students (via evaluations and committee representation), teachers, alumni, 

professional associations, and the Advisory Board. Assessment outcomes and QA data are also 

considered. 

The QA system ensures ongoing monitoring and curriculum refinement through evaluations of 

teaching, assessment results, and student progression. A comprehensive review is conducted at least 

every seven years, involving internal and external stakeholders, and results in specific action plans. 

Curriculum details, including course guides, are published on the VEE website and introduced to 

students each semester. The Dean and leadership team engage regularly with external partners to adapt 

to evolving professional needs. 

Training needs for academic and support staff are identified through annual evaluations, with ongoing 

pedagogical development offered to sustain high-quality, innovative curriculum delivery. 

STANDARD 3.5: ELECTIVE PRACTICAL TRAINING (EPT). ORGANISATION  

Organisation of the EPT and how it complements the Core Clinical Training (CCT) 

EPT is a mandatory core subject worth 9 ECTS, scheduled in Semester 10 (Year 5). Its aim is to 

consolidate and expand students’ professional and personal development in real-life veterinary 

settings, complementing—but not substituting—the Core Clinical Training (CCT) supervised by 

academic staff. 

EPT is entirely extra-mural and requires a minimum of 203 hours (approximately 6 weeks at 35 

hours/week) under the direct supervision of a qualified professional in a non-academic environment. 

Eligibility begins once students have passed at least 160 ECTS and 80% of Year 5 subjects (36 ECTS, 

excluding EPT and the TFG). EPT is usually undertaken during the summer of the fifth year and must 

be compatible with the academic calendar. 
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The VEE Council has approved specific EPT regulations that supplement the University’s general 

rules. Each year, the VEE updates and publishes a list of external veterinary entities with active 

hosting agreements. Students may apply to up to three destinations via a structured form. When 

demand exceeds capacity, selection is based on passed ECTS and GPA. Students may also propose 

new placements, subject to the EPT coordinator’s approval. 

An annual orientation meeting is held in February to inform students and tutors of procedures, 

expectations, and evaluation criteria. All documentation—including regulations, application steps, 

placement listings, and report templates—is available on the VEE website. 

Each student is assigned an internal academic tutor and an external tutor at the host entity. The external 

tutor supervises and evaluates the student's performance; the academic tutor ensures coherence and 

grades the final report. The final grade combines both evaluations: 60% external tutor, 40% academic 

tutor. 

EPT enriches students’ professional insight and soft skills, reinforcing but not replacing the hands-on 

clinical experience provided through the CCT. 

Table 3.5.1. Curriculum days of Elective Practical Training (EPT) for each student  

Fields of Practice Minimum duration (weeks) Year of programme 

Production animals (pre-clinical) 

6 weeks full-time 5 

Companion animals (pre-clinical) 

Production animals (clinical) 

Companion animals (clinical) 

VPH (including FSQ) 

Others (specify) 

STANDARD 3.6: EPT: AGREEMENTS AND ASSESSMENT 

Relationship between EPT providers and the VEE  

Students may only carry out their EPT in institutions with which the VEE holds a formally signed 

Educational Cooperation Agreement (ECA), defining roles, supervision, insurance coverage, and 

legal compliance (sample in Appendix 3.3). EPT providers span a wide range of veterinary settings, 

including small and large animal clinics, livestock farms, public health agencies, food industries, 

slaughterhouses, zoos, wildlife centers, veterinary companies, and research institutes—ensuring broad 

exposure to career pathways. New placements are incorporated annually based on student proposals, 

faculty suggestions, or institutional requests. The EPT Coordinator evaluates their suitability, ensuring 

alignment with learning outcomes and academic relevance. 

All providers must appoint a qualified external tutor to supervise and assess the student. At the end of 

the placement, the tutor submits a standardised evaluation (Appendix 3.4) rating the student’s 

performance and providing a 0–5 score on the coordination and support received from the VEE. Tutors 

may contact the EPT Coordinator or academic tutor at any time to ensure proper monitoring. 

Students must hold complementary accident and liability insurance. Following a 2024 national 

legislative change, they must also be registered in the Spanish Social Security system during curricular 

placements. UAB covers the cost in unpaid placements; in paid ones, the host institution assumes 

responsibility. 

The EPT Coordinator, an appointed academic staff member, oversees the entire programme, including 

vetting proposals, liaising with providers, tracking student progress, and ensuring compliance with 

academic and legal standards. 

Name of the teaching staff(s) responsible for the supervision of the EPT activities 

Mª Lourdes Abarca, Vice dean of students and external practical teaching 

STANDARD 3.7: STUDENTS RESPONSIBILITY DURING EPT 

Description of the implications of students in the preparation, recording and assessment of their EPT 
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Each academic year, the VEE publishes on its website the list of available EPT placements offered by 

approved collaborating entities, along with the application timeline and procedures. This allows 

students to take responsibility for selecting and preparing for their placements in advance. 

Once assigned, students are expected to engage proactively with their academic tutor, who supports 

the planning and development of the EPT. Contact begins before the placement and continues 

approximately every 15–20 days, ensuring continuity, early problem detection, and student 

engagement. Tutors are available for in-person or virtual meetings as needed. 

At the end of the EPT, students must submit a final report (Appendix 3.5), which includes: 

¶ A description of the host institution and activities performed. 

¶ A critical self-assessment of workplace integration and competences acquired. 

¶ A satisfaction score (0–10) on the institution’s relevance to their professional development. 

¶ From 2024–25 onward, a section on Day One Competences achieved. 

During the final tutorial, the academic tutor discusses the report, assesses the experience, and 

completes the standardised evaluation form (Appendix 3.6), which contributes to the student’s grade 

and EPT quality monitoring. 

To ensure a safe and supportive environment, students may submit official or anonymous complaints 

through the IQAS. All student reports and evaluations are analysed annually as part of the internal 

quality assurance system. 

Description of the complaint process in place concerning EPT 

The VEE has an established, responsive procedure to handle concerns related to External Practical 

Training (EPT). 

¶ Incident Handling: The EPT coordinator is available at all times to receive and resolve 

incidents, suggestions, or formal complaints. Issues are addressed promptly through direct 

communication with the host institution and both tutors. 

¶ Student Evaluation: At the end of each EPT, students submit a report assessing the site’s 

suitability (0–10 score) and providing feedback on the training environment. These reports 

contribute to internal quality monitoring. 

¶ Satisfaction Surveys: • Post-EPT: UAB conducts anonymous surveys on training quality and 

VEE support. • Graduate Survey: Includes a specific item on the perceived usefulness of 

EPT for professional readiness. 

These mechanisms ensure continuous feedback and drive improvements in the EPT programme. 

 

Comments on Area 3 

The curriculum is fully aligned with ESEVT Day One Competences, ensuring graduates are 

scientifically, technically, and ethically prepared for all veterinary fields. 

¶ Structure: Competency-based and progressive, integrating theory with clinical, 

practical, and transversal skills. 

¶ Teaching Methods: Case-based learning, simulation, student-led seminars, and digital 

tools (e.g., competence tracking apps) enhance engagement and transparency. 

¶ Hands-On Training: Core clinical exposure includes compulsory rotations in the VTH, 

the FTP, slaughterhouses, university/external farms, and public health services. 

¶ Electives: Students personalise their training with options in animal production, food 

safety, small animal/exotic medicine, and research. 

¶ EPT (Year 5): A capstone, supervised by academics and professionals, with defined 

objectives, formal agreements, and structured student and provider feedback. 

¶ Quality Assurance: Ongoing curriculum review is ensured through faculty committees 

(with student representation), stakeholder input, and continuous evaluation. 
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Suggestions for improvement in Area 3 

Ongoing efforts focus on the following priorities: 

¶ Enhance Competency Mapping: Expand the longitudinal and detailed tracking of 

competences—particularly transversal ones—to increase transparency and support 

staff and student understanding of learning progression. 

¶ Increase Early Training in Clinical Reasoning and Communication: Integrate more 

structured opportunities for clinical reasoning and client communication (e.g. 

simulated consults, workshops) in the preclinical years. 

¶ Broaden EPT Opportunities: Diversify placements by including underrepresented 

areas such as One Health, sustainability, public policy, and animal behaviour; promote 

international mobility. 

¶ Support Career Planning: Complement electives with structured sessions on 

veterinary career paths, job market trends, and entrepreneurship to guide student 

choices. 

¶ Formalize Stakeholder Feedback: Strengthen the documentation and visibility of 

how external stakeholder input (via the Advisory Board and other channels) informs 

curricular adjustments. 

¶ Foster Self-Directed Learning: Encourage consistent use of self-assessment tools, 

learning portfolios, and structured logbooks early in the programme to support 

metacognition and learning ownership. 

¶ Evaluate Digital Tools: Continuously assess the usability and integration of new 

digital platforms for logbooks and competence tracking to ensure they align with 

teaching and assessment goals. 

These priorities reflect the VEE’s strong commitment to ongoing curricular enhancement and 

to preparing graduates for emerging challenges in the veterinary profession. 
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Area 4. Facilities and equipment  
 

STANDARD 4.1: FACILITIES CHARACTERISTICS  

Location and organisation of the facilities used for the veterinary curriculum  

The VEE is located on the university’s main campus, a 260-hectare area situated 20 km from the 

centre of Barcelona. This campus, well connected by public and private transport (train, bus, and 

highway), offers a unique setting that combines a dynamic academic environment with an agroforestry 

landscape. The campus hosts 12 faculties, a school of engineering, a graduate school, a doctoral 

school, and over 30 research institutes and centres (Appendix 4.1: Aerial map of the UAB Campus). 

The VEE benefits from its strategic location, fostering synergies with neighbouring faculties and 

research centres (e.g., CReSA/IRTA), while its proximity to both urban populations (over 3.5 million 

people in the metropolitan area) and major livestock-producing areas provides excellent access to off-

campus professional training opportunities (e.g. slaughterhouses, farms, kennels, public health 

agencies). 

The core infrastructure used for delivering the veterinary curriculum comprises five main facilities 

(Appendix 4.2: Aerial map of the VEE and extramural facilities localization): 

a. Faculty of Veterinary Medicine – Main Building: Located in the northwest quadrant of the 

campus, the main building of the VEE was inaugurated in 1988 and expanded in 2010. It has a 

total usable area of 8,150 m² across four floors (Appendix 4.3: Floor plan). It hosts lecture 

theatres, seminar rooms, teaching and research laboratories, a dissection hall, a microscopy room, 

two teaching operating rooms and one experimental surgery room, three computer rooms, a 

library and study area, an auditorium, a thesis defence room, staff and student offices, meeting 

rooms, a cafeteria, and technical service areas (e.g., gas, distilled water, deionized water). 

b. Veterinary Teaching Hospital (VTH): The current VTH was opened in 2008 and covers 2,607 

m². It includes clinical services and consultation rooms for small animals, surgery rooms, 

recovery and intensive care units, hospitalization areas, isolation facilities, and client and 

administrative service areas. Imaging diagnostics is split between the VTH and the VEE building 

The equine unit (1,203 m²) is housed in an adjacent facility, and an additional 180 m² isolation 

building is available for equine infectious diseases (Appendix 4.4: VTH floor plans). 

c. Farm and Experimental Fields Service (SGCE): Located adjacent to the main VEE building, 

the SGCE occupies a fenced 4-hectare area. It includes nine buildings and outdoor paddocks for 

housing cattle, sheep, goats, pigs, horses, donkeys, poultry, rabbits, and dogs. Additional facilities 

include two kennels (teaching and research), a clothing/boot changing room for students and staff, 

and buildings for storage and office use (Appendix 4.4), This facility supports training in animal 

handling, production, and clinical practice under real conditions. 

d. Necropsy Room: The necropsy facility occupies a dedicated 356 m² building and includes two 

dissection rooms, two cold storage rooms, a changing room, a lab, an office, a photography room, 

a live animal holding area, and storage areas (including one for waste) (Appendix 4.4). A 

mechanical hoist facilitates the safe handling of large carcasses. 

e. Food Technology Plant (FTP): The FTP comprises two buildings (total 647 m²; 411 m² and 236 

m², respectively) equipped with multipurpose pilot plant rooms and high-complexity food 

processing equipment (Appendix 4.4). This includes pasteurizers, sterilizers, high-pressure units, 

aseptic packaging systems, and basic processing equipment such as mixers, tanks, grinders, and 

filtration systems. It is used extensively for training in food technology, hygiene, and safety. 

Strategy and programme for maintaining and upgrading the current facilities and equipment  

The maintenance of material resources used for teaching is the responsibility of the VEE. General 
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maintenance is carried out by technical staff from the UAB’s central services. Additionally, the UAB 

holds several contracts with maintenance companies to ensure compliance with relevant regulations, 

including infrastructure for water, gas, electricity, and general building upkeep. 

Clinical/medical equipment, as well as laboratory equipment, is usually purchased with a maintenance 

contract. Equipment at the VTH is the responsibility of the hospital’s management, which also handles 

equipment replacement when necessary. 

The UAB issues an annual call for the acquisition and renewal of laboratory equipment and other 

specialized teaching spaces, prioritizing equipment used across multiple courses, with a minimum 

annual allocation of €40,000. Extraordinary purchases (expensive or specialized equipment) are 

handled through other calls or negotiated directly with the University. 

Facilities compliance with all relevant legislation 

The VEE has established biosafety maintenance protocols and emergency procedures to ensure 

compliance with current legislation. It also holds a waste treatment and disposal contract with the 

companies Secanim and Prezero, respectively. UAB has an Ethics Committee for the use of animals 

in experimentation and teaching. Additionally, all relevant facilities and equipment undergo the 

required technical inspections. 

STANDARD 4.2: VEE SPACES CHARACTERISTICS  

Description of teaching spaces and other VEE facilities 

Type, Size, Capacity and Equipment of VEE facilities are shown in table 4.2.1, 4.2.2 and 4.2.3 

Table 4.2.1. Main characteristics of the VEE's classrooms, seminar rooms, laboratories and skills laboratories  

  Number Size (m²) Capacity Equipment 

Classrooms 12 1294 1130 

3 with PC, projector, and sound system 

6 with PC, projector, sound system, and camera 

1 with PC, interactive screen, and sound system 

2 with PC, interactive screen, sound system, and camera 

Seminar 

Rooms 
8 487 272 

5 with PC, projector, and sound system 

1 with PC, interactive screen, and sound system 

2 with PC, interactive screen, sound system, and camera 

Laboratories 30 1732 586 
Equipment and laboratory materials according to the specific needs 

of each discipline 

Skills 

Laboratory 
1 39 10 

1 simulator of bovine anatomical regions 

1 bovine-compact-model-simulator 

1 bovine-theriogenology-simulator 

3 equine-palpation-jugular venipuncture-simulator (one full 

horse, one posterior third for palpation, and one head-neck) 

2 equine- leg- simulator 

1 canine basic life support simulator 

1 critical care canine simulator 

1 canine-intubation-dental-otic-simulator 

5 canine leg vascular access simulator 

1 canine- female - reproductive-model-simulator 

1 canine- male - reproductive-model-simulator 

5 op spay model 

9 suture training veterinary 

3 package 3 puppies simulators 
 

Table 4.2.2. Main characteristics of the VEE's study, dining, changing and accommodation rooms, leisure activities 

and restrooms   

  Number Size (m²) Capacity Remarks 
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Study and Self-

Learning 
16 248 199 

12 rooms in the library for small group work, 2 rooms for 

large groups, and 2 rooms in the VTH, equipped with tables 

and chairs, internet connection, and some with computers 

Dining and 

Cafeterias 
6 726 378 

1 bar/restaurant, 4 dining rooms in the VEE, and 1 dining 

room in the VTH 

Changing Rooms 12 270 222 

1 in the main building, 1 in the Necropsy Room, 1 at the 

farms, 6 in the VTH, 1 in the experimental operating rooms, 

1 in the surgical operating rooms, and 1 in the kennels 

Accommodation for 

On-Call Students 
1 34 6 

Located in the VTH, with 3 bunk beds (6 beds total) and a 

reading area 

Leisure Activities 5 170 160 

The VEE has 5 picnic areas. On the UAB Campus: sports 

facilities, shops, medical services, financial institutions, 

post office, network of walking trails with various routes on 

campus, hotel, university residence, train and bus station 

Restrooms 20 320 100 Available in all buildings 

 

Brief description of the staff offices and research laboratories 
 

Table 4.2.3. Main characteristics of the VEE's staff offices and research laboratories 

 

 

 

STANDARD 4.3: LIVESTOCK FACILITIES, ANIMAL HOUSING AND CCT FACILITIES 

AND EQUIPMENT 

Premises for housing healthy animals, research animals and hospitalised animals 

Facilities for healthy, research, and hospitalized animals are shown in table 4.3.1 and 4.3.2  

Table 4.3.1. Housing premises for healthy animals  

Building Species 
Room 

number 
Size (m2) Capacity 

1 Goats ER 1 30 40 

1 Cows ER 2 18 7 

1 Multi -species 1.1 40 
Variable according to species (21 rabbits, 192 

chicks, 30 hens, 20 sheep or goats, 50 piglets) 

1 Multi -species 1.2 40 
Variable according to species (21 rabbits, 192 

chicks, 30 hens, 20 sheep or goats, 50 piglets) 

1 Pigs (20 to 70 Kg) 1.3 32 64 

1 Multi -species 1.4 20 
Variable according to species (21 rabbits, 192 

chicks, 30 hens, 20 sheep or goats, 50 piglets) 

1 Multi -species 1.5 45 
Variable according to species (21 rabbits, 192 

chicks, 30 hens, 20 sheep or goats, 50 piglets) 

3 Sheep 3.1 150 96 

3 Sheep 3.2 90 96 

4 Pigs (up to 20 Kg) 4 boxes pigs 64 128 

4 Equids 8 boxes 72 8 

4 Multi -species 4.2 20 
Variable according to species (21 rabbits, 192 

chicks, 30 hens, 20 sheep or goats, 50 piglets) 

4 Multi -species 4.3 20 
Variable according to species (21 rabbits, 192 

chicks, 30 hens, 20 sheep or goats, 50 piglets) 

4 Multi -species 4.4 20 
Variable according to species (21 rabbits, 192 

chicks, 30 hens, 20 sheep or goats, 50 piglets) 

6 Dogs 6.2 
180 (90 interior and 

90 exterior) 
8 

7 Sheep - Goats 7 162 100 

  Number Size (m²) Capacity 

Staff Offices 155 3624 600 

Research laboratories 77 2069 385 
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8 Sheep - Goats 8 144 90 

9 Rabbits 9 49 48 

10 Dogs 10 96 24 

11 Calves - Cows 11 117 27 calves up to 3 months or 9 adult cows 

Exteriors Rams - Male goats Enclosed area 80 Variable    

Exteriors Rams - Male goats Enclosed area 600 Variable    

Exteriors Equids Enclosed area 3200 Variable    

Exteriors Cattle Enclosed area 500 Variable    

Exteriors Equids Enclosed area 140 Variable    
 

Table 4.3.2. Housing premises for hospitalised animals  

Species Number Size (m²) Capacity 

Dogs (outpatient procedures) 1 37 14 

Dogs (hospitalization) 1 53 20 

Cats 1 32 13 

Exotic animals 1 22 20 

Horses 1 272 11 
 

The aforementioned facilities (which are part of the SGCE) house both healthy animals for educational 

purposes and animals for research purposes. Additionally, the UAB Campus has an Animal Facility 

Service, which houses rats, mice, and hamsters for research. This service includes a conventional area 

with open cages, a bio-exclusion area, and a biosafety area (BSL2). 

The CReSA/IRTA, located next to the VEE, also houses animals for research. The centre has 15 

biosafety level 2 laboratories (717 m²). Furthermore, it includes a biocontainment unit (4,500 m²) with 

6 biosafety level 3 laboratories and 12 independent experimental pens for livestock animals (pigs, 

poultry, calves, sheep, goats, and rabbits) and laboratory animals (rats and mice). 

Premises for clinical activities, diagnostic services including necropsy and others 

Description of the premises for clinical and auxiliary activities are shown in table 4.3.3 and 4.3.4 

respectively. 

Table 4.3.3. Premises for clinical activities  

Facility Number Size (m2) 

Consultation rooms for various small animal specialties 10 170 

Cat consultation room 1 13 

Exotic animal consultation room 1 13 

Equine consultation room 2 105 

Critical and intensive care (small animals) 1 12 

Chemotherapy room 1 10 

Emergency room 1 20 

Small animal operating rooms 5 200 

Small animal pre-op room 1 60 

Equine operating room 1 69 

X-ray rooms (small animals) 2 49 

Ultrasound rooms (small animals) 2 42 

CT room (small animals and equines) 1 42 

MRI room (small animals) 1 42 

X-ray room (equines) 1 46 

Table 4.3.4. Premises for auxiliary activities  

Auxiliary Facilities Number Size (m²) Species 

Milking room 1 20 Cow 

Milking room 2 48 Sheep - Goat 

Animal examination room 6 120 All species 

Storage room 2 350 N/A 



 

 40 

Manure storage 19 200 N/A 

In addition the VEE has 15 Service Laboratories (LPS; see Appendix 2.3) dedicated to diagnostic 

support. 

Description of the equipment used for clinical services  

Description of equipment for clinical services are shown in table 4.3.5. 

Table 4.3.4. Equipment for clinical services  

Service Equipment 

Anaesthesiology Inhalation anaesthesia and monitoring equipment, mechanical ventilation 

Cardiology Echocardiograph, Doppler, Holter monitor 

Surgery 
Endoscope, laparoscope, arthroscope, C-arm, orthopaedic equipment including hip 

prosthesis, diode and CO2 lasers, electrochemotherapy generator 

Dermatology Video otoscope and ear cleaning pump 

Imaging 

2 X-ray machines for companion and exotic animals, Suspended X-ray unit, Portable 

X-ray machine for horses, 4 ultrasound machines (for companion animals, exotics, 

emergencies, and horses), CT scanner (16-slice CT with contrast), MRI equipment, 

C-arm, PACS and digitization software 

Neurology Electromyograph, neurosurgery equipment, CT myelography and myelograph 

Ophthalmology Electroretinograph, surgical laser for ophthalmology 

Emergency and Intensive Care Monitoring equipment, ventilator, haemodialysis 

Premises used for the practical teaching of VPH (including FSQ)  

The VEE ensures that students receive robust, hands-on training in VPH, including FSQ, through a 

combination of intra-mural and extra-mural facilities. These premises provide exposure to real-life 

production chains, hygiene and inspection procedures, and food safety risk assessment in diverse 

settings. Practical teaching is coordinated with public authorities and private stakeholders, ensuring 

relevance and compliance with current regulations and industry standards. 

Extra-mural premises: 

¶ Can Gimferrer Dairy Farm: A commercial dairy farm used to teach milk hygiene, animal 

health monitoring, and production practices under food safety regulations. 

¶ SAT Sant Jordi Dairy Farm: Another key dairy facility that provides students with insight into 

hygienic milk production and official veterinary controls. 

¶ Sant Eularieta Pig Farm: A modern pig production unit where students are introduced to 

biosecurity, welfare audits, traceability, and zoonosis prevention. 

¶ El Grèbol Equestrian Centre: Used for teaching public health and welfare protocols related to 

equine movements. 

¶ Municipal Dog Shelters: Enable students to explore aspects of zoonotic disease control, stray 

animal management, and epidemiological surveillance. 

¶ Mercabarna (Barcelona’s Wholesale Market): A comprehensive environment for learning 

about the inspection and distribution of perishable products, food hygiene, and cold chain 

control. 

¶ Fish Market: Allows students to observe seafood hygiene controls, organoleptic inspection 

techniques, and traceability protocols. 

¶ Slaughterhouses (for cattle, pigs, poultry and small ruminants): Students perform supervised 

practical work in ante- and post-mortem inspection, hygiene auditing, and carcass 

classification. These activities are integrated into both core teaching and External Practical 

Training (EPT) placements. 

¶ CReSA/IRTA: A reference research centre that supports teaching on epidemiological 

methods, risk assessment, and laboratory diagnostics related to zoonoses and foodborne 

pathogens. 

https://www.uab.cat/ca/veterinaria/laboratoris-prestacio-serveis
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Intra-mural support and coordination: 

¶ The FTP and microbiology laboratories on campus complement field teaching with controlled 

environments for practical work in food processing, contamination testing, and 

microbiological risk management. 

These teaching activities are part of a vertically integrated approach to VPH, allowing students to 

acquire Day One Competences in food safety, official controls, risk analysis, and public health policy. 

STANDARD 4.4: CORE CLINICAL TEACHING FACILITIES  

Organisation and management of the VTH and ambulatory clinics  

Our VTH provides 24h emergency service for Equine and Small Animals.  

¶ Small Animals and Exotics: 

-  Routine Working Hours: Monday to Friday, 08:00 to 20:00. Consultations by appointment only. 

The General Medicine Service is available from 08:00 to 20:00. Each specialty service follows 

its own schedule based on workload. A 24-hour emergency service is available for all urgent and 

unscheduled consultations. 

-  Out-of-Hours Care: After 20:00, care for hospitalized patients and emergency visits is provided 

by a team consisting of one staff veterinarian, two veterinary interns, and three nurses. On 

weekends, three staff veterinarians are available from 08:00 to 20:00, along with three interns and 

three nurses. Specialty services monitor their own hospitalized patients. Staff veterinarians 

contact the on-call specialist as needed for specialty consultations. Specialists travel to the VTH 

to attend to their patients when required. 

 Out-of-hours clinical services include anaesthesia, surgery, ophthalmology, neurology, internal 

medicine, emergency and critical care, and diagnostic imaging. 

¶ Equine: After 18:00, a team consisting of one staff veterinarian (leaves at 20:00h), one veterinary 

intern and one nurse is responsible for the care of hospitalized patients. The arrival of new patients 

must be preceded by a phone call to the veterinarian on duty. The on-call veterinarian travels to 

the hospital to attend emergency cases. If necessary, the veterinarian may request the presence of 

the on-call anaesthetist and surgeon. 

¶ Speciality services (24/7): Anaesthesia, Diagnostic Imaging, Emergency and Critical Care, 

Exotic Animals, General Medicine, Internal Medicine, Ophthalmology, Neurology, Surgery and 

orthopaedics, Equine Anaesthesia, Equine Internal Medicine and Equine Surgery. 

 Other services: Behavioural medicine, Cardiology, Dermatology, Reproduction 

Hands-on training in VTH and ambulatory clinics  

The VTH of the VEE is structured to provide progressive, supervised clinical training from the 2nd 

to the 5th year of the veterinary degree. The VTH comprises 16 specialized services across small 

animal, equine, and exotic animal medicine. All practical activities are carried out in small groups (5–

10 students), following UAB regulations, and are always directly supervised by teaching staff or 

qualified clinicians. This ensures that students gain hands-on experience in a safe, pedagogically 

structured, and competency-driven environment. 

2nd Year – Exploratory Methods 

¶ Focus: Diagnostic Imaging (Companion Animals) 

¶ Group size and duration: Max. 10 students; 15 hours (3h/day, Monday to Friday) 

¶ Activities: Radioprotection, image interpretation (normal vs. abnormal), and practical 

exposure to radiology, ultrasound, CT, and MRI 

¶ Supervision: Academic staff directly involved in each diagnostic procedure 

3rd Year – Surgery and Anaesthetics 

¶ Focus: Anaesthesiology (Small Animals) 

¶ Group size and duration: Max. 5 students; 20 hours (4h/day, Monday to Friday) 
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¶ Activities: Drug dose calculation, sedation and induction, catheterisation, intubation, 

anaesthetic monitoring, suture placement 

¶ Supervision: Direct supervision by academic staff 

4th Year 

¶ Companion Animals Medicine and Surgery II 

- Group size and duration: Max. 5 students; 90 hours 

- Clinical services: Emergency & Critical Care / Hospitalization (20h), Surgery (25h), 

Internal Medicine (20h), Dermatology (4h), Imaging (10h), Reproduction (5h), Exotic 

Animals (3h), One optional specialty (Ophthalmology / Neurology / Traumatology) (3h) 

- Activities: Case participation, clinical examination, diagnostic plan development, execution 

of procedures 

- Supervision: Teacher or academic staff 

¶ Equine Medicine and Surgery 

- Duration: 22 hours 

- Clinical areas: Internal Medicine, ICU, Surgery, Imaging 

- Activities: Anamnesis, examination, diagnosis, treatment, patient prep, sample collection 

and analysis, medication administration 

- Supervision: Academic staff 

5th Year – VTH Rotational Clinical Training 

¶ Format: 5-week clinical rotation across VTH and ambulatory services 

¶ Group size and duration: Max. 5 students; 142 hours 

o Schedule: Surgery: 12h (4h x 3 days); Dermatology: 10h (5h x 2 days); Diagnostic Imaging: 

8h (4h x 2 days); Emergency & Critical Care: 12h (6h x 2 days); Exotic Animals: 8h (4h x 

2 days); General & Internal Medicine: 15h (5h x 3 days); Ophthalmology: 8h (4h x 2 days); 

Neurology: 4h (4h x 1 day); Equine Internal Medicine: 5h (5h x 1 day); Weekend on-call 

(day): 36h (12h x 3 days); Night shifts: 24h (12h x 2 nights) 

¶ Activities: 

o Clinical examination, diagnostic procedures (e.g., biopsy, imaging, endoscopy), treatment 

administration, communication with clients 

o Active participation in emergency and intensive care, including the management of 

hospitalized patients 

o Direct involvement in anaesthesia and surgery prep, intra and post-operative support  

o Ambulatory training in public health, animal welfare, and health certification procedures 

alongside official veterinarians 

Supervision and Quality Assurance 

All clinical and ambulatory training is conducted under the continuous supervision of qualified staff. 

Clinical exposure is closely coordinated through subject-specific planning and competence-based 

checklists. The use of digital platforms ensures that each student’s clinical experience is tracked and 

evaluated to guarantee that all ESEVT Day One Competences are achieved. 

Statement that the VEE meets the national Veterinary Practice Standards 

The VEE at UAB fully complies with all applicable national regulations governing veterinary education 

and professional practice in Spain. The curriculum is accredited by AQU and fulfils the academic and 

professional training requirements stipulated by Spanish law, including those outlined in Royal Decree 

822/2021, which regulates the organisation of official university education. In addition, the VEE ensures 

alignment with the professional standards and expectations defined by the General Council of Veterinary 

Colleges of Spain and the Council of Veterinary Colleges of Catalonia (CCVC), whose collaboration 

contributes to curriculum design, student engagement, and professional transition. Further evidence and 

documentation of this alignment are provided in Appendix 4.5. 
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STANDARD 4.5: ACCESS TO DIAGNOSTIC AND THERAPEUTIC FACILITIES 

Description of how all students can have access to all relevant facilities 

All students have complete access to teaching facilities, such as classrooms, library, self-learning 

facilities during office hours. Also, they have access to diagnostic and therapeutic facilities, including 

diagnostic imaging, clinical pathology, anaesthesia, surgery and treatment facilities, intensive/critical 

care, ambulatory services, pharmacy and necropsy facilities under the supervision of the academic 

staff in charge during their training. These facilities are also used for role-playing and soft skill training 

during rotations, practical sessions and seminars, under the supervision of academic staff. Students 

have access to the clinical records of the VTH database (QVET software) upon request to the staff in 

charge of each service and they use those data for the completion of their case log and presentations’ 

preparation.  

STANDARD 4.6: ISOLATION FACILITIES  

Premises for housing isolated animals  

Small Animals: The Small Animal Unit includes a clearly marked annex located in the hospitalization 

area, with restricted access, exclusively for the management of infectious or potentially infectious 

patients. This area consists of two separate rooms with a total capacity of 10 animals. One room is 

designated for patients with suspected infectious disease, not yet confirmed. The other room is 

reserved for patients with a confirmed diagnosis of infectious disease. Both rooms have an anteroom 

equipped with dedicated materials and equipment for the exclusive handling of the housed patients. 

Access to this area is strictly controlled, clearly signposted, and secured. Only authorized veterinary 

and nursing staff are permitted to enter and care for the patients. 

Equine: The Equine Unit has an independent and isolated facility for treating and hospitalizing horses 

requiring biosafety isolation. It consists of a building enclosed by a concrete perimeter wall and 

galvanized fencing. The facility includes: 2 storage rooms, 1 examination room and 3 fully 

independent and isolated hospitalization stalls. Each stall has two anterooms to ensure safe handling, 

with exclusive materials and equipment assigned to that specific isolation unit. The stalls and the 

perimeter remain permanently closed, with access restricted to authorized personnel only. 

STANDARD 4.7: FIELD VETERINARY MEDICINE AND HERD HEALTH MANAGEMENT  

Teaching field veterinary medicine and Herd Health Management  

Field veterinary medicine and Herd Health Management are integral components of the VEE 

curriculum and are taught across multiple academic years through both intra- and extra-mural 

activities. The instruction is coordinated by academic and assistant staff from the three main 

departments of the VEE and involves practical placements at the SGCE and a network of external 

farms. 

Organisation and Teaching Staff 

¶ Practical activities are led by associate professors and full-time academic staff specialising in 

diverse species (ruminants, pigs, poultry, horses, bees, game animals, etc.). 

¶ These educators are assigned to small student groups (typically 5 students, or up to 10 in 

extensive bovine systems), ensuring hands-on supervision and personalized guidance. 

Facilities and Farm Types 

¶ Training is conducted at the SGCE and in collaboration with a wide variety of private farms 

representing all major rearing systems: dairy and beef cattle, pigs, sheep and goats, poultry, 

equine, as well as apiaries, game farms, and kennels. 

¶ These placements allow students to observe and participate in real-world veterinary practices 

across species and production systems. 

Curricular Integration 
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¶ 1st, 3rd, and 5th-year students rotate through SGCE facilities, engaging in supervised practical 

sessions that include rearing system management and farm biosecurity. 

¶ In the 4th year (September–December) and 5th year (January–May), students participate in 

external farm visits as part of herd health and clinical training activities. 

Logistics and Resources 

¶ Transportation to and from farms for first year students is provided by the VEE, with vans 

departing from the faculty at 8:00 a.m. and returning around 2:00 p.m. 

¶ Students use their own working clothing; additional personal protective equipment such as 

disposable coveralls, gloves, shoe covers, and masks are supplied by the VEE. 

¶ Professional tools (e.g., ultrasound scanners, blood sampling kits, insemination equipment, 

surgical and necropsy materials) are provided either by the VEE or brought by staff using fully 

equipped ambulatory clinic vehicles, which include electronic ID readers and reproductive 

technologies. 

Educational Scope 

¶ Activities cover routine clinical procedures, health and reproductive monitoring, biosecurity 

assessment, and public health surveillance. 

¶ Students progressively build competencies in herd-level problem solving, evidence-based 

decision-making, and veterinary communication, under close academic supervision. 

This structured, multi-year approach ensures that all students gain substantial experience in field 

conditions and acquire the ESEVT Day One Competences in herd health management and ambulatory 

veterinary medicine. 

Description of the vehicles and equipment used for the ambulatory clinic 

As outlined in Standard 4.8, the VEE does not possess dedicated institutional vehicles for transporting 

students to farms or other external locations for ambulatory clinics and herd health management 

practices. For certain programmed visits—such as those during the first year or larger group rotations 

in the 4th and 5th years (e.g., public health and PISA activities)—the VEE arranges transportation 

through contracted professional bus services when logistically and financially feasible. 

For small-group field placements, especially those scheduled directly with associate professors, 

students typically travel using their own means of transportation. Although the VEE does not own 

vehicles for these activities, the associate teaching staff use their own fully equipped vehicles when 

necessary. These vehicles are outfitted with essential veterinary tools and devices for animal 

identification, clinical examination, sampling, and reproductive procedures, including portable 

ultrasound units, electronic ID readers, and insemination and surgical equipment. 

Despite the absence of VEE-owned vehicles, the coordination between staff and students ensures 

effective implementation of hands-on clinical training in field settings. 

STANDARD 4.8: TRANSPORT SYSTEMS  

Vehicles used for transportation of students, live animals and cadavers/organs 

Whenever possible, student transportation to off-campus facilities is arranged through buses 

contracted with a professional transport company. Otherwise, students travel using their own means. 

The VEE owns a Renault Kangoo 1.6 Express van equipped with a tow hitch and a trailer for 

transporting live animals and carcasses and organs. Trailer dimensions are: 

- External: 2.67 m (length) × 1.5 m (width) × 1.5 m (height) 

- Internal: 2.15 m (length) × 1.5 m (width) × 1.0 m (height) 

The disposal of carcasses is carried out through an agreement with an authorized company. 

STANDARD 4.9: BIOSECURITY AND GOOD LABORATORY/CLINICAL PRACTICE  

Procedures for communicate, implement, assess and revise biosecurity and good laboratory and 

clinical practices 
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The Dean's Board, in coordination with the VEE Administration, conducts an annual review of the 

management of its material resources and services, and proposes improvements accordingly. All 

services have established a protocol for incident reporting and review their activities each year. As a 

result, requests for changes are submitted to the Dean’s Office or the Centre Administrator. The Vice-

Dean for Finance, Services, and Infrastructure reports to all stakeholders through the Economy and 

Services Committee and the Faculty Board. 

The VEEôs manual for biosecurity  

The VEE counts on a manual for biosecurity, health and safety that includes all measures needed to 

conduct teaching and research within the facilities of the own establishment as well as those to be 

applied when visiting external farms or animal facilities (Appendix 4.6). For the activities carried out 

at the VTH, there is a specific biosecurity manual which is also referred to in the general manual for 

biosecurity of the VEE. 

Comments on Area 4 

¶ The VEE benefits from an excellent location on the UAB campus, allowing for strong synergies 

with other faculties and research centres. 

¶ All core teaching, research, and service facilities are located within walking distance, contributing 

to an integrated learning environment. 

¶ The VTH, the SGCE, and the FTP Plant are fully owned and operated by UAB and participated 

by the VEE, ensuring control over strategic planning, safety, and quality of teaching and services. 

¶ Investments have significantly enhanced infrastructure, including a new simulation classroom, 

renovation of propaedeutics labs, and expansion of housing facilities for teaching animals. 

¶ The clinical skills lab and the upcoming simulation room reflect the VEE’s commitment to the 

"never the first time on a live animal" principle. 

¶ Clean and dirty pathways, infection control protocols, and biosecurity signage are in place and 

regularly evaluated, especially at the VTH. 

¶ The VEE’s participation in university-wide and competitive funding calls has allowed for 

continuous renewal of teaching equipment and infrastructure. 

¶ Space for future expansion remains limited, particularly for certain departments and student 

common areas. 

¶ Routine maintenance and structural modifications must be approved and executed by UAB central 

services, which may occasionally delay urgent improvements. 

¶ Overall, facilities and equipment are well-aligned with pedagogical needs and ESEVT 

requirements. 
 

Suggestions for improvement in Area 4 

¶ Explore options for expanding physical space, particularly in areas supporting clinical teaching, 

student welfare, and future growth. 

¶ Strengthen digital infrastructure by further investing in educational technologies and ensuring 

campus-wide access to simulation-based learning. 

¶ Continue to modernize and upgrade shared teaching laboratories to keep pace with technological 

advances and biosafety standards. 

¶ Reinforce coordination with central university services to streamline the execution of planned 

facility upgrades and ensure more responsive maintenance procedures. 

¶ Expand and improve recreational and relaxation areas for students and staff to enhance well-being 

on campus. 

¶ Develop a long-term infrastructure plan linked to the strategic goals of teaching innovation, 

research capacity, and One Health integration. 
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Area 5. Animal resources and teaching material of animal 

origin 
 

STANDARD 5.1: ANIMAL CASES, CADAVERS, AND MATERIAL OF ANIMAL ORIGIN  

Global strategy of the VEE about the use of animals and material of animal origin  

The VEE is committed to high-quality, ethical, and evidence-based education to ensure that all 

students acquire the ESEVT-defined Day One Competences. Its strategy rests on four core pillars: 

1. Transition to Animal-Free Innovation (TPI): Aligned with European Directive 2010/63/EU and 

Spanish RD 53/2013, the VEE applies the 3Rs principle (Replacement, Reduction, Refinement) 

across its teaching: 

Replacement: Bio-models and mannequins (see Standard 4.2) are used in preclinical training to 

develop clinical skills without harming animals. These allow for repeated practice, boosting 

confidence and performance. 

Reduction: Coordinated by the SGCE’s Animal Welfare Advisor, teaching plans optimize the number 

of animals, sessions, and procedures while meeting learning goals. Species include sheep, goats, 

cattle, horses, donkeys, dogs, and rabbits. 

Refinement: Procedures are continually reviewed to minimize welfare impact. The Welfare Advisor 

recommends alternatives whenever needed, ensuring no compromise on animal well-being. 

2. Use of Animals and Animal-Origin Materials: This is integrated across multiple subjects: 

¶ Anatomy (Morphology I & II): Students work with plastinated organs, preserved specimens, 

and skeletons of companion, farm, and exotic animals (e.g., chimpanzees, tigers), as well as 

cadavers of domestic species for dissection. 

¶ Pathology: The Anatomical Pathology Service provides cadavers from a wide range of species. 

The Animal Body Donation Programme (since 2015) increases cadaver availability, especially 

for companion animals. 

¶ Histopathology: Students examine samples from major domestic species, learning to correlate 

macroscopic lesions with microscopic processes and diagnostic reasoning. 

Through this integrated strategy—combining ethics, innovation, and access to diverse anatomical 

resources—the VEE ensures practical, welfare-conscious training that meets ESEVT standards and 

adapts to best practices in veterinary education. 

Table 5.1.1. Cadavers and material of animal origin used in practical anatomical training.  

Species  2023-2024 2022-2023 2021-2022 Mean 

Cattle 
Bones 1FS / 8cc 1FS / 8cc 1FS / 8cc 1FS / 8cc 

Plastinated organs 60 55 50 55 

Small 

ruminants 

Bones 1FS / 8cc 1FS / 8cc 1FS / 8cc 1FS / 8cc 

Cadavers 1 1 1 1 

Plastinated organs 60 55 50 55 

Pigs 
Bones 1FS / 4cc 1FS / 4cc 1FS / 4cc 1FS / 4cc 

Cadavers 1 0 0 0.33 

 Plastinated organs 50 45 40 45 

Companion 

animals 

Bones 2+1FS / >10cc 2+1FS / >10cc 2+1FS / >10cc 2+1FS / >10cc 

Cadavers 18 24 16 19 

Plastinated organs 120 115 110 115 

Equine 
Bones 2FS / >8cc 2FS / >8cc 2FS / >8cc 2FS / >8cc 

Plastinated organs 60 55 50 55 

Poultry & 

rabbits 

Bones 4FS 4FS 4FS 4FS 

Cadavers 12 12 12 12 
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Aquatic 

animals 

Bones 2FS 2FS 2FS 2FS 

Exotic pets Bones 1FS / 1 1FS / 1 1FS / 1 1FS / 1 

Others 

(specify) 

Bones 1FS / 1 1FS 1FS 1FS / 1 

Cadavers** 24 24 24 24 

* Autopods of horse; FS: Full skeleton; cc: complete collections of isolated bones; Small ruminants: Sheep skeleton; 

Companion animals: Two dogs and 1 cat skeleton; Equine: 1 horse and 1 donkey; Poultry: 1 hen, 1 duck, 1 swan and 1 

blue and green macaw; Aquatic: 1 dolphin and 1 calderon; Exotic: 1 tortoise + 1 incisor of elephant; Others: 1 chimpanzee 

skeleton + 1 tigger skull 

Students have structured, supervised access to healthy animals from various species from the start of 

the programme (see Table 5.1.2), fostering early development of handling skills and welfare 

awareness. 

• Year 1 (Animal Production and Handling): Practical sessions and facility visits introduce students to 

handling and husbandry of dogs, dairy cows, small ruminants, poultry, pigs, horses, and rabbits. 

• Year 2 (Exploratory Methods): Students practice physical exams on healthy ruminants, equines, and 

companion animals, building core clinical skills and reinforcing safe, welfare-conscious interactions. 

Table 5.1.2. Healthy live animals used for pre-clinical training  

Species 2023-2024* 2023-2023 2021-2022 Mean 

Cattle 397 397 390 395 

Small ruminant 730 700 711 714 

Pigs 1011 400 400 604 

Companion animals 856 757 792 802 

Equine 45 46 46 46 

Poultry & rabbits & Exotic pets 652 624 637 638 

* For the last complete academic year before the Visitation: the pig census refers only to breeding sows and excludes 

piglets; the small ruminant census includes offspring. 
 

The VEE offers progressive clinical training from 2nd to 5th year, increasing in complexity and 

autonomy to ensure achievement of Day One Competences. 

1. Clinical Integration by Year: 

• 2nd Year: Introduction to diagnostic imaging (X-ray, ultrasound, CT, MRI) using healthy and 

clinical cases. 

• 3rd Year: Reproduction (Vaginal smears, semen collection (dogs, ruminants)); Aquaculture: 

(Handling, anaesthesia, necropsy (fish)); Livestock Medicine (Farm visits, basic procedures); 

Surgery & Anaesthesia: Hands-on work at VTH. 

• 4th Year: Advanced small animal and equine clinical training: diagnostics, treatment, 

emergencies, reproduction. 

• 5th Year: VTH Rotations (all  clinical services, including emergencies and specialties) and Public 

Health (Food inspection, zoonoses, herd health). 

2. VTH Organisation: The VTH operates 24/7 with Small/Exotic and Equine Units, led by service 

heads and a Teaching Coordinator. Rotations (≈5 students/group) cover all key disciplines (e.g., 

medicine, surgery, imaging, anaesthesia, neurology, dermatology, reproduction, emergency). 

3. Balanced Clinical Exposure: Coverage spans: 

• Species: Companion animals, equines, ruminants, pigs, poultry, exotics, fish 

• Disciplines: Clinical medicine, surgery, anaesthesia, imaging, reproduction, emergency care 

• Case Types: First opinion/referral, acute/chronic, hospital/outpatient, individual/population 

medicine 

4. Core Learning Outcomes 

• Consultations: Exams, diagnostics, treatment, prevention, communication, euthanasia 
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• Hospitalisation: Triage, fluids, pharmacology, monitoring 

• Surgery/Anaesthesia: Preparation, monitoring, procedures, recovery 

Table 5.1.3. Number of patients** seen intra-murally (in the VTH) 

Species 2023-2024 2022-2023 2021-2022 Mean 

Cattle 2 2 2 2 

Small ruminants 38 29 31 33 

Pigs 0 0 0 0 

Companion animals 28,470 24,156 23,305 25,310 

Equine 482 481 493 410 

Poultry & rabbits - - - - 

Exotic pets* 1,893 1,547 1,597 1,679 

Others (specify) - - - - 

*It includes rabbit, rodent, bird and exotic patients visited at the VTH 

Table 5.1.4. Number of patients** seen extra-murally (in the ambulatory clinics) 

Species 2023-2024 2022-2023 2021-2022 Mean 

Cattle 1,571 / 23,183 1,479 / 32,149 1,856 / 22,859 1,635 / 26,064 

Small ruminants - - - - 

Pigs* 4,900 / 55,000 4,900 / 40,000 5,350 / 25,000 5,050 / 40,000 

Companion animals 294 / 856 291 / 757 321 / 792 302 / 802 

Equine 20 18 19 19 

Poultry & rabbits 3,920 / 81,000 3,880 / 76,000 4,280 / 76,000 4,027 / 77,667 

Exotic pets - - - - 

Others (specify) - - - - 

*It includes the number of sows and the number of produced piglets. 

Table 5.1.5. Percentage (%) of first opinion patients used for clinical training (both in VTH and ambulatory clinics, 

i.e. Tables 5.1.3 & 5.1.4) 

Species 2023-2024 2022-2023 2021-2022 Mean 

Cattle 100 100 100 100 

Small ruminants 100 100 100 100 

Pigs 100 100 100 100 

Companion animals 59 60 62 60.3 

Equine 6.7 5.9 5.8 6.1 

Poultry & rabbits 100 100 100 100 

Exotic pets 87.5 83.6 81.2 84.1 

Others (specify) 0 0 0 0 

Table 5.1.6a. Cadavers used in necropsy 

Species 2023-2024 2022-2023 2021-2022 Mean 

Cattle 1 1 0 0.7 

Small ruminants 18 38 31 29 

Pigs 109 72 78 86.3 

Companion animals 210 208 243 202.3 

Equine 16 10 15 13.7 

Poultry &rabbits & Exotic pets 225 237 236 232.7 

Aquatic animals 66 75 79 73.3 

Others (specify): rats 13 12 5 10 

Table 5.1.6b. Organs rejected at postmortem inspection in slaughterhouses used for teaching purposes in diagnostic 

pathology. 

Species Organs 2023-2024 2022-2023 2021-2022 Mean 

 Liver 50 46 48 48 

Cattle Lung 48 52 50 50 

 Heart 48 52 50 50 

 Kidney 60 56 50 55.3 

 Liver 80 94 76 83.3 
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Small ruminants Lung 120 125 112 119 

 Heart 120 125 112 119 

 Kidney 8 10 7 8.3 

Table 5.1.7. Number of visits in herds/flocks/units for training in Animal Production and Herd Health Management 

Species 2023-2024 2022-2023 2021-2022 Mean  

Cattle 83 72 74 76  

Small ruminants 24 24 24 24  

Pigs 24 24 24 24  

Poultry 6 6 6 6  

Rabbits 12 12 12 12  

Others (specify)*       6           6       6    6 * Dog and cat shelters 

Table 5.1.8. Number of visits in slaughterhouses and related premises for training in VPH (including FSQ) 

Species 2023-2024 2022-2023 2021-2022 Mean 

Ruminant slaughterhouses 73 71 65 70 

Pig slaughterhouses 36 31 40 36 

Poultry slaughterhouses 36 36 38 37 

Related premises ** 16 16 18 17 

Others (specify)* 7 0 0 2 

*Wild boar; ** Premises for the production, processing, distribution or consumption of food of animal origin 

Procedures developed to ensure the welfare of animals used for educational and research activities  

The VEE applies the 3Rs principles (Replacement, Reduction, Refinement), in line with Directive 

2010/63/EU and RD 53/2013, to all teaching and research involving animals. 

1. Ethical Review: All procedures involving live animals require prior approval by the UAB 

Research Ethics Committee, which evaluates scientific justification, 3Rs compliance, and welfare 

impact. 

2. Training and Certification: Only certified personnel (per Decree 214/1997) may conduct or 

supervise animal procedures. Roles include caregivers, researchers, welfare advisors, and 

veterinarians. 

3. Housing and Welfare: Animals are housed in compliant facilities with enrichment, proper diets, 

and health monitoring, overseen through internal audits. 

4. Alternatives to Animal Use: Simulation tools and biomodels (see Standard 4.2) are widely used 

in pre-clinical training to reduce live animal use. 

5. Curricular Integration: Students receive early training in ethical handling, welfare 

considerations, and alternative methods. 

 

 

Material of animal origin for pre-clinical and clinical training  

The selection and use of animals and animal-derived material follow a structured, quality-assured 

process: 

• Planning: Subject coordinators define required animals and materials based on learning outcomes 

and Day One Competences. 

• Approval: The CSAQ reviews teaching plans for pedagogical, ethical, and regulatory alignment 

with the 3Rs. 

• Implementation: Approved plans are shared with faculty, admin staff, students (via syllabi and 

Moodle), and relevant stakeholders. 

• Monitoring: Use of animal resources is reviewed through reports and evaluations by CSAQ, the 

Vice Dean, and coordinators. Feedback informs ongoing improvements. 



 

 50 

This process ensures ethical, transparent, and educationally sound use of animal resources, embedded 

in the VEE’s internal quality assurance system. 

STANDARD 5.2: PRACTICAL TRAINING AT EXTERNAL SITES  

Organisation and management of the teaching farms and studentôs involvement  

The SGCE (certified centre B9900042) plays a key role in research and undergraduate training, 

offering hands-on experience with sheep, goats, cattle, pigs, horses, poultry, rabbits, and dogs, 

aligned with Day One Competences. 

• Facilities and Housing: The SGCE includes 11 climate-controlled rooms and dedicated warehouses 

per species: 

– Sheep: Two main pens (90 and 150 m²), 16 modular pens, 24-head milking parlour (~250 adult 

sheep). 

– Goats: 4 pens (22.4 m²) for 80 animals; seasonal housing for up to 400 young. 

– Multi-use: 180 m² warehouse with 15 flexible pens for teaching/research. 

• Equine and Canine Units: Six outdoor pens house two teaching horses. The Equine Reproduction 

Unit maintains 2 horses and 7 donkeys. Collaboration with Associació Epona provides 7 additional 

therapy horses. Six Beagles are housed for supervised teaching. 

• Temporary Animals: Rabbits (20 does, 4 bucks, 100–200 offspring) and poultry (up to 50 hens, 

400 broilers) are raised seasonally for teaching. 

Student Involvement: From Year 1, students participate in supervised activities at the SGCE after 

passing a mandatory biosecurity test. Tasks include: 

– Birth assistance, milking, feeding, neonatal care 

– Animal handling, welfare assessment, daily management 

– Increasing responsibilities in line with curricular progress 

Use of External Sites: To enhance practical learning, students complete supervised placements at 

external facilities: 

– Dairy, swine, poultry, and small ruminant farms 

– Public health units, slaughterhouses, and other partner sites 

All activities are overseen by associate professors to ensure alignment with pedagogical, biosecurity, 

and welfare standards, bridging internal and external learning contexts. 

STANDARD 5.3: THE VTH NURSING CARE SKILLS  

Implementation of nursing care to undergraduate students  

Nursing care is taught through theoretical instruction and clinical practice during rotations, supervised 

by veterinarians and certified veterinary nurses (including ECC specialists). 

¶ Theoretical Instruction: Covers vital signs, physical exams, drug administration (oral, IV, SC, IM), 

asepsis, catheterisation, bandaging, and clinical equipment use. 

¶ Hands-on Training in small animal, exotic, and equine rotations. Students advance from basic to 

complex nursing tasks (e.g., monitoring, fluid therapy, hygiene and in surgery: pre-op prep, intra-

op assistance, post-op care). 

¶ Supervision: All tasks are supervised with immediate feedback. 

¶ Clinical Reasoning: Case-based workups enhance diagnostic and decision-making skills. 

Group size for the different types of clinical training  

To ensure hands-on training and achievement of Day One Competences, the VEE maintains strict 

control over group sizes in both intramural and extramural clinical activities. Sizes vary depending on 

species, setting, and training objectives, always prioritising active student participation and 

supervision. 

Intramural Clinical Training 

¶ Pre-clinical sessions (cadavers, mannequins, simulation): 8–10 students per group. 
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¶ VTH clinical rotations: 4–5 students per group to ensure direct involvement in diagnostics and 

procedures. 

¶ Diagnostic Imaging: 8–10 students per group, given the observational nature of the training. 

¶ 5th Year Rotations (VTH Rotatori): Groups of 5, each student assigned to a different service (e.g., 

ICU, Surgery, Emergency), ensuring full individual exposure. 

Extramural Clinical Training 

¶ Group sizes adapted to facility capacity and species: 8-10 students for poultry, equine, canine 

centres and 4-5 students for swine, rabbit, cattle farms. 

¶ Activities include farm visits, herd health, public health inspections, and shelter work, all 

supervised by academic or associate staff. 

This structure guarantees all students receive adequate clinical exposure, supervision, and 

opportunities for hands-on skill application across diverse veterinary contexts. 

Hands-on involvement of students in clinical procedures in the different species  

The VEE implements a structured, progressive, and species-balanced approach to hands-on training, 

ensuring acquisition of Day One Competences through increasing responsibility under close 

supervision. Students participate in intramural (VTH, SGCE) and extramural (farms, shelters, official 

facilities) clinical activities throughout all academic years. 

1st Year – Early Exposure; Species: Dogs, sheep; Focus: Observation, handling, physiology, hygiene. 

¶ Introduction to clinical environment and basic handling. 

¶ Reflex testing in dogs (pupillary, patellar). 

¶ Sample collection in sheep for microbiology.. 

2nd Year – Foundational Skills; Species: Companion animals, equine, ruminants. Focus: Diagnostics, 

clinical exams, necropsy techniques. 

¶ Necropsies and lesion recognition across species. 

¶ Clinical exams in small and large animals. 

¶ Imaging rotation: radiography, ultrasound, CT, MRI.  

3rd Year – Applied Techniques; Species: Dogs, cats, cattle, goats, sheep, swine; Focus: Surgical skills, 

herd health, anaesthesia, reproduction. 

¶ Anaesthesia & surgery training using biomodels. 

¶ Live anaesthesia participation during rotations. 

¶ Ovariohysterectomies (student-led anaesthesia) in neutering campaigns. 

¶ Ambulatory clinics: blood sampling, pregnancy diagnosis, herd assessments.  

4th Year – Clinical Immersion; Species: Small animals, horses, food-producing animals, exotics; 

Focus: Active participation in diagnosis, treatment, and care 

Subjects: Companion Animal Medicine II, Equine Medicine, Integrated Animal Health. 

¶ Rotations in all major clinical areas, including ICU and reproduction. 

¶ Diagnostic sampling, medication administration, surgical prep and assistance. 

¶ Clinical reporting and communication. 

¶ Pathology: necropsies, lesion description, biopsies.. 

5th Year – Capstone Clinical Rotations; Species: All – small animals, horses, exotics, ruminants, pigs, 

poultry; Focus: Clinical reasoning, supervised autonomy, real-world exposure. 

Subjects: VTH Rotation, Public Health Rotation. 

Å VTH Activities (24/7): Consultations (first-opinion/referral), hospitalised patient care and 

emergency response. Imaging, endoscopy, cytology, minor surgeries and Client communication 

and case documentation. 

Å Public Health & Field Clinics: Herd health, traceability, inspections and work under official 

veterinary supervision. 

Supervision & Quality Assurance 
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All procedures are supervised by academic clinicians (DVMs, Diplomates), instructors, veterinary 

nurses, teaching practitioners (extramural), and official veterinarians. Formative and summative 

feedback is continuous. 

This structure guarantees progressive development of diagnostic, therapeutic, surgical, and 

communication skills across species, ensuring full professional readiness.  

Procedures used to allow discussion, thinking and reading  

The VEE integrates problem-based and case-based learning throughout its curriculum, promoting 

critical thinking, independent research, analytical skills, and knowledge synthesis. Students engage in 

structured reflection and case discussions to enhance their understanding of clinical reasoning and 

decision-making. 

Key Strategies and Methods 

1. Case-Based Learning and Discussions: Implemented across clinical and pre-clinical courses. 

Students analyse scenarios, develop differential diagnoses, and propose evidence-based treatments. 

Academic staff guide interactive discussions to foster reflection, reasoning, and communication. 

2. Clinical Training at the VTH 

¶ Anaesthesiology and Surgery: Students discuss cases in advance, proposing protocols and 

techniques; post-op debriefs review outcomes and complications. 

¶ Companion Animal ICU: Daily patient follow-up includes physical exams, drug 

administration, monitoring, and instructor feedback. 

¶ Equine Internal Medicine: Structured discussions mirror ICU training, focusing on 

differential diagnosis and follow-up. 

¶ Internal Medicine and Specialty Consultations: Students engage in diagnosis, planning, 

client communication, and prognosis; emphasis on problem-oriented records. 

¶ Diagnostic Imaging: Students assist with patient prep, imaging techniques (radiography, 

ultrasound, CT, MRI), and interpretation; hands-on image-guided sampling is included. 

3. Clinical Logbook and Case Presentations: Students maintain logbooks of clinical histories, 

diagnostics, treatments, and outcomes. Each rotation ends with a detailed case analysis and oral 

presentation, followed by peer discussion and structured reflection. 

4. Extramural Ambulatory Clinics: Training at external facilities (kennels, equine, livestock) 

includes guided case discussions. Students research and present clinical cases under supervision, 

encouraging reflective and peer learning. 

5. Diagnostic Pathology and Necropsy Sessions: Structured necropsy discussions focus on lesion 

identification, sample collection, and disease interpretation. Samples are analysed in coordination with 

microbiology and integrated health subjects. Students produce written and oral pathology reports with 

differential diagnoses and final conclusions, followed by group discussions. 

STANDARD 5.4: MEDICAL RECORDS  

Availability of the patient record system  

Since 1998, the VTH has used the veterinary-specific software QVET to manage comprehensive 

patient records. Regularly updated by its provider, QVET meets evolving clinical, administrative, and 

educational needs. Most patient documentation is now fully digital, reducing paperwork significantly. 

¶ Current Workflow: Only ICU patients still use paper-based records, which are scanned and 

uploaded to QVET upon discharge, ensuring a complete digital history. 

¶ Information Accessibility and Data Security: QVET securely stores patient and client data, 

including clinical histories, contact details, lab results, and financial information. Access is strictly 

role-based (clinicians, nurses, technicians, students) and managed by the VTH. All students sign 

a formal confidentiality agreement before accessing clinical information. 

¶ Diagnostic Imaging Management: The PACS system handles radiography, CT, MRI, and 

ultrasound images. It supports image storage, consultation, and editing while ensuring data 
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integrity and confidentiality. Access to PACS is also role-based and managed by the VTH 

administration. 

¶ Support for Teaching, Learning, and Research: QVET and PACS serve as key resources for 

clinical teaching, case discussions, rotations, and research. Faculty and students use these 

platforms to review cases, support diagnostic reasoning, and promote evidence-based learning. 

Clinical data can be extracted for retrospective studies, with student involvement encouraged. 

For extramural clinical activities, students must submit detailed written and digital reports 

via Moodle, including patient ID, clinical observations, diagnostics, treatments, and outcomes. These 

reports are reviewed and assessed by faculty and become part of each student’s learning portfolio, 

fostering reflection, analytical skills, and clinical reasoning. 

Together, QVET, PACS, and Moodle form a secure and efficient infrastructure supporting high-

quality clinical education, patient care, and research while promoting student engagement and 

professional responsibility. 

 

Comments on Area 5  

¶ The VEE demonstrates a comprehensive, responsible, and pedagogically sound strategy for 

the use of animals and animal material in teaching, aligned with ethical standards and legal 

regulations. 

¶ The 3Rs principle (Replacement, Reduction, Refinement) is fully embedded in teaching 

practices, with the use of phantoms, plastinated organs, and cadavers effectively complementing 

live animal work. 

¶ A diverse range of animal species is included in pre-clinical and clinical training, ensuring 

students gain hands-on experience across major domestic and production animals, exotic pets, 

and aquatic species. 

¶ The animal body donation programme and collaborations with abattoirs and farms provide a 

steady and ethical supply of animal materials for necropsy and anatomy. 

¶ Clinical training is well-structured through progressive exposure to procedures and species from 

early years to final-year rotations at the VTH and extramural sites. 

¶ The VTH offers 24/7 clinical services and hosts a wide range of specialities with active 

involvement of diplomates, ensuring exposure to both first-opinion and referral cases. 

¶ Students receive early and progressive training in nursing and clinical procedures, with 

small group sizes ensuring hands-on experience. 

¶ Animal welfare is consistently prioritised, with ethical review procedures, certified staff, and 

appropriate housing and care for teaching animals. 

¶ Electronic record systems (QVET, PACS) are in place to support case tracking, teaching, and 

research, and access is managed securely. 

¶ The integration of discussion-based learning, clinical logs, and case presentations promotes 

reflective and evidence-based practice. 

¶ Students are actively involved in clinical reasoning, reporting, and post-mortem analysis, 

ensuring the development of diagnostic and analytical skills. 
 

 

Suggestions for improvement in Area 5 

¶ Consider formalising a competency-based clinical logbook system with a digital interface to 

monitor skill acquisition across disciplines and species more systematically. 

¶ Continue to expand the use of simulation models and mannequins in early training years to 

reduce dependence on live animals and enhance student preparedness. 

¶ Explore options to increase intra-mural exposure to large animal clinical cases (especially 

cattle and pigs), which are currently covered mainly by ambulatory clinics. 
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¶ Ensure greater integration of exotic and aquatic animal training in logbooks and skill 

evaluation tools, given their increasing relevance in veterinary practice. 

¶ Promote wider student participation in the planning and evaluation of clinical training, 

possibly through structured feedback loops in VTH services. 

¶ Further develop the use of anonymised case databases from QVET for case-based learning 

and research activities across years and disciplines. 

¶ Ensure all extramural cases and student reports are consistently recorded and, where possible, 

integrated into a central database to strengthen the monitoring of clinical exposure and ensure 

QA. 

¶ Expand efforts to include One Health and animal welfare case studies within the clinical 

caseload, particularly in the Public Health and Epidemiology rotations. 
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Area 6. Learning resources 

 

STANDARD 6.1: STATE-OF-THE-ART LEARNING RESOURCES  

Description of the general strategy of the VEE on learning resources  

The VEE adopts a strategic and dynamic approach to learning resources, focused on accessibility, 

innovation, pedagogical alignment, and continuous improvement. This supports high-quality 

veterinary education, research excellence, and service provision, while upholding the principle of 

“never the first time on a live animal” and ensuring ethical attainment of Day One Competences. 

Learning resources are conceptualized as an integrated ecosystem comprising digital access, clinical 

simulation tools, educational platforms, and support services. The strategy rests on four key pillars: 

1. Universal and Equitable Access: Students and staff benefit from guaranteed access to 

extensive bibliographic collections, specialized databases, e-learning platforms, and on-site and 

remote study tools. Eduroam Wi-Fi, secure VPN, and Lean Library ensure seamless connectivity and 

off-campus access. 

2. Technological and Pedagogical Integration: The VEE aligns learning tools with curricular needs. 

Moodle serves as the central virtual campus, supporting multimedia and self-directed content. Faculty 

receive technical and pedagogical support via UAB’s Distributed Computing Service (SID) and digital 

training programmes. 

3. Skills-Oriented Learning and Simulation: To reinforce hands-on competence, the VEE has 

developed a simulation room and acquired five Meta Quest 3 VR headsets, facilitating immersive 

training that precedes live-animal work. These resources support ethical, progressive skill acquisition, 

in line with ESEVT standards. 

4. Strategic Oversight and Continuous Evaluation: Resource planning and review involve 

academic staff, students, the CSAQ, and the Vice Dean of Infrastructure. Needs are identified through 

semester reviews, satisfaction surveys, and usage data. Oversight is provided by the Library and IT 

Users’ Committees, ensuring updates based on academic demand. 

Additional Initiatives 

¶ Learning resources are available in multiple languages when needed. 

¶ Students are trained in digital literacy (e.g., PubMed, Web of Science, Zotero) from early years 

through doctoral level. 

¶ UAB Library Services offer MOOCs and workshops on scientific search, reference 

management, and academic writing. 

This strategy underlines the VEE’s commitment to digital transformation, inclusive education, and 

pedagogical excellence, aligned with ESG and ESEVT quality standards. It is regularly updated in 

collaboration with UAB’s Library Services and the Directorate of Information and Communication 

Technologies (DTIC). 

Procedures for access to and use of learning resources  

The VEE ensures that all students and staff are trained to access and use learning resources effectively 

through a structured, progressive approach to digital literacy and academic research skills. 

Undergraduate Level: First Year: An introductory session, ñGet to Know the Library,ò familiarizes 

students with physical and digital library resources and basic search strategies. Later Years: In 4th 

and 5th years, students receive targeted training in academic writing and bibliographic tools (PubMed, 

Scopus, Web of Science, Zotero), particularly in preparation for the TFG and other research-based 

assignments. 

Postgraduate Level: Advanced workshops are provided on specialized databases and research tools 

tailored to postgraduate research areas. 



 

 56 

Flexible Access and Self-Learning: All training materials and tutorials are accessible via Moodle 

and the UAB institutional repository, enabling on-demand review throughout the student journey. 

These initiatives reinforce the VEE’s commitment to digital literacy, academic autonomy, and 

evidence-based learning at all levels of veterinary education. 

Learning resources  

The management and continuous improvement of learning resources at the VEE follows a multi- level 

governance model involving teaching staff, students, and institutional bodies. 

Resource Identification and Escalation 

¶ Course Level: Academic staff define required resources (textbooks, articles, databases, 

software) for their subjects. 

¶ Programme Level: Regular meetings with the Degree Coordinator, subject coordinators, and 

student reps identify cross-cutting needs. 

¶ Escalation: Issues are referred to the CSAQ (for pedagogical aspects) or the Vice Dean for 

Infrastructure (for logistical/technical matters). Major changes may be submitted to the VEE 

Council. 

Veterinary Library and Committees 

¶ The Library Users’ Committee (faculty, students, and library staff) liaises with the UAB 

Library Service to propose acquisitions, monitor usage, and evaluate effectiveness. 

¶ Acquisition Funding combines: 

o A decentralized budget managed by the Veterinary Library (based on faculty 

proposals), 

o Central UAB subscriptions for electronic resources, and 

o Access to the digital collections of the Consortium of University Libraries of Catalonia. 

Digital Infrastructure 

¶ The SID (Distributed Computing Service) oversees digital learning tools. 

¶ The IT Users’ Committee monitors and advises on hardware, software, and technical updates 

to support pedagogical delivery. 

Communication and Evaluation 

¶ Updates on learning resources are shared via Moodle, library newsletters, social media, and 

faculty-wide emails. 

¶ An annual report reviews usage data and performance indicators, guiding future acquisitions 

and ensuring alignment with academic needs and curriculum development. 

STANDARD 6.2: ACADEMIC AND INFORMATION TECHNOLOGY (IT) UNIT  

Description of the main library of the VEE: 

The Veterinary Library is an integral unit within the UAB Library Service, operating under ISO 

9001:2015 quality standards. It plays a central role in supporting education, research, and academic 

services at the VEE by offering access to a comprehensive array of physical and digital resources. It 

is located on-site at the VEE and spans 1,302 m². 

The library is staffed by a team of qualified professionals, including a Director with a degree in 

Documentation, two librarians (one with a diploma in Library Science, the other with degrees in Law 

and Anthropology), three administrative support staff, and one specialist technician. It operates 

Monday to Friday from 08:30 to 20:30, with access to a 24-hour UAB Study Room for self-study 

beyond staffed hours. 

Its facilities include 236 study seats, of which 160 are electrified; 28 individual spaces; 12 group study 

rooms (total capacity: 48); and a rest area with 20 additional seats. The library is equipped with 13 

desktop computers, 14 loanable laptops, and 160 device power points. Resources are managed via 

ExLibris-ALMA (bibliographic search), the UAB Digital Document Repository (DDD), and LibCal 
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(room booking). Remote access to electronic collections is supported through Lean Library (ARE+ 

plugin). 

The 2024 operational budget was €10,340 (excluding salaries), with additional funds allocated 

separately for infrastructure. A key investment was the €200,000 development of a new clinical skills 

and simulation classroom, located within the library, aligned with the VEE’s Strategic Plan. 

Support is available through on-site help, email (bib.veterinaria@uab.cat), phone (ext. 1549), JIRA 

ticketing, and WhatsApp. In 2024, the library recorded 96,099 users, 4,408 equipment loans, and 

4,018 group room reservations. All services are centralised, with no subsidiary libraries. 

IT  facilities and e-learning platform  

The VEE is supported by a dedicated IT Support and Infrastructure Unit (SID), physically located 

within the faculty and jointly shared with the UAB Rectorate building. Functionally, SID reports to 

the Directorate for Information and Communication Technologies (DTIC) and administratively to the 

VEE Administration. It plays a key role in ensuring the smooth operation of the faculty’s IT 

infrastructure and provides direct support to staff and students in the development and use of digital 

instructional materials. 

The SID team comprises a Head of Service (Technical Engineer in Management IT and Degree in 

Documentation), a Senior Technician (Degree in Computer Engineering), and five mid-level 

technicians with qualifications in computer engineering, vocational IT training, and administration. 

The unit operates Monday to Friday from 08:30 to 20:30 and has an annual operational budget of 

€3,000, with additional funding mobilized as required for infrastructure updates. The SID maintains 

three computer classrooms (AI1 with 12 computers; AI3 with 19 computers and 18 laptop power 

outlets; and AI4 with 24 computers), in addition to 43 more computers distributed across teaching 

classrooms, seminar rooms, multipurpose rooms, laboratories, and the library. In total, 98 computers 

are available to students and staff, all with Wi-Fi and power access to support personal devices. 

User support is offered in-person (office V0136), by email (sid.veterinaria.rectorat@uab.cat), and by 

phone (ext. 7445). All faculty-managed computers are equipped with a standard UAB software 

package, including Windows 11, Microsoft Office 365, Acrobat Reader DC, VLC, Mendeley, 

Notepad++, and other academic tools. Additional software installations (licensed, open-source, or 

freeware) may be requested for teaching purposes, pending compatibility. 

The VEE uses Moodle as its official Virtual Campus, offering a secure and versatile e-learning 

platform that supports various instructional formats (text, multimedia, self-assessment, and forums). 

The Information Systems Planning Area provides technical and training support for Moodle to ensure 

optimal integration into teaching and learning. 

Accessibility for staff and students to electronic learning resources both on and off campus  

The VEE guarantees full and equitable access to digital learning resources for students and staff, both 

on campus and remotely. Wi-Fi coverage is provided throughout all VEE and UAB facilities via the 

Eduroam network, ensuring secure and uninterrupted connectivity for institutional members and 

visiting users from participating institutions. Guests without Eduroam credentials may access the 

internet through the UAB Wi-Fi network, which offers temporary access upon loading any UAB 

webpage. 

For off-campus access to resources limited to the university’s internal network, UAB provides a secure 

VPN service (XPV). This system enables access to corporate tools, remote desktops, Virtual Desktop 

Infrastructure (VDI), SSH connections, and internal web services. Users can connect via the XPV 

portal (https://xpv.uab.cat) or through the FortiClient VPN client, which replicates on-campus access 

from personal devices. Access is restricted to users with valid UAB credentials. 

Together, these services ensure secure, seamless, and flexible access to digital platforms, electronic 

databases, and institutional resources from any location. 

https://xpv.uab.cat/
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STANDARD 6.3: LEARNING RESOURCES, INTERNET AND INTERNAL STUDY 

RESOURCES, FACILITIES AND EQUIPMENT FOR THE DEVELOPMENT OF 

PROCEDURAL SKILLS  

Number of veterinary (e)books, (e)periodicals and number of other (e)books and (e)periodicals.  

The VEE guarantees comprehensive access to physical and digital learning resources aligned with 

the veterinary curriculum and the principle of “never the first time on a live animal.” This includes 

extensive bibliographic collections, e-learning platforms, academic databases, and simulation 

equipment supporting both theoretical knowledge and procedural skills. 

Library Holdings and Digital Resources 

Veterinary-specific holdings include 31,899 printed books and 1,140 journals (1,100 stored in the 

GEPA repository). Through the UAB and Catalan university consortium, users also access 61,960 

veterinary e-books and 6,635 e-journals. Broader academic resources include 858,618 e-books and 

184,621 e-journals, totalling over 1.15 million digital documents. 

Resources Supporting the Core Curriculum 

UAB provides access to leading academic platforms such as Web of Science, Scopus, 

ScienceDirect, Wiley, SpringerLink, Taylor & Francis, and more. Veterinary-specific databases 

include: CABI Digital Library (Animal Health and Production, VetMed Resource); Knovel Library, 

S-PAC, Vet-Anatomy, ProQuest Natural Science Collection, and Medline 

These databases underpin evidence-based learning and support the development of research and 

information literacy skills. 

Training in Information Literacy 

To maximize resource use, the VEE offers structured training: 

¶ Undergraduates receive first-year library orientations and online Moodle courses on 

PubMed, Scopus, Web of Science, and Zotero. 

¶ Graduate students access advanced courses covering reference management, open science, 

academic publishing, and funding. 

¶ MOOCs such as Digital Skills for the Academic and Professional World reinforce academic 

and digital competencies. 

Skills Lab and Simulation-Based Learning 

To support early and ethical clinical training, the VEE is expanding simulation resources. Five Meta 

Quest 3 VR headsets are already in use, and a new clinical skills and simulation room is being 

equipped with animal models in the library building. The existing lab will become a dedicated 

simulation space, increasing hands-on training capacity. 

Oversight of the skills lab is shared by the Vice Dean for Teaching, Clinical Training Units, and 

academic coordinators. Effectiveness will be assessed through student feedback, instructor 

evaluations, and academic outcomes. 

 

Comments on Area 6 

¶ Comprehensive and High-Quality Resource Provision 

¶ The VEE provides an extensive and well-integrated array of physical and digital learning 

resources that strongly support the academic, clinical, and research aspects of veterinary 

training. 

¶ The Veterinary Library is staffed by highly qualified professionals and operates under a 

certified quality management system (ISO 9001:2015), ensuring continuous improvement 

and reliability. 

¶ Extensive holdings of veterinary-specific and interdisciplinary resources—including books, 

e-books, journals, and databases—effectively meet the educational and research needs of 

both students and faculty. 
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¶ Effective Integration of Digital and E-learning Tools 

¶ The adoption and integration of digital platforms (such as Moodle, Lean Library, and 

ExLibris-ALMA) ensure efficient, equitable, and user-friendly access to resources, 

enhancing students' self-directed learning capabilities. 

¶ Structured training in information literacy is effectively delivered, adapted progressively 

from undergraduate to postgraduate and doctoral levels, promoting lifelong learning skills. 

¶ Strong IT Infrastructure and Support 

¶ Robust IT infrastructure is maintained, with dedicated computer rooms, comprehensive Wi-

Fi coverage, VPN access for remote learning, and well-qualified IT support staff. 

¶ The coordination between VEE, library services, and the SID ensures coherent and 

responsive support for teaching and learning needs. 

¶ Investment in Clinical Skills and Simulation 

¶ Recent investments, such as the new clinical skills simulation room and Meta Quest 3 VR 

headsets, align strongly with the “never the first time on a live animal” principle. 

¶ These developments enhance ethical teaching practices and substantially improve the 

practical skills acquisition of veterinary students. 

¶ Strategic Governance and Evaluation Mechanisms 

¶ Well-defined governance structures, including the Library and IT Users’ Committees, 

effectively coordinate resource acquisition, implementation, monitoring, and ongoing 

evaluation to meet evolving academic needs. 
 

Suggestions for improvement in Area 6 

¶ Formalise and Strengthen Resource Evaluation Mechanisms 

¶ Establish systematic and formalised feedback processes involving students and staff to 

assess the pedagogical effectiveness, usability, and value of new digital resources, 

simulation tools, and innovative teaching materials. 

¶ Use this structured feedback to guide strategic decisions and enhance the allocation of 

resources. 

¶ Promote Awareness and Optimal Use of Electronic Resources 

¶ Enhance the visibility and integration of electronic resources through deliberate embedding 

in course syllabi, targeted Moodle integration, and regular communication via faculty and 

library channels. 

¶ Provide clear and intuitive librarian-curated resource guides, ensuring that students and staff 

fully exploit available digital collections. 

¶ Expand and Integrate Simulation-Based Learning Opportunities 

¶ Further develop a formalized simulation curriculum, clearly defined across multiple courses 

and year levels, with structured assessment rubrics and reflective activities. 

¶ Leverage the newly established simulation spaces and technologies to systematically 

enhance clinical training outcomes, ensuring all students achieve clinical competencies 

confidently and ethically. 

¶ Increase Accessibility to Interactive Digital Veterinary Resources 

¶ Consider expanding the range of interactive digital resources available for self-directed and 

blended learning, including clinical case simulators, virtual diagnostic tools, and interactive 

anatomical models. 

¶ These tools would promote deeper engagement, clinical reasoning, diagnostic skills, and 

autonomous decision-making among students. 

¶ Formalise and Support INNOVET's Role in Resource Development 
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¶ Strengthen the role of INNOVET as the primary coordinating group for educational 

innovation and strategic development of learning resources. 

¶ Officially recognize and empower INNOVET's cross-disciplinary structure—integrating 

teaching staff, IT experts, library representatives, and student representatives—to lead, 

evaluate, and refine educational resource initiatives. 

¶ Promote further projects similar to the successful "Virtual Dog" simulation initiative, funded 

by the UAB Social Council, to ensure ongoing innovation and educational quality 

improvements aligned with curricular objectives. 
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Area 7. Student admission, progression and 

welfare 
 

STANDARD 7.1: REGULATIONS OF ENROLMENT AND EDUCATIONAL 

PROGRAMME AND FORMAL COOPERATION WITH OTHER VEES  

Information on programmes, outcomes, admissions, fees, and collaborations  

The VEE ensures accurate and comprehensive dissemination of information regarding its educational 

programmes, learning outcomes, admission procedures, academic structure, and international 

partnerships. This information is published through various channels and targets both national and 

international prospective students throughout the student life cycle, from application to graduation. 

Student Demand: The Veterinary Degree remains in high demand, with more than 1,000 applications 

per year over the last three academic years: 1,128 in 2021/22 (9.8 applicants per place), 1,189 in 

2022/23 (10.3), and 1,017 in 2023/24 (8.8). This stable trend reflects the attractiveness and 

competitiveness of the programme. 

Outreach and Advertisement Activities: Promotional efforts are structured into three levels: on-

campus, off-campus, and online. 

On-campus activities include hybrid Open Days (in-person and virtual), which offer prospective 

students and their families a comprehensive introduction to the Veterinary Degree and the VEE 

environment through guided tours and presentations. Participation has grown steadily, from 544 

registrations in 2021/22 (during the pandemic) to 969 in 2022/23 and 1,386 in 2023/24. Family Day, 

organised by UAB, complements this by offering a broader overview of academic and support 

services; it welcomed 151 attendees in 2021/22, 142 in 2022/23, and 192 in 2023/24. 

The VEE also contributes to UAB-led outreach programmes targeting secondary students. The Argó 

Programme offers university transition activities including workshops and summer research 

experiences. The Ítaca Campus engages 3rd-year secondary students in discovery-based learning to 

boost academic motivation. In addition, the VEE organises one-week thematic summer courses (e.g., 

One Health, Infectious Diseases) that introduce students to veterinary and public health topics with 

an emphasis on animal welfare. 

As part of UAB’s International Summer School, the VEE delivers three intensive, three-week 

theoretical-practical courses entirely in English. These are open to international students, with over 

90% of participants coming from the United States and Asia. These modules combine lectures with 

hands-on training and have become a cornerstone of the VEE’s international visibility and outreach. 

Off-campus activities include visits to high schools, where faculty members present on the veterinary 

profession and the structure of the curriculum. The VEE also participates annually in the Saló de 

lôEnsenyament, the main higher education fair in Catalonia, coordinated by the regional government. 

Online dissemination is central to the VEE’s communication strategy. The official website provides 

updated and detailed information about the undergraduate and postgraduate programmes, including 

learning outcomes, curriculum structure, admission procedures for both national and international 

applicants, academic calendars, tuition fees, certification procedures, timetables, and staff directories. 

This guarantees full transparency and easy access to relevant information prior to enrolment. 

International Collaboration and Mobility: The VEE maintains a wide range of international 

partnerships, which are also publicised on its website. Within the ERASMUS+ programme, the VEE 

offers 52 placements at 26 European institutions in countries such as Germany, France, Italy, Sweden, 

Portugal, and the Netherlands. These exchanges are fully recognised academically and promote 

cultural and educational enrichment. The SICUE-SÉNECA programme facilitates mobility within 

Spain, with 18 placements in veterinary schools such as those in Madrid, León, Murcia, Zaragoza, 

https://www.uab.cat/web/estudiar/ehea-degrees/general-information-1216708259085.html?param1=1263367158989
https://www.uab.cat/web/estudiar/ehea-degrees/general-information-1216708259085.html?param1=1263367158989
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Lugo, and Córdoba. Beyond Europe, the UAB International Programme supports bilateral mobility 

agreements with institutions in the United States, Canada, Brazil, Argentina, Chile, Mexico, and 

Australia. All these programmes ensure full credit recognition and contribute to fostering international 

perspectives among students. 

STANDARD 7.2: NUMBER OF STUDENTS ADMITTED  

Tables 7.2.1 to 7.2.5 show information on student admission, number of graduates and average 

duration of studies. 

Table 7.2.1. Number of new veterinary students admitted by the VEE 

Type of students 2023-2024 2022-2023 2021-2022 Mean 

Standard students 125 129 132 129 

Full fee students No full fee students exist in the Spanish university system 

Total 125 129 132 129 
 

Table 7.2.2. Number of veterinary undergraduate students registered at the VEE 

Year of programme  2023-2024 2022-2023 2021-2022 Mean 

First year 115 122 124 120.33 

Second year 122 122 120 121.33 

Third year 120 120 120 120.00 

Fourth year 112 113 121 115.33 

Fifth year 147 136 140 141.00 

Total 616 613 625 618.00 
 

Table 7.2.3. Number of veterinary students graduating annually 

Type of students 2023-2024 2022-2023 2021-2022 Mean  

Standard students 104 97 110 103.67  

Full fee students N.A. N.A. N.A. N.A.  

Total 104 97 110 103.67 *N.A. Does not apply 
 

Table 7.2.4. Average duration of veterinary studies 

Type of students 
% Of students who graduate in AY*2 

2023-2024 2022-2023 2021-2022 Mean 

+ 0 67.3 76.3 75.5 73.0 

+ 1 year 24 14.4 15.5 18.0 

+ 2 years 2.9 7.2 3.6 4.6 

+ 3 years or more 5.8 2.1 5.5 4.5 
 

 

Table 7.2.5. Number of postgraduate students registered at the VEE 

Programmes  2023-2024 2022-2023 2021-2022 Mean 

Interns 31 27 26 28 

Residents 32 26 23 27 

PhD Students 137 131 137 135 

Masterôs VEE 85 66 69 73.33 

Continuing education Masterôs 127 134 142 134.33 

Diplomas 25 33 49 35.67 

Total 437 417 446 433.33 

The number of students admitted annually to the Veterinary Degree is carefully planned to align with 

the VEE’s teaching resources, including staff, facilities, equipment, access to animals, biological 

materials, and simulation tools. Over the past three academic years, admissions have ranged from 125 

to 132 students, with a stable average of 129 per year. These figures are fully compatible with the 

capacity of teaching spaces and the VTH, allowing for manageable group sizes across theoretical, 

practical, and clinical activities. 

The total undergraduate student body has remained stable, averaging 618 students across all five years. 

Fifth-year cohorts tend to be slightly larger due to the structure of clinical rotations, but this is well 

supported by clinical caseloads, staff availability, and flexible rotation schedules. 
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In accordance with Spanish public university regulations, the VEE does not accept full-fee or over-

quota students, ensuring equitable access and preserving a sustainable student-to-resource ratio. 

Graduation rates are steady, and the average time to complete the degree is close to the minimum five 

years (mean = 5.34 years), reflecting efficient academic progression. 

Postgraduate education is also a strong component of the VEE, with over 400 students annually 

participating in internships, residencies, master’s programmes, PhDs, and diploma courses. These 

activities are integrated into the institutional resource planning and often enhance undergraduate 

teaching, particularly through the involvement of interns and residents in clinical training. 

The VEE fosters interaction between undergraduate and postgraduate students through initiatives such 

as the annual “VEE Doctoral Students Conference,” where PhD candidates present their research and 

compete for awards in a peer-voted format. During this event, a TFG Poster Exhibition is held in the 

Faculty Library, where undergraduate students showcase their final projects for public viewing and 

voting. These initiatives promote engagement, mentorship, and academic exchange between different 

levels of veterinary education. 

In summary, the number of admitted students is proportionate to the VEE’s resources and ensures the 

quality of training remains in line with ESEVT standards. 

STANDARD 7.3: SELECTION AND PROGRESSION CRITERIA  

Admission procedures and selection criteria for standard students 

Admission and selection criteria for the Veterinary Degree at the VEE are legally regulated, merit-

based, and publicly accessible, ensuring transparency, equity, and alignment with national standards. 

Admission is centrally coordinated by the Catalan Government, and while the VEE does not directly 

control selection, it monitors student profiles and maintains communication channels to ensure that 

admission criteria remain consistent with the programme's objectives. 

Admission to Spanish universities is open to all students who meet the general eligibility 

requirements, but enrolment in specific degrees such as Veterinary Medicine is subject to a numerus 

clausus system. Applicants participate in a centralized pre-enrolment process where they rank their 

preferred programmes, and selection is based strictly on academic merit, with no specific entrance 

examination for the VEE. 

The current legal framework, established by Royal Decree 534/2024, defines two main pathways for 

university access. Baccalaureate students must complete a national University Admission Test, which 

includes a general phase (weighted at 60% of the final score) and an optional specific phase aligned 

with the intended degree (weighted at 40%), allowing for a maximum score of 14. Students from 

vocational training programmes (Formative Cycles) are evaluated based on their average academic 

grade, with the option of taking the specific exam phase to enhance their final score. 

Cut-off marks for admission to the Veterinary Degree have consistently been among the highest in the 

region, ranging from 11.987 to 12.192 over the last three academic years. On average, 55% of students 

are admitted via the baccalaureate route, 20% through vocational training, and 25% via legally 

established special access pathways. 

These alternative admission routes, defined by Royal Decree 412/2014, include applicants over 25 

and 45 years of age who pass specific entrance exams, candidates over 40 with demonstrable 

professional experience, holders of a previous university degree (evaluated based on GPA), students 

transferring from other Spanish or international universities (with at least 30% of a degree completed), 

individuals with disabilities (≥33%), and elite athletes. These groups are each allocated a small 

percentage of total places and evaluated according to specific legal and academic criteria. For 

example, over the past three years, 11 students have entered via the over-25 route, one via the over-

45 route, five through second-degree access, 16 with disabilities, and eight as elite athletes. 

Additionally, six students annually have transferred from Spanish institutions, and two per year from 
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international institutions. Appendix 7.1. shows the distribution (%) of admitted students over the past 

three years.  

This admission model ensures that students are selected fairly and consistently, with procedures in 

place to guarantee accessibility, promote diversity, and maintain academic excellence within the 

Veterinary Degree programme. 

Transparency and Feedback: All information regarding access procedures, cut-off scores, and 

reserved admission categories is publicly available through the official website of the Catalan 

Government (Generalitat de Catalunya). Applicants have the right to request re-evaluation or 

correction of their exam scores, ensuring procedural transparency and fairness. Although the selection 

process is centrally managed and not directly administered by the VEE, the Faculty regularly monitors 

the academic profiles and progression of newly admitted students and maintains active 

communication with the university and regional authorities. This dialogue allows the VEE to provide 

informed feedback on access thresholds and equity-related measures. For those admission pathways 

managed directly by the VEE—such as transfer students or applicants holding a previous university 

degree—clear, publicly available criteria are applied. Evaluations are conducted by academic staff 

following standardised procedures to ensure consistency, objectivity, and compliance with legal and 

institutional guidelines. 

Admission procedures for full fee students  

In the Spanish public university system, including the UAB, tuition fees for official degrees are 

standardised and regulated by public authorities. The same fees apply to all students—national and 

international alike—and there is no separate track for “full fee students.” All students are admitted 

through the standard procedures described above, and the concept of full fee students, as found in 

other higher education systems, does not apply in this context. 

Number of admitted students and availability of educational resources  

The VEE ensures that the number of students admitted each year is carefully aligned with the available 

educational resources, including staff capacity, infrastructure, equipment, animals, and materials of 

animal origin. This alignment also considers biosecurity and animal welfare standards governing 

practical and clinical teaching. 

Although the physical infrastructure of the VEE can accommodate up to 140–150 students per year, 

the standard intake is limited to 115 students annually. This cap ensures a high-quality learning 

environment and supports effective small-group practical training, particularly in activities involving 

live animals, biological materials, or hazardous substances. The actual number of enrolled students 

may be slightly higher due to the allocation of reserved places for candidates admitted via special 

access routes, including students with disabilities, elite athletes, and other equity-based programmes. 

The UAB and the VEE continue to invest in upgrading teaching facilities, including classrooms, 

seminar and dissection rooms, laboratories, clinical training areas in the VTH, SGCE and FTP, and 

library and self-study spaces. A newly constructed building section has expanded capacity for lectures, 

small-group sessions, and laboratory work. 

To ensure compliance with biosafety and welfare standards, practical sessions—especially those 

involving animal handling or biological materials—are delivered in small groups under close 

supervision by academic and support staff. A newly compiled Biosecurity SOP Manual consolidates 

all safety protocols into a single accessible document, applicable to students and staff and available 

via the VEE website. All newly admitted students are required to complete mandatory online training 

modules specific to their practical activities, including Biological Laboratory Safety; Farm Service 

Safety; Dissection Room Safety; Food Technology Plant Safety; Direct Exploration Methods Safety; 

Necropsy Building Safety; Small Animal Operating Room Safety; Off-Campus Safety; and 

Toxicology Laboratory Safety. In addition, all students must attend an in-person biosafety training 

session at the start of their studies. This blended training approach ensures that students are fully 
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informed about risk management, biosafety procedures, and animal welfare standards before 

participating in any hands-on activities. 

The VEE continuously monitors and updates its resources, facilities, and safety protocols in alignment 

with national regulations, EU directives, and EAEVE recommendations, maintaining a safe and 

effective learning environment for all. 

Prospective number of new students admitted by the VEE for the next 3 academic years 

No significant change is foreseen in the number of new students admitted over the next three academic 

years. This decision aims to preserve the current balance between educational quality, biosecurity, 

animal welfare, and the well-being of students and staff, in line with the VEE’s strategic planning and 

resource availability.  

STANDARD 7.4: STUDENTS WITH DISABILITIES OR ILLNESSES  

The UAB offers robust support for students with disabilities or specific educational needs through its 

Equality and Diversity Service, which coordinates actions related to disability, gender equality, and 

LGBTI rights. This includes managing the PIUNE Support Program, designed to ensure equal access 

and full academic and social inclusion for all students, regardless of physical, psychological, or 

cognitive conditions. 

At the VEE, the Vice Dean of Students serves as the liaison with the PIUNE team. When a student 

with specific needs is admitted, PIUNE notifies the Vice Dean and provides recommended 

accommodations. The Vice Dean then works with teaching staff to implement the necessary 

adjustments in learning and assessment, ensuring the student can achieve the ESEVT Day One 

Competences without compromising academic standards. 

Over the past three academic years, the VEE has supported an average of 30 students annually through 

the PIUNE program (24 in 2021/22, 28 in 2022/23, and 38 in 2023/24). 

STANDARD 7.5: PROGRESSION STUDENT SUPPORT  

Progression criteria and procedures for all students  

Student progression in the Veterinary Degree at the VEE is regulated by the UAB Academic 

Regulations in accordance with Royal Decree RD 822/2021, complemented by the VEE’s Evaluation 

Criteria Document. These guidelines are publicly accessible through the VEE intranet, student 

handbook, and are introduced during orientation sessions. 

Progression is structured to ensure logical academic development. To advance from Year 1 to Year 2, 

students must pass at least 12 ECTS. Access to Year 3 requires 60 ECTS from Years 1 and 2; Year 4 

requires all Year 1 subjects passed and at least 120 ECTS; Clinical Rotations and the TFG in Year 5 

require at least 210 ECTS. When registering, students must prioritise re-enrolment in failed 

compulsory subjects before taking new ones, though failed electives may be replaced. 

Students are allowed up to three examination attempts per subject. A fourth attempt may be requested 

with justification. If the fourth is unsuccessful, re-enrolment is not permitted. Exceptionally, students 

may apply for a pass by compensation in one compulsory subject of fewer than 12 ECTS, provided 

they obtained a minimum of 3.5/10 in all attempts. Final approval lies with the Dean. Students may 

also cancel enrolment within the official deadlines. 

Academic support mechanisms are in place to prevent failure and dropout. Each student is assigned a 

personal academic tutor, with mandatory meetings in Year 1 and follow-up sessions as needed. The 

Vice Dean for Academic Affairs monitors student progression and contacts those at risk to offer 

tailored support measures, which may include reduced study loads, personalised monitoring by subject 

coordinators, or participation in workshops focused on academic skills and remedial learning. 

Psychopedagogical Support 
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Students facing learning difficulties or personal challenges may also seek support from the UAB’s 

Psychopedagogical Attention Unit (UAP), a free service that offers workshops on study techniques, 

stress and time management, individual counselling sessions, and both preventive and crisis-response 

strategies. These mechanisms ensure that progression decisions remain fair, transparent, and 

supportive, enabling all students to meet the ESEVT Day One Competences by graduation. The 

system is periodically reviewed to maintain coherence between admission, academic progress, and 

student success. 

Advertisement to students and transparency of these criteria/procedures 

The UAB Academic Regulations, including those on student progression and assessment, are publicly 

available on the official UAB website. The VEE’s specific Evaluation and Progression Criteria are 

also published on the VEE website and reviewed with students during introductory meetings at the 

start of the academic year. Key progression rules are further reinforced through academic tutoring and 

are accessible via the student intranet and Moodle. These measures ensure that all students are well-

informed about the applicable academic regulations, including provisions for progression, 

compensation, and academic support. 

Description of the rate and main causes of attrition  

The dropout rate at the VEE dropped to just 4% in 2022/23, reflecting low attrition and the 

effectiveness of the VEE’s academic support and welfare systems. This marks a notable improvement 

from 17% in 2021/22, a year still affected by the post-Covid-19 context—a trend also observed in 

other UAB science degrees. Student performance has steadily improved, with rates rising from 86% 

in 2021/22 to 91% in 2023/24, indicating that most students progress successfully through the 

programme. Where known, dropout reasons include economic or family issues, health concerns, or 

mismatched expectations—often among students who chose Veterinary as a second option after not 

being admitted to Medicine. To address these challenges, the VEE offers robust support systems: the 

Academic Tutoring Programme, the informal Coffee-Tutoring initiative, PIUNE for students with 

special needs, and the UAP. These services play a key role in supporting student retention and success. 

The Vice Dean for Students and the CSAQ monitor attrition data regularly to detect trends and 

implement improvements. 

Governance and Oversight of Admissions and Student Services 

In Spain, university admissions are governed centrally by Royal Decree 534/2024 and managed 

regionally by the Department of Education of the Generalitat de Catalunya. The VEE and UAB do 

not directly control selection criteria or procedures but receive the final list of admitted students from 

the government. However, the VEE proposes and adjusts the annual intake based on teaching capacity, 

infrastructure, and biosecurity requirements. These proposals are coordinated by the Dean’s Office, 

with input from the Vice Deans and VEE Council, and approved by the UAB Governing Council. 

Admission procedures, criteria, and student services are communicated through the VEE and UAB 

websites, external government platforms, and outreach events. The Vice Dean for Students oversees 

student services in collaboration with the Student Support Office. Feedback is collected via surveys 

and student representatives and regularly reviewed by the CSAQ to inform improvements. 

STANDARD 7.6: VEE’S POLICIES FOR MANAGING APPEALS AGAINST DECISIONS  

Description of the mechanisms for the exclusion of students  

As per Royal Decree 822/2021 and UAB Academic Regulations, students must meet defined academic 

progress criteria to remain enrolled in the Veterinary Degree. Failure to meet these conditions results 

in exclusion from the programme, with no possibility of re-enrolment in the same degree: 

¶ A minimum of 30 ECTS must be passed within the first two academic years. 

¶ Full-time students must complete the degree within 8 years (n+3, with n = 5 years). 
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¶ Part-time students have up to 13 years (2n+3) to finish. 

Description of the appeal processes  

All academic decisions, including those related to admission, progression, and exclusion, may be 

appealed first, to the Dean of the VEE. Then, if necessary, to the Rector of the UAB. The Rector’s 

decision, made with input from the UAB Social Council, is final within the university. Further appeal 

may be pursued through the judicial system. 

These procedures and deadlines are published on the UAB website and communicated to students to 

ensure transparency. 

STANDARD 7.7: PHYSICAL, EMOTIONAL AND WELFARE SUPPORT  

Services available for students  

The VEE offers a wide range of academic, emotional, and career support services to ensure student 

welfare throughout their veterinary training. These services are coordinated through the Tutorial 

Action Plan, developed by the Dean’s Board, and aim to provide students with the guidance needed 

to successfully complete their studies. Many of these services are introduced during welcome sessions 

and are reiterated through ongoing mentoring and information campaigns. 

Key services and support mechanisms include: 

¶ Academic Registration and Information Services: Students have access to detailed information via 

the VEE website, dedicated academic management staff, and online and phone-based enquiry 

platforms. 

¶ Welcome Sessions (two days): Organized before the start of each academic year, these sessions 

introduce first-year students to the VEE, the degree structure, and general university services (e.g. 

Language Service, PIUNE, Library, Physical Activity Service). A specific session addresses animal 

welfare and the diversity of veterinary professional paths, including speakers from the Veterinary 

Council of Catalonia. 

¶ Academic Tutoring: Each student is assigned a tutor for the entire duration of their studies. Tutors 

provide individual guidance and help detect and address academic or emotional difficulties. Two 

mandatory meetings take place in the first year, and additional meetings are scheduled upon request 

or when necessary. Tutors also supervise students during their final-year external internships. 

¶ Information Sessions: Specific sessions are held on EPT, TFG, elective subjects and international 

mobility opportunities (Erasmus+, UAB Program, SICUE, etc.) 

¶ Library Training: Includes sessions on how to search for, manage, and evaluate scientific 

information. 

¶ Support for Students with Specific Needs: PIUNE (for students with disabilities or special 

educational needs), Tutoresport (for elite athletes with specific support needs) and Coffee-tutoring 

program (informal, supportive mentoring sessions that promote emotional well-being in a relaxed 

environment for any student). 

¶ JOVs: A yearly event connecting students with professionals across various sectors. In 2024, 358 

students, 86 professionals from 22 organizations, and numerous staff and alumni participated. 

¶ Emotional and Psychological Support – Pla de Benestar Emocional: In addition to university-level 

services, the VEE has developed its own Emotional Well-being Plan, a pioneering initiative aimed 

at strengthening the emotional well-being of veterinary students. This programme is organised in 

collaboration with Fundació Galatea—a foundation specialised in mental health for health 

professionals—and the CCVC. The plan offers mental health training, emotional self-care 

workshops, peer discussion spaces, and mentoring activities specifically tailored to the challenges 

faced by veterinary students. It represents a proactive institutional commitment to prevent 

emotional distress and foster resilience among future professionals. 
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¶ Health Services: Students have access to UAB’s Health Care Service, which supports physical and 

mental health through health promotion, clinical assistance, and medical research. 

¶ Student Representation and Associations: Consell d’Estudiants de Veterinària: Coordinates student 

representation and serves as a forum for debate and student-led initiatives; and Associations: 

Include IVSA, AVAFES, and other discipline-specific or interest-based groups such as the Pig 

Farming Club. 

In collaboration with the CCVC, the VEE has established an agreement that allows fifth-year students 

to become associated members of the professional veterinary council. This initiative facilitates a 

smoother transition into the veterinary profession by offering students early access to the services and 

benefits of licensed veterinarians. These include: free registration for the first year upon graduation; 

Access to professional legal and business consultancy services; Tailored job offers and internship 

opportunities; Free continuing professional education and training courses; Information on ethics, 

deontology and professional obligations 

The collaboration promotes early professional socialisation, expands career development support, and 

reinforces the VEE’s efforts to prepare students for Day One Competences and responsible 

professional practice. 

These diverse resources promote a holistic approach to student welfare, addressing academic, 

emotional, and social needs while reinforcing professional development and inclusion throughout the 

Veterinary Medicine Degree. 

Description of the mechanisms for resolution of student grievances 

The VEE has developed a broad array of formal and informal mechanisms to ensure that student 

grievances, complaints, and suggestions are handled promptly, fairly, and transparently. These systems 

play a crucial role in safeguarding student welfare, resolving conflicts, and addressing any cases of 

harassment or discrimination. Students can voice concerns through institutional committees where 

they are represented, including the VEE Council, CSAQ, Equality Committee, Student Committee, 

Master’s Committees, and Economy Committee. They may also raise issues directly during semester 

follow-up meetings with course coordinators or through individual conversations with academic 

tutors, Degree Coordinators, the Vice Dean of Students, or other members of the Dean’s Board. 

Digital feedback tools include the internal “Opina” platform, which allows for anonymous or signed 

submissions, and the UAB Ethical Channel, a confidential mechanism for reporting serious issues 

such as ethical breaches, discrimination, or harassment. These reports are reviewed in accordance with 

the university’s Code of Ethics and legal framework. 

Together, these multiple pathways ensure that students have accessible, safe, and effective avenues to 

express their concerns, contributing to a transparent, inclusive, and respectful academic environment. 

STANDARD 7.8: SUGGESTIONS, COMMENTS AND COMPLAINTS  

The VEE has established multiple mechanisms—formal, informal, and confidential—that enable 

students to express their needs, suggestions, and complaints, in line with national legislation and 

ESEVT standards. 

The primary institutional tool is the OPINA UAB platform, which allows students and stakeholders 

to submit suggestions, complaints, or commendations regarding any university service. Although 

anonymous submissions are not accepted, confidentiality is fully guaranteed. Each submission is 

assigned to the appropriate unit, and at the VEE, responses are coordinated by the Dean’s Board and 

Centre Administration. A formal reply is guaranteed within 15 working days, although the average 

response time in recent years has been under 4 days. A summary report is presented annually to the 

VEE Council and published on the VEE website. 

Students are also represented in all major governance bodies of the VEE—such as the VEE Council, 

CSAQ, and Equality Committee—and can raise concerns via course delegates, academic tutors, or 
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directly through meetings with the Vice Dean for Students. These channels capture feedback both 

formally and informally throughout the academic year. For more serious ethical concerns, the UAB 

Ethical Channel allows the anonymous reporting of misconduct in accordance with the university’s 

Code of Ethics. Issues related to discrimination or inequality (e.g., based on gender, disability, 

ethnicity, or health) can be reported directly to the UAB Equality and Diversity Service, which offers 

personalized and confidential support. 

This integrated system ensures that students are heard and supported, and that their feedback 

contributes to the continuous improvement and integrity of the VEE. 

Comments on Area 7 

Å Comprehensive Student Support System: The VEE has significantly strengthened its student 

support systems in recent years, effectively addressing previous ESEVT recommendations. 

Notable advancements include the launch of a comprehensive emotional well-being initiative in 

2024, developed in partnership with the Galatea Foundation and the CCVC. This programme 

proactively identifies factors contributing to student distress and implements targeted actions to 

support student welfare and mental health. 

Å Enhanced Mentoring and Guidance: The introduction of the Coffee-Tutorial Programme 

(2024–25) provides an informal, flexible setting for students to engage in dialogue about 

academic and professional challenges. Over 50 faculty members have volunteered to mentor 

students across diverse areas including clinical practice, research, public health, emotional well-

being, mental health, and career planning. 

Å Integration of Soft Skills Training: Formalized integration of soft skills training in the fifth-

year curriculum effectively equips students with essential interpersonal and emotional 

competencies (empathy, conflict resolution, stress management).  

Å Successful Career Development Initiatives: Launch of the annual JOV’s has significantly 

improved students’ exposure to professional opportunities and strengthened links with industry 

and professional sectors. 

Å Strengthening of Personal Academic Tutoring: The PAT system has been effectively 

reinforced, providing sustained guidance beyond the first year, and complemented by regular 

orientation activities such as mobility briefings, career orientation sessions, and the Coffee-

Tutorial Programme. The establishment of a PIUNE coordinator at the faculty level further 

enhances targeted support for students with specific educational needs. 

Å Improved Academic and Social Integration of Students: Initiatives such as the Doctoral 

Students Conference and the TFG Poster Exhibition significantly enhance the academic 

integration of undergraduate and postgraduate students, promoting mentoring, research 

visibility, and peer learning. 
 

Suggestions for improvement in Area 7 

¶ Consolidate and evaluate the emotional well-being programme developed with the Galatea 

Foundation and CCVC, by defining measurable outcomes and expanding the range of student-

centered interventions if necessary. 

¶ Continue to reinforce the PAT system and maintain ongoing monitoring to ensure sustained 

impact across all years of the degree, not just in the initial stages. 

¶ Develop a strategic plan for student support, including future objectives and targeted actions 

to meet the evolving needs of the student population, especially in light of feedback from 

satisfaction surveys and academic monitoring. 

¶ Ensure long-term sustainability of new initiatives, such as the Coffee-Tutorial Programme 

and soft skills training, by incorporating them into the official curriculum and quality assurance 

processes. 



 

 70 

¶ Promote formal mentoring for young postgraduates, building on existing informal practices, 

to provide structured guidance and continuity between undergraduate and early career stages. 

This could enhance professional development and strengthen intergenerational links within the 

veterinary community. 
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Area 8. Student assessment 

 
STANDARD 8.1: GENERAL AND SPECIFIC STUDENT’S ASSESSMENT STRATEGIES  

Description of the general studentôs assessment strategy of the VEE  

Assessment is a fundamental pillar of the VEE’s educational process, as it provides evidence of 

students' academic progression and achievement of the expected learning outcomes and Day One 

Competences. The VEE is fully committed to a student assessment system that is coherent, fair, 

transparent, and aligned with the curriculum objectives. 

The assessment strategy is coordinated and monitored through a clearly defined governance structure. 

CSAC is responsible for validating any changes in the assessment methods of individual subjects and 

for ensuring that these are consistently and accurately reflected in the SG. The Degree Coordinator 

oversees the overall coherence of assessment strategies across the programme, ensuring progressive 

development of competences throughout the five years of study. 

Assessment procedures are reviewed annually and are subject to approval by the VEE Council. These 

procedures follow the internal regulations approved by the VEE, which are in turn aligned with the 

general assessment regulations of the UAB [Assessment Regulations of the VEE: 

http://www.uab.cat/doc/DOC_Normativa_Avaluacio_FV]. Furthermore, the IQAS includes a 

dedicated process (PC5) specifically for monitoring student assessment 

[http://www.uab.cat/doc/PC5_Avaluacio_alumne_Veterinaria]. 

Each SG’s provides a clear and public description of the assessment process, including: 

¶ The number and types of assessment activities 

¶ The relative weighting of each activity 

¶ Minimum performance thresholds for passing or compensating grades 

¶ Timing and modalities of assessment 

¶ Specific competences in each type of assessment activities 

These SG are published and accessible to all students via the VEE website: 

[http://www.uab.cat/web/estudiar/graus/graus/horaris-dels-graus-i-guies-docents-

1345711138869.html]. 

To support constructive alignment between teaching and assessment, the VEE promotes continuous 

assessment methods across most subjects. These may include written examinations (open or multiple-

choice formats), essays, group projects, oral presentations, case studies, and practical evaluations. 

This variety of formats allows for an inclusive and flexible assessment framework tailored to the 

nature of each subject and its intended learning outcomes. 

All in -person assessment activities (e.g., exams, oral presentations) are scheduled and communicated 

in advance through the course calendar. Any changes in scheduling must be approved by the Degree 

Coordinator and communicated to students at least 48 hours in advance through official channels (e.g., 

Moodle, institutional email). In most cases, changes are discussed beforehand with student 

representatives to ensure transparency and consensus. 

The VEE’s approach to assessment is not only aimed at certifying knowledge but also at supporting 

learning, enhancing self-reflection, and promoting professional responsibility. The design of 

assessment activities fosters progressive acquisition of competences, preparing students for the 

integration of knowledge and skills required for entry-level professional practice. 

Specific methodologies for assessing the acquisition of knowledge  

- Theoretical knowledge: The assessment of theoretical knowledge is primarily carried out through 

written examinations. Depending on the subject, different formats are used, including multiple-choice 

questions, true/false statements, image-based identification, short answer questions, and written 

http://www.uab.cat/doc/DOC_Normativa_Avaluacio_FV
http://www.uab.cat/doc/PC5_Avaluacio_alumne_Veterinaria
http://www.uab.cat/web/estudiar/graus/graus/horaris-dels-graus-i-guies-docents-1345711138869.html
http://www.uab.cat/web/estudiar/graus/graus/horaris-dels-graus-i-guies-docents-1345711138869.html
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essays. Many subjects also incorporate problem-solving or clinical case analysis as part of the 

assessment, either in written form or via oral presentations. 

In addition, several subjects include active learning strategies such as in-class discussions, quizzes, or 

problem-based activities during lectures, which are also graded and contribute to the final mark. To 

foster continuous learning and reduce student stress during final exams, theoretical knowledge is 

usually evaluated through two or three partial assessments (midterm exams) per subject, depending 

on its credit load. 

- Pre-clinical practical skills: Pre-clinical practical skills are assessed mainly at the end of each 

practical session or block of sessions focused on a specific topic. Assessment methods vary depending 

on the skill being taught and may include: 

¶ Direct observation of task performance (e.g., anatomical dissection, sample handling, basic 

laboratory techniques), 

¶ Oral presentations of results or processes, 

¶ Written reports summarising procedures and findings. 

In addition to technical proficiency, instructors also assess students’ professional attitude, 

proactiveness, and adherence to safety and biosecurity rules during practicals. The emphasis is placed 

not only on correct execution but also on understanding and contextualisation of the skills acquired. 

- Clinical practical skills: Clinical skills are assessed through a combination of: 

¶ Objective structured clinical examinations or equivalent practical tests, 

¶ Evaluation of the student’s performance during clinical rotations (both intramural and 

extramural), 

¶ Case-based assessments and reflective clinical reasoning exercises. 

During clinical rotations, students are required to maintain a logbook or portfolio, which includes 

detailed records of the clinical cases they have been exposed to, procedures performed, and 

observations made. These logbooks, evaluated by supervising staff, ensure structured and progressive 

acquisition of skills across disciplines and species. 

Assessment criteria in clinical settings go beyond technical execution and include: 

¶ Application of theoretical knowledge to clinical scenarios, 

¶ Decision-making and clinical judgement, 

¶ Communication with peers, staff, and animal owners, 

¶ Teamwork and responsibility during clinical duties. 

To ensure consistency and objectivity in clinical assessment, rubrics are commonly used. 

- Soft skills: Soft skills are assessed in an integrated manner throughout the curriculum. Students are 

regularly involved in individual and group assignments, presentations, collaborative projects, and 

debates, all of which provide opportunities to assess: 

¶ Communication (oral and written), 

¶ Teamwork and leadership, 

¶ Adaptability and resilience under pressure, 

¶ Time and task management, 

¶ Initiative, self-confidence, and response to feedback. 

Supervisors and instructors assess these competencies during both theoretical and practical activities, 

clinical rotations, and seminars. Attitudinal aspects such as punctuality, participation, and engagement 

during sessions are also considered in the final evaluation. Although often embedded in broader 

assessment activities, the evaluation of soft skills is taken seriously and forms part of the student’s 

overall competency profile upon graduation. 

STANDARD 8.2: TRANSPARENCY  

Processes for ensuring the advertising and transparency of the assessment criteria/procedures 

The VEE ensures transparency and consistency in assessment through clearly established procedures 
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governed by the CSAQ and formalized in the VEE’s Assessment Regulations, approved by the VEE 

Council. These regulations are publicly accessible via the VEE’s website: 

http://www.uab.cat/doc/DOC_Normativa_Avaluacio_FV. 

Each SG includes detailed information on: 

¶ The types and number of assessment activities, 

¶ The grading criteria and weight assigned to each component, 

¶ The minimum requirements to pass each component, 

¶ Rules for compensating or averaging grades, and 

¶ Conditions under which re-evaluation or resits are allowed. 

These SG are made available online to students well in advance—before the start of the academic 

year—and can be consulted through the VEE website (see Area 3). Additionally, students are verbally 

informed about the assessment procedures by the subject coordinator on the first day of each course. 

To ensure timely planning, the academic calendar, including the schedule of exams, presentations, 

and other assessment deadlines, is also published on the website at the beginning of the academic 

year. Any modification to this schedule must be approved by the Degree Coordinator and 

communicated to students through official digital platforms (e.g., Moodle and institutional email) with 

at least 48 hours’ notice. These changes are usually discussed beforehand with student representatives 

to ensure consensus and fairness. 

The VEE is committed to documenting all assessment outcomes properly. Feedback is provided to 

students in a timely and constructive manner, enabling them to understand their performance and areas 

for improvement. Where applicable, students have access to the review of their graded assessments. 

In accordance with university regulations, students are entitled to appeal against assessment outcomes. 

The procedures for submitting appeals, including the timeline, required documentation, and the appeal 

resolution process, are clearly outlined in the Faculty Assessment Regulations. Appeals are handled 

by the relevant academic bodies, ensuring impartiality and due process. 

Processes for awarding grades, including explicit requirements for barrier assessments 

In the Spanish higher education system, grades are expressed on a numeric scale from 0 to 10, with 

one decimal place. A minimum score of 5.0/10 is required to pass a subject. In addition to the numeric 

score, a qualitative grade is assigned as follows: 

¶ Pass: 5.0 – 6.9 

¶ Remarkable: 7.0 – 8.9 

¶ Excellent: ≥ 9.0 

Students who obtain a final grade of 9.0 or higher may be awarded the distinction of "Excellent with 

Honours". This distinction is granted at the discretion of the Subject Coordinator and is subject to a 

numerical limitation (maximum 5% of enrolled students per subject). This mention carries academic 

recognition and entitles the student to a discount on the following year’s tuition fees. 

Grades are awarded by the subject coordinator based on the assessment criteria and weightings 

specified in the SG. These criteria include the types of assessment activities, their respective weight, 

and any minimum thresholds that must be met for each activity. For example, if certain components 

are classified as barrier assessments (i.e., essential for passing the subject), or if a minimum grade is 

required in a specific section (e.g., practical sessions), these conditions must be clearly stated in the 

SG and communicated to students at the beginning of the course. 

Similarly, if a minimum attendance requirement is established for a subject or practical component, it 

must be explicitly included in the SG, and only students who meet this condition may be eligible for 

assessment. 

A special case arises when a student does not participate in sufficient assessment activities. If the 

student has not completed at least 50% of the scheduled assessments, the final qualification will be 

recorded as “Not Assessable”. This outcome indicates that the student cannot be assigned a valid grade 

http://www.uab.cat/doc/DOC_Normativa_Avaluacio_FV
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due to insufficient participation. 

Post-assessment feedback and guidance for requested improvement 

The VEE ensures that students receive timely and constructive feedback following each assessment 

to support their academic development and encourage reflective learning. 

An ordinary review period is available to all students, beginning no earlier than 24 hours after the 

publication of final grades and lasting for a minimum of seven calendar days. If properly announced 

at least 48 hours in advance, the review may exceptionally take place on the same day as the 

publication of results. During this period, students have the right to review their marked assessments, 

discuss their performance with the teaching staff, and, if justified, request a reassessment of specific 

items. 

The Subject Coordinator is responsible for ensuring that feedback is thorough, individualized, and 

based on previously established correction criteria. Teachers must clearly explain which elements of 

the student's performance were correct, and where errors or omissions occurred. The rationale behind 

the awarded marks must be transparent and defensible. 

In the event that a student considers the outcome of the ordinary revision unsatisfactory, they may 

formally appeal the grade. This triggers an extraordinary revision procedure, which involves the 

appointment of a review jury by the Dean. This jury independently reviews the assessment evidence 

and makes a final binding decision. 

In accordance with UAB regulations and the VEE’s internal quality assurance framework, all 

assessment evidence must be retained by the subject coordinator for a minimum of one calendar year, 

ensuring transparency and traceability of the grading process. 

This system aims not only to guarantee fairness and objectivity but also to provide students with clear 

guidance on how to improve, thereby reinforcing the VEE’s commitment to formative assessment as 

a tool for learning enhancement. 

Description of the appeal processes against assessment outcomes 

In cases where students disagree with the qualification awarded after the ordinary review process, 

they are entitled to request an extraordinary revision of their assessment. To initiate this procedure, 

the student must submit a formal, reasoned request addressed to the Dean via the Academic 

Management Office. 

This appeal process ensures transparency, impartiality, and due process, and involves the Subject 

Coordinator and other relevant teaching staff. Student representation is also guaranteed in accordance 

with institutional regulations. 

Once submitted, the case is reviewed by an independent jury appointed by the Dean, which re-

evaluates the assessment in question based on the established correction criteria and the arguments 

presented. The jury’s decision is final and binding. 

The entire procedure is conducted with full respect for academic integrity and the student’s right to 

fair evaluation and is resolved within a maximum period of one month from the date of the request. 

This formal mechanism reinforces the VEE’s commitment to quality assurance, accountability, and 

the protection of student rights within the assessment process. 

STANDARD 8.3: PROCESS TO REVIEW ASSESSMENT OUTCOMES 

Procedures for the studentsô assessment strategy  

The overall assessment strategy of the VEE is designed to ensure alignment with the intended learning 

outcomes of the degree and with the acquisition of Day One Competences. This strategy is proposed 

by the Dean’s Board and requires the endorsement of the CSAQ. The final approval of the strategy is 

the responsibility of the VEE Council. 

Within this general framework, the Subject Coordinators and the Degree Coordinator are responsible 

for defining the assessment methodology for each subject. These proposals are submitted to the CSAQ 
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for validation to guarantee their consistency with the overarching assessment principles of the VEE. 

Once approved, any modification to the assessment methods must be re-evaluated and authorized by 

the CSAQ to ensure continued coherence and fairness. 

The assessment system is embedded within the IQAS of the VEE, which defines the procedures for 

regular review and continuous improvement of teaching and assessment (see IQAS website). 

The Dean’s Board, in close collaboration with the CSAQ, is ultimately responsible for the review 

process and for proposing corrective or enhancement actions when required. Input for these reviews 

is gathered from various sources, including: 

¶ Semesterly subject evaluation meetings with teachers and student representatives; 

¶ CSAQ discussions and formal proposals; 

¶ Monitoring of key performance indicators such as pass rates and success ratios; 

¶ Feedback from students via surveys or the official complaints and suggestions channels. 

Implementation of improvements is the responsibility of the corresponding subject coordinators, 

ensuring that modifications are timely and adapted to the specific context of each subject. 

This structured process ensures that assessment strategies remain transparent, consistent, evidence-

based, and fit for purpose across the entire veterinary curriculum. 

Link between learning outcomes and assessment design  

The VEE ensures that assessment design is closely aligned with the intended learning outcomes of each 

subject and, by extension, with the programme-level competencies, including the ESEVT Day One 

Competences. Faculty members responsible for each subject are aware that different types of learning 

outcomes (knowledge, skills, attitudes) require distinct and appropriate assessment methodologies. 

Therefore, one of their key responsibilities is to coordinate—together with other instructors involved in 

the subject—the design of an assessment strategy that is coherent with the subject’s content and objectives. 

To achieve this, most subjects implement a combination of assessment activities, each mapped to specific 

learning outcomes. These include, for example: 

¶ Written exams or multiple-choice tests for evaluating theoretical knowledge; 

¶ Case-based or problem-solving exercises for applied knowledge; 

¶ Oral presentations and group assignments for communication, collaboration, and critical thinking; 

¶ Practical exams or direct observation of skills for hands-on competences; 

¶ Logbooks and portfolios, especially in clinical training, to monitor progressive skill acquisition 

and reflective learning. 

All assessment components are explicitly described in the SG of each subject that specifies not only the 

type and timing of each assessment activity, but also which learning outcomes are being evaluated, and 

the weight of each component in the final grade. This transparency allows students to understand how 

their performance is measured and how the assessments reflect the expected competences. 

To ensure ongoing alignment and relevance, the assessment strategies are reviewed at the end of each 

semester during quality meetings between teaching staff and student representatives. Feedback from these 

meetings informs potential modifications, which are then discussed and, if necessary, implemented 

following approval by the CSAQ. 

Through this structured approach, the VEE guarantees that assessment is not only fair and transparent, but 

also pedagogically sound and directly supportive of students’ progression toward entry-level competence. 

STANDARD 8.4: ASSESSMENT STRATEGIES FOR CERTIFYING  

System to certify student achievement of learning outcomes  

The VEE certifies achievement of learning outcomes through a structured, multi-level assessment 

strategy combining subject-level and programme-wide monitoring. 

At subject level, coordinators and teaching staff evaluate students via continuous and summative 

assessments covering theoretical knowledge, practical skills, and professional attitudes. These 

http://www.uab.cat/web/estudiar/graus/sistema-de-garantia-interna-de-qualitat/sgiq-de-la-facultat-1345711140042.html
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assessments are described in the SGs and include both formative and final evaluations. 

At programme level, end-of-semester evaluation meetings bring together teaching staff, Degree 

Coordinators, and student representatives to review aggregated data (dropout and success rates, 

participation, alignment with objectives). When benchmarks are not met, collaborative corrective 

actions are proposed. 

These outcomes are reported to the CSAQ, which validates actions and suggests further improvements 

when needed. 

The VEE’s assessment strategy also promotes active learning through collaborative tasks, reflective 

activities, and problem-solving exercises, supporting professional autonomy and lifelong learning. 

Strategy to encourage students to take an active part in the learning process 

The VEE promotes an active, student-centred environment. Most students begin the programme highly 

motivated, and teaching strategies aim to maintain and enhance this engagement. 

A central tool is continuous assessment, which sustains student involvement and provides regular 

feedback. Common activities include practical quizzes, oral presentations, structured group work, and 

flipped classrooms, fostering knowledge integration and critical thinking. 

Outside formal teaching, active learning is further encouraged through seminars, professional 

workshops, and co-curricular activities (see Standard 3.1), helping students explore interests and 

develop transversal skills. 

Participation in initiatives such as the JOVs enables students to build soft skills and professional identity 

through event planning and leadership roles. 

By combining diverse methodologies, co-curricular engagement, and strong academic support, the VEE 

ensures students are empowered participants in their education. 

STANDARD 8.5: ACQUISITION OF CLINICAL SKILLS AND DAY ONE COMPETENCES 

Assessment methodology to ensure that graduates achieve the minimum level of competence 

The VEE has established a rigorous and structured assessment strategy to ensure that all students 

achieve the ESEVT Day One Competences before graduation. This strategy is embedded in a coherent 

curriculum design and implemented through validated methodologies that cover theoretical 

knowledge, practical and clinical skills, and soft skills, including professional attitudes. 

The foundation of this system is the careful design of the curriculum itself. During the curriculum 

planning phase, all Day One Competences are mapped and integrated across different years and 

subjects (see appendix 3.2, standard 3.1). This mapping ensures that each competence is explicitly 

included and addressed with the appropriate depth and progression. The SG for each subject explicitly 

defines the intended learning outcomes and how these outcomes correspond to Day One Competences. 

Assessment methodologies are tailored to these outcomes and include a variety of formative and 

summative tools to ensure both breadth and depth of evaluation. These range from written exams, oral 

presentations, and problem-solving exercises to direct observation of skills during laboratory sessions, 

preclinical training, and clinical rotations. 

Clinical competences are directly assessed through: 

¶ CCT, which includes clinical rotations under the supervision of teaching staff, where hands-

on skills, case management, and clinical reasoning are evaluated using rubrics and supervisor 

reports. 

¶ EPT, conducted under the supervision of qualified external professionals. Here, students' 

activities and achievements are recorded in logbooks, which are reviewed by academic tutors. 

The logbooks distinguish clearly between CCT and EPT activities, ensuring proper attribution 

and evaluation of competences. 

This multi-tiered approach ensures that all clinical and professional competences are not only taught 

and practiced but also reliably assessed and documented. Only students who have demonstrably 
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acquired all required Day One Competences—in theory, practice, and professional behaviour—are 

allowed to graduate. 

 

Comments on Area 8 

¶ The VEE has implemented a coherent, transparent, and comprehensive assessment 

strategy that aligns fully with the learning outcomes of the veterinary curriculum and ESEVT 

Day One Competences. 

¶ There is a clear and well-documented structure for the design, approval, and regular review 

of assessment methods, supported by the CSAQ and the VEE Council. 

¶ Continuous assessment is widely used and includes diverse methodologies such as: 

o Written tests (including multiple-choice questions and essays), 

o Oral presentations and debates, 

o Group projects and case-based learning, 

o Practical evaluations and objective structured clinical examinations.  

¶ SGs are transparent and publicly available before the academic year begins, detailing 

assessment criteria, grading thresholds, and learning outcomes per subject. 

¶ Students are encouraged to actively participate in their assessment process through: 

o Regular feedback mechanisms, 

o Subject evaluation meetings with teaching staff and coordinators, 

o Appeals and review procedures, with clear timelines and protection of student rights. 

¶ The distinction between CCT and EPT is well established and clearly documented through 

structured logbooks and validated assessment tools. 

¶ Rubric-based assessment tools and multi-modal formats contribute to fairness, objectivity, 

and reliability—especially in clinical and practical settings. 

¶ A robust system for post-assessment feedback and guidance is in place, including: 

o Ordinary and extraordinary revision procedures, 

o Transparent appeals managed by independent juries. 

¶ The IQAS integrates monitoring data (pass rates, success ratios, feedback) to continuously 

improve assessment practices. 

¶ There is strong alignment between assessment activities and intended learning outcomes, 

ensuring that the evaluation process is pedagogically sound and competency-driven. 

 

Suggestions for improvement in Area 8 

¶ Develop a formal mapping matrix of Day One Competences to assessment activities across 

the curriculum to improve curriculum transparency, internal monitoring, and alignment with 

ESEVT standards. 

¶ Expand the use of Objective Structured Clinical Examinations or similar structured tools to 

enhance the objectivity and consistency of clinical skill evaluations, especially in high-stakes 

assessments. 

¶ Implement a digital portfolio system to centralise and track student assessment data, 

supporting better documentation of individual progress and achieved competences. 

¶ Promote feedback literacy and student reflection by integrating self-assessment tasks and 

short reflective assignments throughout the curriculum to enhance engagement with feedback. 

¶ Organise regular calibration and training sessions for assessors, especially in clinical and 

practical subjects, to improve inter-rater reliability and consistency in rubric-based evaluations. 
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Area 9. Teaching and support staff 

 

STANDARD 9.1: QUALIFICATION OF THE VEE STAFF   

Strategy to ensure that competences are covered by qualified and prepared staff  

The VEE ensures that all teaching and support staff are appropriately qualified, trained, and 

continuously developed to meet their roles effectively. Compliance with national (ANECA/AQU) and 

European regulations is fully embedded in all recruitment, training, and quality assurance procedures. 

Curriculum Oversight and Competency Coverage 

The veterinary curriculum is competence-based and aligned with national and EU frameworks. All 

courses are designed to contribute to the acquisition of Day One Competences and are described in 

detail in the course syllabi. Approval of syllabi and any subsequent modifications—including changes 

in competencies, instructional methodology, or student group size—follow a rigorous quality control 

pathway via the CSAQ and the VEE Council. Major changes require university-level validation and 

external evaluation by AQU/ANECA, ensuring continuous alignment with regulatory standards. 

Staff Allocation and Qualifications 

Teaching responsibilities are assigned by the VEE Council to academic departments, which in turn 

appoint qualified coordinators and instructors based on subject-matter expertise. Recruitment is 

conducted in accordance with UAB and national regulations, ensuring transparency and academic fit. 

Positions are linked to accredited knowledge areas and teaching profiles. 

In the 2023/24 academic year: 

¶ 77.34% of Full-time equivalent (FTE) Academic Staff (PDI) held permanent positions. 

¶ 72.25% of all PDI were veterinarians. 

¶ The VEE includes 42 active American or European Diplomates from EBVS-recognized 

specialties, underscoring the advanced clinical and academic qualifications of the staff. 

PDI are also deeply involved in research, as evidenced by 16 consolidated research groups and 4 

accredited service laboratories that support both internal and external projects. Appendix 11.2 shows 

a list of scientific publications from the VEE’s teaching staff in peer- reviewed journals during the las 

three years 

Teaching Quality Assurance 

The teaching performance of academic staff is assessed through the DOCENTIA programme 

(developed by ANECA and implemented at UAB by AQU). This includes periodic evaluation (every 

5 years), conducted by national expert committees. Staff who obtain a positive evaluation are eligible 

for teaching performance bonuses. 

Mandatory and Ongoing Staff Training 

UAB maintains a structured training and development framework for teaching staff. All newly 

appointed faculty must complete a certified training programme, and ongoing training is encouraged 

for all instructors. The core programme includes five mandatory modules: 

1. Oral communication and formative interaction 

2. Teaching and learning planning 

3. Active methodologies and development of learning resources 

4. Assessment for learning and competencies 

5. Peer review and self-assessment 

Further optional modules—organized by the UAB People Training and Development Unit—cover e-

learning strategies, inclusive education, and gender-sensitive teaching. 

The INNOVET, based within the VEE and open to all staff interested in advancing teaching 

innovation, plays a key role in fostering educational development across the institution. In the 2023/24 

academic year, INNOVET organized training sessions such as “The Use of Artificial Intelligence in 
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University Teaching: Challenges and Opportunities”, which attracted participation from 90 PDI 

members. In addition to coordinating seminars, INNOVET actively supports the design and 

management of competitive grants—both internal and external—focused on pedagogical innovation. 

The group also delivers targeted training initiatives on topics such as Challenge-Based Learning, 

strategies to reduce classroom absenteeism, and other forward-looking teaching methodologies. 

VEE members benefit from continuous professional development in digital tools and e-learning 

platforms, including Moodle and academic resource management systems. In addition, the UAB 

offers more than 100 training programs annually, accessible to all university staff. To promote 

multilingual education, the UAB Language Service provides grants to support the acquisition of 

additional teaching languages, with a focus on enhancing the use of English alongside Catalan and 

Spanish. 

VEE’s Dean receives an annual report listing all training activities offered, along with data on faculty 

participation and completion rates, which contributes to the monitoring and planning of staff 

development policies. 

Biosafety Training 

A comprehensive biosafety training programme—mandatory for both academic and support staff 

handling biological agents—is in place. It includes initial induction and periodic refresher sessions 

and is overseen by the UAB Biosafety Committee. The training covers risk identification, preventive 

measures, and emergency response. Appendix 9.1 shows the training received by teaching staff during 

2023/24. 

STANDARD 9.2: NUMBER, QUALIFICATIONS AND SKILLS OF STAFF INVOLVED 

WITH THE STUDY PROGRAMME 

The VEE has a comprehensive and well-balanced academic and support workforce capable of 

delivering the veterinary programme and fulfilling the institutional mission. Staffing levels are 

periodically reviewed to align with teaching needs, student enrolment, and the evolution of the 

curriculum. 

Table 9.2.1 summarizes the FTE- PDI involved in delivering the core veterinary programme over the 

last three academic years. The total mean FTE across all categories is 315.92, with significant 

contributions from interns, residents, PhD students, certified specialists, and practitioners. All staff 

listed in this table are formally contracted by the VEE and have received training in teaching and 

assessment. External practitioners involved in EPT are not included in this count. Current teaching 

staff is shown in appendix 11.1. 

Veterinarians make up a substantial proportion of the teaching staff, consistently exceeding the 

required threshold. Table 9.2.2 shows that across the last three academic years, an average of 76.67% 

of permanent staff and 67.58% of temporary staff held veterinary degrees, demonstrating strong 

alignment with EAEVE expectations. 

The programme is also supported by a stable and experienced team of technical and administrative 

personnel. As shown in Table 9.2.3, the VEE employed a mean of 147.33 FTE support staff, with 

most holding permanent contracts. 

In addition, the VEE maintains strong research activity through its integration of predoctoral and 

postdoctoral researchers, as detailed in Table 9.2.4, with an average of 82.33 FTE across the years. 

Although not directly responsible for undergraduate teaching, these researchers often contribute 

through laboratory support and supervision of student projects, further enriching the academic 

environment. 

Table 9.2.1. PDI** involved with the core veterinary programme 

Type of contract  2023-2024 2022-2023 2021-2022 Mean 

PDI (FTE) 112.75 107.75 115.25 111.92 
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Interns (FTE) 31 27 26 28 

Residents (FTE) 32 26 23 27 

PhD students (FTE) 137 131 137 135 

Certified specialists (FTE) 7.5 9.25 7 7.92 

Practitioners (FTE) 7.25 5 6 6.08 

Total 327.5 306 314.25 315.92 

Table 9.2.2. Percentage (%) of veterinarians in teaching staff 

Type of contract  2023-2024 2022-2023 2021-2022 Mean 

Permanent (FTE) 70.00% 71.75% 84.90% 75.84% 

Temporary (FTE) 90.90% 88.57% 81.85% 86.85% 

Table 9.2.3. Support staff of the veterinary programme 

Type of contract  2023-2024 2022-2023 2021-2022 Mean 

Permanent (FTE) 193 184 186 187,67 

Temporary (FTE) 24 26 25 25.00 

Total (FTE) 217 210 211 212,67 

Table 9.2.4. Research staff of the VEE 

Type of contract  2023-2024 2022-2023 2021-2022 Mean 

Permanent (FTE) N/A N/A N/A N/A 

Temporary (FTE) N/A N/A N/A N/A 

Predoctoral 45 46 49 46.67 

Postdoctoral 36 38 33 35.67 

Total (FTE) 81 84 82 82.33 

Description of the formal programme for the selection and recruitment of the teaching staff and 

their training to teach and assess students (including continuing education)  

The selection and recruitment of teaching staff at the VEE follows the regulations established by the 

UAB and national legislation. All permanent academic staff are recruited through public competitive 

calls, which include a rigorous evaluation of academic and scientific merit, teaching experience, and 

the capacity to contribute to the mission of the institution. 

Temporary or associate teaching staff are selected through internal calls, overseen by the VEE and the 

department councils, ensuring transparency, merit-based criteria, and alignment with academic needs. 

Once recruited, new staff receive institutional orientation, including: 

¶ Training on UAB’s teaching platforms (e.g., Moodle, videoconferencing tools), 

¶ Access to the university’s pedagogical support services (Institut de Ci¯ncies de lôEducaci·, 

ICE), which offer certified training programmes on teaching methodologies, student 

assessment, inclusive education, and digital tools. 

Continued professional development is strongly encouraged. Academic staff have access to regular 

training activities through the ICE, and many participate in national and international teaching 

innovation projects. The VEE also promotes peer learning through internal workshops, mentorship, 

and participation in quality assurance processes. 

Description of the formal programme for the selection, recruitment and training to perform their 

specific duties (including continuing education) of the support staff 

Support staff recruitment (administrative, laboratory technicians, animal caretakers, etc.) is governed 

by UAB’s central administration in accordance with public employment frameworks. Positions are 

publicly advertised, and selection is based on merit and qualifications, often including competitive 

examinations or interviews. 
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Upon hiring, new staff are offered: An initial training plan tailored to their specific duties (e.g., 

biosafety, technical equipment, IT systems, animal welfare), and Integration support from the 

corresponding department or unit. 

Ongoing training is actively supported by the university through the Servei de Formació del 

Personal d’Administració i Serveis, offering courses in areas such as: Laboratory safety and 

procedures, Communication skills, Digital tools and administrative software, Quality management 

and sustainability. 

Support staff involved in animal handling must hold appropriate certification (e.g., under RD 

53/2013), and the VEE ensures periodic updates and renewals as required by law. 

Description of the formal rules governing outside work, including consultation and private practice, 

by staff working at the VEE 

Staff at the VEE must comply with UAB’s regulations regarding compatibility of professional 

activities. According to Spanish public service regulations, academic and support staff may engage 

in external professional activities, including private practice and consulting, only if they receive 

formal authorization through a compatibility request submitted to the university. 

Specific rules include: 

¶ Activities must not interfere with university duties or conflict with institutional interests. 

¶ Prior approval is required from the university's governing bodies (e.g., Rectorate or HR 

services). 

¶ Clinical academic staff involved in private practice must report and justify such activity, 

especially when using university premises or resources. 

These regulations ensure a balance between academic responsibilities and external professional 

engagement, fostering transparency, academic integrity, and proper time management. 

STANDARD 9.3: ACCESS TO TRAINING, RECOGNITION, JOB SECURITY, BALANCED 

WORKLOADS AND SUPPORT FOR ACADEMIC GROWTH 

Peculiarities of the work contract for teaching staff  

The VEE supports its academic and support staff through structured policies that promote professional 

development, recognition, stability, and balanced workloads. 

PDI are employed under national and university statutes across various contractual categories: civil 

servant faculty (Titular d’Universitat, Catedràtic d’Universitat), permanent contracted faculty 

(Professorat Agregat, Catedràtic Laboral), and non-permanent faculty, including full-time lecturers 

(Lectors), part-time assistant professors (Professorat Associat), clinical associates (Clínic Associat), 

and substitute professors (Professorat Substitut). Additionally, teaching is supported by research staff 

with defined teaching allowances: postdoctoral researchers, research directors, and predoctoral 

researchers. 

All newly hired teaching staff must complete a certified pedagogical training programme. Ongoing 

training and innovation support—offered by the UAB Training and Professional Development Unit 

and INNOVET—are available to all staff, regardless of contract type. These include modules on 

inclusive education, digital tools, language acquisition, biosafety, and challenge-based learning. 

Participation is tracked, and the Dean receives annual summaries to inform planning. 

The DOCENTIA system provides a five-year cycle of teaching evaluation, supporting teaching 

performance bonuses and contributing to recognition and professional development. 

Teaching loads, research, and management duties are coordinated at departmental level to ensure 

fairness and alignment with institutional goals. Part-time teaching staff focus on education only, while 

most full-time PDI have responsibilities in all three areas. 

PTGAS follow structured recruitment and career advancement procedures based on transparency and 

merit. They have access to a broad range of professional development options including technical, 
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promotion-oriented, and cross-cutting training activities. Progression is enabled through competitive 

internal examinations. 

Mentorship is encouraged across research groups and clinical teams. INNOVET also supports peer 

mentorship through collaborative teaching projects. 

Staff at all levels participate in the governance of the VEE through representation on councils, 

committees, and working groups. 

These integrated systems ensure that academic and support staff at the VEE are recognized, supported, 

and equipped to maintain a high-quality educational and clinical environment. 
 

STANDARD 9.4: PROMOTION FOR TEACHING AND SUPPORT STAFF 
  

Description of the programmes dedicated to teaching and support staff  

The VEE ensures that both teaching and support staff benefit from a clearly defined, structured, and 

publicised system for professional development, performance appraisal, mentoring, and participation 

in institutional governance. These provisions are fully integrated into the university’s strategic 

planning, quality assurance, and human resources management frameworks. 

Professional Growth and Development: Opportunities include mandatory pedagogical training for 

all newly appointed teaching staff, coordinated by the UAB People Training and Development Unit, 

and over 100 annually offered continuing education activities open to all staff (PDI and PTGAS). 

Specialised programmes cover inclusive education, digital tools, biosafety (mandatory for clinical and 

lab staff), and multilingual instruction, with grants to support English teaching skills. 

PTGAS benefit from structured training plans, including technical skills, soft skills, and preparation 

for internal promotion exams. INNOVET offers hands-on training, seminars, and project support in 

didactic enhancement. 

Appraisal and Promotion Procedures: PDI appraisal is conducted through the DOCENTIA 

programme, externally validated by AQU Catalunya. It operates on a five-year cycle and assesses 

teaching quality, innovation, student feedback, and pedagogical engagement, granting access to 

teaching performance bonuses for positively evaluated instructors. Promotion procedures are merit-

based, aligned with national and UAB statutes, and accessible across contract types (civil servant, 

permanent, temporary) through competitive selection and accreditation. 

PTGAS progress through public competitive procedures aligned with training plans and job profiles. 

Mentoring and Support: While not mandatory, informal mentoring is actively encouraged in 

research groups and clinical units. INNOVET fosters peer mentorship in teaching projects. Staff 

benefit from onboarding, tutoring, and guidance mechanisms coordinated by departments or units. 

Participation in Decision-Making: Staff participate in governance through representation on the 

VEE Council, departmental boards, standing committees, and ad hoc working groups (e.g., curriculum 

renewal, digital transition, equality and inclusion). PTGAS also engage through unit representation 

and university structures. 

The SGIQ ensures that staff feedback informs programme design, workload distribution, and 

educational quality improvements. 

STANDARD 9.5: SYSTEM FOR ASSESSMENT OF TEACHING AND TEACHING STAFF  
 

Description of the formal system in place for assessing the teachers by the students 

Teaching staff evaluation at the UAB and VEE levels combines student surveys and internal 

qualitative assessments. 

1. Student Surveys: End-of-semester surveys collect feedback on courses and instructors. A 

sample is selected automatically, with the option for manual inclusion. Faculty can request 

teaching merit recognition based on a self-assessment, survey results, and a report from the 

Dean’s Office. Negative reports prevent merit recognition. 
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2. Qualitative Monitoring by the VEE: Course evaluation meetings are held each semester with 

the Degree Coordinator, instructors, and student delegates. These sessions assess academic 

performance, review survey data, and identify concerns raised by students. 

Communication of Promotion Opportunities 

The UAB Rectorate prepares an annual plan for recruitment, stabilization, and promotion based on 

student numbers, credit volume, and departmental needs. Approved by the Governing Council, the 

plan aligns with budget availability and legal constraints. Most permanent positions cover 

replacements or support promotions. Additional hires, especially part-time, are often linked to 

increased demand in practical training activities. 

 

Comments on Area 9 

¶ The VEE has a well-balanced, highly qualified academic and support workforce, with 

77% of teaching staff in permanent positions and a high percentage of veterinarians (mean 

>70%), ensuring strong alignment with EAEVE requirements. 

¶ A comprehensive recruitment system, aligned with national and UAB-level regulations, 

ensures transparency and merit-based selection for both teaching and support staff. 

¶ The DOCENTIA programme provides a robust, externally validated system for the 

appraisal of teaching quality, including peer review, student feedback, and innovation. 

¶ The VEE promotes pedagogical excellence through a mandatory training programme for 

new faculty and a wide range of continuous training opportunities offered by the UAB 

Training and Development Unit. 

¶ INNOVET is an institutional strength, actively supporting innovation in teaching methods 

and leading a faculty-wide culture of pedagogical improvement. 

¶ Biosafety and digital literacy are integrated into the staff training framework, with 

mandatory and optional training adjusted to academic and clinical contexts. 

¶ PTGAS are included in structured training, promotion, and evaluation systems, contributing 

to the stability and functionality of the institution. 

¶ Promotion pathways for PDI are clear, legally regulated, and aligned with merit and 

academic contribution, including equal recognition of teaching, research, and service. 

¶ There are multiple opportunities for staff participation in decision-making, including 

representation on VEE Council, academic commissions, and working groups. 

¶ Staff performance is periodically monitored, and results feed into improvement processes, 

teaching load management, and recognition mechanisms. 

 
Suggestions for improvement in Area 9 

¶ Develop a more formal mentoring system for early-career academic and clinical staff (e.g., 

Lectors, new Residents, Adjuncts), possibly linked to research groups or the Innovet 

network. 

¶ Enhance PTGAS visibility and voice in governance structures and quality processes 

through regular consultation mechanisms or focus groups. 

¶ Consider implementing individual development plans as part of annual reviews to better 

align staff training with career goals and strategic needs. 

¶ Introduce recognition for clinical teaching excellence, possibly through awards that 

explicitly value hands-on teaching and mentorship in the hospital setting. 

¶ Expand the faculty’s internal evaluation capacity, e.g. through teaching observations, peer 

coaching, or innovation grants with structured follow-up and dissemination. 

¶ Increase the monitoring of training participation by support staff, especially those in 
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temporary or project-based roles, to ensure equity in access to career development. 

¶ Promote cross-functional training and job shadowing opportunities between teaching 

and support staff to foster understanding, teamwork, and institutional resilience. 

¶ Offer periodic faculty retreats or strategic workshops involving both academic and 

support staff to co-create priorities and reinforce institutional identity. 

¶ Regularly review gender and inclusion indicators related to hiring, promotion, and staff 

development, and align actions with the university’s Equality Plan and equity, diversity, and 

inclusion commitments. 
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Area 10. Research programmes, continuing and 

postgraduate education 

 

STANDARD 10.1: RESEARCH ACTIVITIES OF TEACHING STAFF  

Implications of research activities on education 

The VEE integrates research and teaching as a core strategic priority. Research-based education 

ensures that teaching is continuously updated with the latest scientific developments and grounded in 

evidence-based practice. Most teaching staff actively participate in research across a wide range of 

veterinary and life science disciplines, reinforcing the connection between scientific advancement and 

student learning. Research at the VEE is carried out by recognised groups affiliated with the university 

and national research networks. It covers both basic and applied fields in biomedicine, animal health, 

clinical sciences, animal production, and food safety. The VEE currently manages 194 active research 

projects, with funding exceeding €18.8 million in the last full academic year before the visitation. 

Funding comes from competitive national and international calls and university–industry 

collaborations. Projects are supported through frameworks such as Horizon 2020, Horizon Europe, 

the Spanish Ministry of Science, and private sector partnerships. Key highlights include: 

¶ European Projects: 22 ongoing projects in biomedicine, animal health, and animal science with a 

combined annual grant exceeding €5.7 million. Projects cover themes like animal welfare 

indicators, aquaculture health, biosecurity, and artificial intelligence in dairy farming. 

¶ National Competitive Grants: Funded by the Spanish Ministry of Science, 20 projects are active in 

animal medicine and surgery, animal health, biomedicine, and food science, totalling over €3.5 

million in funding. 

¶ University-Industry Projects: With 118 active collaborations, these projects represent a significant 

portion of the VEE’s applied research, totalling over €6 million, and include clinical trials, 

veterinary public health, biosecurity protocols, and sustainability in livestock systems. 

¶ Other Competitive Projects: Additional funding lines include regional and sector-specific calls, 

with 34 multidisciplinary projects funded for a total of €3.5 million. 

Over 80% of permanent academic staff at the VEE are involved in competitive or externally funded 

research, ensuring widespread integration of research into teaching. Students benefit from exposure 

to recent scientific developments through lectures, case-based learning, seminars, and practical 

rotations. Final-year students complete a TFG supervised by active researchers, reinforcing the link 

between education and research. Research is also embedded in postgraduate programmes (Standard 

10.3) and continuing education (Standard 10.4), where scientific and clinical findings are routinely 

shared. The VEE fosters research excellence through its strategic plan, promoting interdisciplinary 

collaboration with research institutes, industry, and international networks. It supports research with 

dedicated facilities, technical staff, and specialised laboratories. The full list of ongoing projects 

during the 2023/24 academic year, including topics, funding sources, and duration, is presented in 

Appendix 10.1. 

Table 10.1.1. List of the major funded research programmes in the VEE which were ongoing during the last 

complete academic year prior the Visitation  

Scientific topics:  Area Nº projects grant/year (ú) Duration (Yrs) 

European projects 

Biomedicine 6 196,273.49 € 2019-2027 

Animal Health 9 3,134,158.25 € 2021-2027 

Animal Science  7 2,413,985.21 € 2019-2027 

Spanish Ministry of Science 

Animal Medicine 

and Surgery  
3 631,750.40 € 2021-2023 

Biomedicine 1 169,400.00 € 2020-2023 
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Animal Health 5 790,371.96 € 2021-2025 

Food Science 11 1,933,728.60 € 2020-2027 

University-Company projects Multidisciplinary 118 6,010,018.29 € 2007-2027 

Other Projects Multidisciplinary 34 3,538,118.95 € 2020-2027 

Total   194 18,817,805.15 ú   

STANDARD 10.2: STUDENT OPPORTUNITIES IN RESEARCH PROGRAMMES 

Exposure to Research and Evidence-Based Veterinary Medicine (EBVM) 

The VEE ensures that all undergraduate students are introduced to scientific methods and research 

skills essential for EBVM, fostering critical thinking, lifelong learning, and engagement with the 

research process. 

Awareness of Evidence-Based Medicine and Research 

From the early years, courses such as Epidemiology, Biostatistics, and Public Health develop students’ 

understanding of study design, data interpretation, and statistical reasoning. Clinical decision-making 

is taught within an evidence-based framework, reinforced through case-based learning. Cross-cutting 

themes like One Health, animal welfare, and sustainability highlight the relevance of research to 

societal needs. Academic and clinical staff model the application of EBVM across teaching and 

clinical practice, ensuring students are continuously exposed to research-driven approaches. 

Training in Scientific Methods and Techniques 

Students receive structured training in scientific methodology from the early years, including 

bibliographic research (e.g., PubMed, Scopus), critical reading of literature, data collection and 

analysis (via biostatistics and epidemiology), and scientific writing through reports and presentations. 

The TFG serves as a capstone academic experience, requiring all students to complete an original or 

literature-based project under supervision. It involves defining a research objective, conducting a 

literature review, applying methodology, analysing data, and writing a scientific report. 

A key feature is the Doctoral Students Meeting, where undergraduates present their TFGs as posters 

and engage in research discussions with PhD students. This event promotes early research exposure, 

fosters peer interaction, and encourages interest in academic careers. 

Opportunities to Participate in Research 

Beyond formal coursework, students can engage in voluntary research internships through the VEE’s 

extracurricular programme. These offer hands-on experience in active research projects and foster 

mentor relationships that may lead to postgraduate involvement. Students may also apply for 

competitive undergraduate research grants (e.g., Becas de Colaboración).  During EPT and mobility 

programmes, students may choose research placements in national or international laboratories. 

This integrated approach—through curriculum, internships, and research events—provides students 

with a solid grounding in scientific methods and promotes research as a key aspect of veterinary 

training and career development. 

Participation of Undergraduate Students in Research Programmes 

Undergraduate students at the VEE engage in both compulsory and voluntary research activities, 

promoting scientific thinking and research-based veterinary practice. 

Compulsory Participation 

All students must complete a Final Degree Project (TFG) in their final year. Under supervision by 

research-active academic staff, students: Define a research question or hypothesis, conduct a 

literature review, apply scientific methodology (experimental, clinical, epidemiological, or 

bibliographic), analyse data and produce a scientific report. 

Some TFGs involve collaboration with external institutes, companies, or public agencies. As part of 

the assessment, students present their work orally and, optionally, as posters at the Doctoral Students 

Conference, thereby integrating them into the faculty’s research culture." 
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Non-Compulsory Participation 

Students also have access to various voluntary research opportunities: Internships in laboratories or 

research groups during academic breaks, Competitive grants such as the Becas de Colaboración 

for participation in university-led research, EPT placements in research institutions or R&D 

departments, locally or through Erasmus+, Short-term involvement in faculty-led projects (e.g., 

clinical trials, epidemiology, animal behaviour). 

These experiences enrich academic training, enhance scientific communication, and foster interest in 

research careers. The VEE’s model ensures all students engage with research while supporting 

motivated individuals in deeper scientific involvement. 

Minimum requirements for the graduation thesis, its supervision and its assessment.  

The TFG is a mandatory subject of 6 ECTS (150 hours) in the final year of the Veterinary degree. It 

serves as a capstone project aimed at integrating and demonstrating the transversal competences 

acquired throughout the programme. The TFG must be passed in order to graduate. 

Minimum Requirements 

According to the official TFG regulations of the VEE, each project must be framed within one of the 

following four types: Bibliographic review – A structured and critical review of current knowledge 

on a veterinary-related topic; Experimental project – A research-based project with hypothesis, 

materials, methods, results, and conclusions; Science communication project – Written in accessible 

language, targeted to the general public or secondary school students; Service-learning project (ApS) 

– A socially oriented project carried out in partnership with a non-profit organisation. These are 

designed to solve real-world challenges and must include a reflective component. 

Students may also develop their TFG within challenge-based learning frameworks such as: The UAB 

programme supporting non-profit institutions (e.g., animal shelters, conservation projects); 

Collaborations with municipalities and rural/metropolitan institutions of Catalonia; The ECIU 

University pilot programme, an international initiative offering cross-border research projects framed 

as societal challenges. 

Supervision 

Each TFG is supervised by an academic tutor, who provides ongoing guidance, feedback, and 

methodological support; Approves the project plan and ensures progress through a portfolio system 

documenting meetings, drafts, and references; Evaluates both the written report and the portfolio, 

contributing 50% of the final grade. 

Tutors are assigned to students based on a combination of interest and academic merit. In some cases, 

students may propose a topic and seek a willing supervisor, subject to approval. 

Assessment 

The TFG is evaluated in two official sessions (February or July). The assessment consists of i) A 

written report, structured according to the project type and reviewed for scientific quality, rigour, and 

clarity, ii) An English-language scientific poster, which serves as the primary format for public 

presentation, iii) An oral defence, where students briefly present their work and answer questions from 

a three-member Evaluation Committee. 

The final grade is calculated as follows: 50% from the tutor (based on the portfolio and report), and 

50% from the Evaluation Committee (based on the poster, oral presentation, and defence). 

Projects may be awarded Excellent with Honours based on merit and in accordance with university 

regulations (up to 5% of students). 

Selected posters are also showcased during the “Doctoral Students Conference”, where undergraduate 

students present alongside PhD candidates. This event fosters interaction between undergraduate 

students and early-stage researchers, offers visibility to outstanding work, and promotes interest in 

academic careers. 



 

 88 

STANDARD 10.3: ADVANCED POSTGRADUATE DEGREE PROGRAMMES 

The VEE offers a comprehensive and diverse portfolio of postgraduate programmes that enhance and 

complement the undergraduate curriculum while responding to the evolving demands of the veterinary 

profession and society. These include clinical training (internships and residencies), research degrees 

(PhD and master’s), and continuing education, all structured to support advanced training, 

professional specialization, and academic and clinical excellence. 

Postgraduate Clinical Training: The VEE hosts a consolidated internship and residency programme 

that reinforces the clinical mission of the VTH and contributes directly to undergraduate teaching. 

Over the past three years, an average of 55 interns and residents have participated annually. 

¶ Internships, offered in Veterinary Medicine and Surgery, Pathology, and Wildlife Health, provide 

intensive one-year mentored clinical experience. In 2023–2024, 31 interns were enrolled. 

¶ Residencies, structured under European College frameworks (e.g. ECVO, ECVS, ECVIM-CA, 

ECVN, ECVDI), cover specializations in small and large animal medicine, exotics, pathology, and 

clinical pathology. In 2023–2024, 32 residents trained across 15 disciplines. 

These programmes develop high-level clinical and diagnostic skills, while also involving trainees in 

clinical teaching and mentoring of undergraduates, thus strengthening the link between service and 

education. 

Postgraduate Research Training: The VEE leads and participates in a broad range of doctoral and 

master’s programmes aimed at fostering research capacity and innovation in veterinary and related 

sciences. 

¶ The VEE hosts PhD programmes in Animal Medicine and Health, Animal Production, and Food 

Science, with an average of 135 doctoral students enrolled in these tracks over the last three years. 

¶ Additionally, the VEE contributes to interdisciplinary and interfaculty PhD programmes across the 

UAB, with a further ~206 students on average registered in programmes where VEE faculty serve 

as supervisors or instructors. 

¶ The VEE offers specialized master’s degrees in areas of societal relevance, including Quality of 

Food of Animal Origin, Zoonosis and One Health, and two Erasmus Mundus Joint Master Degrees 

(EMJMDs): Infectious Diseases and One Health and Morphological Phenotyping (MorphoPHEN). 

Together, these programmes enrolled a mean of 188 master’s students annually, including many 

international participants, thus reinforcing the faculty’s global engagement and research intensity. 

Other Postgraduate Programmes and Continuing Education: The VEE also delivers professional 

postgraduate qualifications not directly linked to research or residency programmes, fulfilling the 

demand for lifelong learning and professional development: 

¶ A series of postgraduate master’s degrees and diplomas are offered in areas such as Laboratory 

Animal Science and Welfare (FELASA-Federation of European Laboratory Animal Science 

Association-accredited), Animal Welfare, Small Animal Clinic (on-campus and online), and 

Companion Animal Ethology. These enrolled a combined average of 170 students per year. 

¶ The VEE also delivers a robust portfolio of continuing education courses, with an average of over 

750 participants annually. These include single modules from diploma/master’s programmes and 

short-format courses targeting practitioners and public-sector veterinarians. 

Strategic Value and Societal Relevance 

The VEE’s postgraduate offer is aligned with strategic priorities such as One Health, antimicrobial 

resistance, animal welfare, and climate resilience. The strong enrolment figures and international 

engagement underscore the programmes' academic quality and relevance. These programmes also 

play a critical role in supporting the VEE’s teaching capacity, specialist services, and future academic 

leadership, consolidating the institution’s role as a hub for veterinary excellence in education, 

research, and professional service. 
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Table 10.3.1. Number of students registered at postgraduate clinical training 

Table 10.3.2. Number of students registered at postgraduate research training  

Degrees: 2023-2024 2022-2023 2021-2022 Mean 

PhD students in programmes of the VEE     

Animal Medicine and Health 75 68 64 69.00 

Animal Production 42 45 53 46.67 

Food Science 20 18 20 19.33 

Total 137 131 137 135.00 

PhD students in other programmes with 

the participation of the VEE 
195 207 215 205.67 

Total nº students in PhD programmes  332 338 352 340.67 

Master programmes of the VEE     

Quality of Food of Animal Origin 21 18 19 19.33 

Zoonosis and One Health 21 26 26 24.33 

Erasmus Mundus in Science in Infectious 

Diseases and One Health  
24 22 24 23.33 

Erasmus Mundus in Human Diseases Models 

Morphological Phenotyping (MorphoPHEN) 
19 0 0 6.33 

Total 85 66 69 73.33 

Master programmes with the participation 

of the VEE 
122 109 113 114.67 

Total nº students in Master programmes 207 175 182 188 

Total nº of postgraduate students  539 513 534 528.67 

Table 10.3.3. Number of students registered at other postgraduate programmes in the VEE but not related to either 

clinical or research work (including any external/distance learning courses) 

Programmes: 2023-2024 2022-2023 2021-2022 Mean 

Masters in continuing education    
 

Laboratory Animal Science and Welfare (FELASA) 17 11 15 14.33 

Animal Welfare 18 15 17 16.67 

Training:  2023-2024 2022-2023 2021-2022 Mean 

Interns:     

•  Veterinary Medicine and Surgery 24 19 18 20.33 

•  Pathology 3 4 3 3.33 

•  Health of Wildlife Populations 4 4 5 4.33 

Total 31 27 26 28 

Residents:       

•  Ophthalmology - ECVO 2 2 2 2 

•  Neurology - ECVN 2 2 2 2 

•  Small Animal Internal Medicine - ECVIM - CA 1 2 2 1.67 

•  Small Animal Surgery - ECVS 1 0 0 0.33 

•  Diagnostic Imaging - ECVDI 3 2 2 2.33 

•  Exotic pet medicine 1 1 1 1 

•  Animal Welfare and Behaviour Medicine - ECAWBM 2 1 1 1.33 

•  Dermatology - ECVD 2 2 2 2 

•  Clinical pathology - ECVCP 2 2 1 1.67 

•  Equine Internal Medicine -ECEIM 1 1 1 1 

•  Pathology 6 4 3 4.33 

•  Laboratory animals - ECLAM 2 1 1 1.33 

•  Porcine health and management 2 1 0 1 

•  Emergency medicine and intensive care medicine 2 2 2 2 

•  Health of Wildlife Populations 3 3 3 3 

Total 32 26 23 20.33 

Total nº of interns and residents 63 53 49 55 
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Small Animals Clinic 7 6 19 10.67 

Small Animal Clinic (Online) 45 69 57 57.00 

Companion Animal Ethology 40 33 34 35.67 

Total 127 134 142 134.33 

Diplomas     

Emergency Medicine and Critical Care in Small 

Animals 
12 18 21 17.00 

Surgery and Anaesthesia in Small Animals  13 15 28 18.67 

Total  25 33 49 35.67 

Total nº of students 152 167 191 170 

Table 10.3.4. Number of attendees to continuing education courses provided by the VEE 

Courses: 2023-2024 2022-2023 2021-2022 Mean 

Students enrolled in single courses belonging 

to diplomas or masters 
455 611 548 538.00 

Students enrolled in other courses  262 191 187 213.33 

Total nº of students  717 802 735 751.33 

Prospected number of students registered at post-graduate programmes for the next 3 academic years 

Based on historical trends, institutional capacity, ongoing international collaborations, and anticipated 

societal and professional demand, the VEE projects stable or slightly increasing enrolment across its 

postgraduate training programmes over the next three academic years. Expected figures are: 

Postgraduate Clinical Training: 

Training Area Projected Annual Intake (2024–2027) 

Internships (all areas) 28–32 

Residencies (all specialties) 30–34 

Total 58–66 

Postgraduate Research Training: 

Programme Type Projected Annual Intake (2024–2027) 

PhD programmes (VEE-led) 130–140 

PhD (interfaculty/interdisciplinary) 190–210 

Master’s programmes (VEE-led) 75–85 

Master’s programmes (VEE-partnered) 110–120 

Total 505–555 

Other Postgraduate Programmes and Continuing Education: 

Category Projected Annual Intake (2024–2027) 

Master’s in continuing education 130–140 

Diplomas 30–40 

Single course / CE course attendees 700–800 

Total 860–980 

These projections take into account: The consolidation of Erasmus Mundus and ECIU challenge-

based programmes; Sustained demand for clinical residencies linked to EBVS specialisation 

pathways; Strategic partnerships with public agencies and professional associations supporting 

continuing education; Institutional efforts to adapt offerings to new professional roles, digital delivery, 

and One Health priorities. 

Introduction of Microcredentials: Starting from the 2024–2025 academic year, the VEE has launched 

a portfolio of microcredentials aimed at flexible, targeted, and practice-oriented lifelong learning. 

These microcredentials are developed in collaboration with external stakeholders such as the CCVC, 

COVB and Catalan government agencies, and are designed to meet specific sectoral needs. 

Some examples include: Extensive Livestock Farming and Wildfire Prevention – addressing 

sustainability and rural resilience; Veterinary Management of Feline Colonies – combining clinical, 
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public health, and community engagement aspects; Soft Skills in Veterinary Professional Practice – 

co-developed with the CCVC, aimed at enhancing communication, teamwork, and ethical decision-

making; Innovation in the Agri-food Sector – co-promoted with the Generalitat de Catalunya, linked 

to the twin digital and sustainability transitions. These microcredentials are expected to become 

increasingly popular, as they offer stackable qualifications and accessible formats (hybrid or online) 

adapted to the professional schedules of veterinarians and related stakeholders. 

Strategic Vision: The integration of postgraduate programmes, continuing education, and 

microcredentials reflects the VEE’s strategic commitment to: Supporting professional specialization 

and requalification; Enhancing the international dimension of the VEE’s training offer; Responding 

rapidly to emerging societal and environmental challenges; Contributing to the One Health agenda, 

rural development, and animal welfare. 

Integration of Summer School Courses: As part of its lifelong learning and international outreach 

strategy, the VEE actively contributes to the UAB Barcelona Summer School, offering three research-

oriented courses taught in English (6 ECTS each) designed to attract both domestic and international 

participants: i) Beeology: Honeybee Science from Theory to Practice: Explores honeybee biology, 

colony management, pollination, genetics, pathology, and honey production. Includes theory and 

practical sessions at the apiary and within UAB laboratories, ii) Diseases of Marine Mammals: Offers 

in-depth study of infectious, parasitic, and non-infectious diseases affecting cetaceans and pinnipeds, 

featuring necropsy and histopathology practicals, iii) Human-Wildlife Coexistence: Navigating the 

New Frontier of Fertility Control: Focuses on fertility control as a humane wildlife management tool.   

These courses run in two three-week blocks from late June to early August; notably, the first block 

(June 23–July 11, 2025) includes “Beeology” and “Human-Wildlife Coexistence,” while the second 

(July 14–August 1) includes “Diseases of Marine Mammals”. 

Educational value and strategic fit: Each course provides intensive, multidisciplinary training with a 

strong emphasis on applied research methods (microscopy, necropsy, fieldwork, data analysis). They 

foster international classroom environments, attracting a diverse student body and enhancing the 

VEE’s global visibility. Assessments include written assignments, quizzes, practical tasks, 

presentations, and exams tailored to each course. By addressing themes like pollinator health, marine 

conservation, and humane population control, these courses align strongly with One Health, 

biodiversity, and animal welfare priorities. 

The VEE plans to expand its summer course offerings with new topics in emerging areas such as 

wildlife epidemiology, agroecology, and digital health, contingent on faculty expertise and student 

demand. This engagement underscores the VEE’s ongoing commitment to enhancing advanced 

training, international mobility, and research integration within its postgraduate and continuing 

education portfolio. 

Avoiding conflicts in relation to case management between post- and undergraduate students are 

avoided  

The presence of postgraduate clinical programmes—internships and residencies—at the VEE 

significantly enriches undergraduate clinical training, especially during rotations and hands-on 

teaching at the VTH. Interns and residents play a crucial educational role: they assist undergraduates 

during consultations, diagnostics, surgeries, and other procedures; serve as near-peer mentors who 

offer continuous supervision and feedback; and contribute to clinical rounds, journal clubs, and case 

discussions, introducing up-to-date knowledge and clinical reasoning aligned with EBVS training 

standards. This layered team structure, comprising academic staff, residents, interns, and final-year 

students, mirrors real clinical practice and fosters collaborative learning. 

To avoid conflicts between the learning objectives of different student levels, the VEE applies clearly 

defined coordination protocols within the VTH: 

¶ Defined Teaching Roles: Undergraduates focus on basic procedures, history taking, and client 

communication under supervision. Interns support diagnostics and therapeutics and act as first-line 
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responders, while residents handle complex cases and advanced procedures under the guidance of 

board-certified specialists. 

¶ Case Allocation Protocols: Cases are assigned considering pedagogical value, complexity, and 

ethical criteria, with supervising clinicians ensuring that each learner is appropriately matched to 

the case, in accordance with client consent and animal welfare. 

¶ Daily Briefings and Clinical Rounds: These sessions clarify responsibilities, promote 

collaboration, and prevent overlap, ensuring that all students benefit from meaningful educational 

experiences. 

¶ Client Communication: Always led or closely supervised by senior clinicians, who explain the 

involvement of students to ensure professionalism and transparency. 

This structured, tiered approach guarantees a harmonious integration of undergraduate and 

postgraduate training while maintaining high clinical and pedagogical standards. 

Matching continuing education programmes and needs of the profession and the community 

The VEE maintains a dynamic and evolving continuing education portfolio aligned with the needs of 

veterinary professionals, public authorities, and broader society. These programmes are developed 

through continuous collaboration with stakeholders such as the COVB, CCVC, and government 

agencies. To address professional demands, the VEE offers postgraduate diplomas and short courses 

in areas such as small animal medicine, anaesthesia, emergency care, behaviour, and dermatology, 

alongside FELASA-accredited training in Laboratory Animal Science and Welfare. Courses are 

available in flexible formats (online or hybrid) and are delivered by top-tier academics and 

practitioners, ensuring scientific rigour and clinical relevance in line with national and European 

standards. 

In response to societal and community needs, the VEE provides targeted training on themes such as 

feline colony management, equine welfare, humane population control, One Health, zoonotic disease 

management, and urban-wildlife coexistence. It also collaborates with local authorities and NGOs to 

create microcredentials on topics like extensive livestock farming and wildfire prevention, soft skills 

for veterinarians, and innovation in the agri-food sector. 

All offerings are subject to rigorous quality assurance through UAB’s QA system, including 

participant surveys, impact assessments, and stakeholder consultations. This ensures that the VEE’s 

continuing education remains relevant, effective, and responsive to emerging challenges. 

Through this comprehensive, demand-driven model, the VEE positions itself as a leading centre for 

lifelong learning and professional development in veterinary science across Catalonia and beyond. 

 

STANDARD 10.4: BENEFITS OF RESEARCH IN TEACHING AND STAFF 

DEVELOPMENT 
 

Mechanism to ensure that its research activities contribute to research-based education 

The VEE has a structured QA system that ensures research is embedded in undergraduate and 

postgraduate education, supports student learning, and promotes staff (PDI) development. This system 

is aligned with the VEE Strategic Plan 2022–2027, particularly Strategic Axes 1 and 3, which focus 

on excellence in teaching and innovation through research 

Research-teaching integration is monitored by the VEE Council and the CSAQ, in coordination with 

the Vice-Dean for Academic Affairs. Indicators such as the percentage of teaching staff involved in 

research, the number of research groups supervising TFGs, and the integration of active researchers 

into postgraduate courses are reviewed annually. The evaluation of Strategic Objective O3.2—

focused on embedding research groups into teaching—also ensures the regular inclusion of research 

content in syllabi, practicals, and transversal themes. Results are reported annually and used in 

curriculum reviews by the Teaching Innovation Committee. 



 

 93 

Research-based education is promoted at all levels. Undergraduate students are introduced to research 

through methodology and scientific writing courses and complete TFGs under the supervision of 

research-active faculty, often addressing real-world challenges. Doctoral Students Conferences and 

similar forums foster interactions with PhD students and supervisors. Interns and residents participate 

in clinical or translational research and mentor undergraduate students, strengthening vertical 

integration. Postgraduate programmes are updated in consultation with stakeholders and align with 

scientific priorities and accreditation standards such as those of EBVS. Summer schools and 

microcredentials are designed based on needs assessments and strategic partnerships, and their 

effectiveness is monitored through participation data and feedback. 

Research involvement is also key to academic career progression. QA mechanisms ensure that 

promotion criteria include research outputs and supervision of PhDs. Junior staff benefit from 

mentorship and integration into research clusters. Teaching assessments (Docentia-UAB) and annual 

teaching reports also document how research is incorporated into teaching. 

Feedback mechanisms—surveys from students, interns, and residents; postgraduate programme 

reviews; and input from strategic partners (e.g. CCVC, COVB, Generalitat, ECIU)—help identify 

emerging research priorities and training needs. This integrated model ensures research supports the 

VEE’s educational mission and societal relevance. 

Development and diffusion of the research, continuing and postgraduate education programmes  

The design, implementation, and revision of postgraduate and continuing education programmes at 

the VEE follow a transparent, multi-level governance structure aligned with UAB’s QA system and 

national higher education regulations. These guarantees programmes are academically rigorous, 

professionally relevant, and responsive to societal needs. 

The Master’s and Postgraduate Studies Committee, chaired by the Vice-Dean for Academic Affairs 

and QA, coordinates postgraduate education and includes programme coordinators, department heads, 

clinical training supervisors, QA staff, students, and external stakeholders when appropriate. It 

evaluates new proposals (master’s degrees, diplomas, microcredentials, and summer courses), 

incorporates feedback from all parties, and ensures relevance and alignment with professional 

expectations. Substantial changes to publicly funded programmes require additional approval by the 

VEE Council, the UAB Academic Affairs Committee, the Governing Council, and the Social Council. 

Privately funded offerings, including microcredentials and diplomas, are reviewed by the UAB 

Postgraduate and Continuing Education School to ensure viability. 

Once approved, programmes are communicated through the VEE’s website, email bulletins, Moodle, 

internal meetings, and UAB outreach channels. Programme implementation is coordinated by 

designated academic leads with oversight from QA structures. 

Each programme undergoes annual internal reviews assessing academic results, enrolment, 

satisfaction levels, and staff feedback. Ad hoc revisions are introduced as needed, and comprehensive 

reviews are conducted during reaccreditation cycles or after major redesigns. Microcredentials and 

short courses are also evaluated by the Postgraduate School using pre/post assessments and external 

reviews, particularly in co-funded initiatives. 

This governance and evaluation framework ensures that the VEE’s postgraduate and continuing 

education offer remains relevant, innovative, and consistent with academic and societal priorities. 

 

Comments on Area 10 

¶ The VEE demonstrates a broad, multidisciplinary, and well-funded research environment, 

with 194 ongoing projects and over €18M in active funding. 

¶ Most PDI are research-active, and research is strongly integrated into undergraduate teaching 

via TFGs, research-based rotations, and exposure to One Health, sustainability, and clinical 

research methods. 
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¶ The TFG is well-structured, mandatory, and includes a formal defence and poster presentation 

at the “Doctoral Students Conference,” which fosters interaction with the research community. 

¶ Students are offered multiple non-compulsory pathways to engage in research, including 

voluntary internships, collaboration grants, and challenge-based projects aligned with societal 

or institutional needs. 

¶ The VEE provides high-quality postgraduate clinical training, with a wide array of EBVS-

recognised residencies and structured internships that also support undergraduate clinical 

training. 

¶ Postgraduate research training is extensive and diverse, including UAB-led PhD and Master’s 

programmes, Erasmus Mundus degrees, and strong interdisciplinary participation. 

¶ The VEE offers a robust portfolio of continuing education programmes, aligned with 

professional demands, including accredited FELASA training, small animal CE courses, and 

diplomas. 

¶ The VEE has innovatively launched microcredentials focused on current and future challenges 

(e.g., extensive farming, wildfire prevention, feline colony management, soft skills). 

¶ Summer school offerings are internationally oriented, research-driven, and strategically 

aligned with biodiversity, welfare, and One Health themes. 

¶ A well-defined governance structure and QA system supports the design, implementation, 

and revision of research, postgraduate, and continuous education programmes, with strong 

alignment to UAB’s institutional framework and strategic goals. 

 

Suggestions for improvement in Area 10 

¶ Increase visibility and participation of undergraduate students in ongoing research 

projects beyond the TFG, e.g. a centralised portal of available research projects or open topics. 

¶ Expand interdisciplinary research exposure in the curriculum, particularly at early stages 

of the degree (Years 1–2), to further embed evidence-based thinking. 

¶ Systematise the collection of feedback from external partners (e.g. municipalities, NGOs, 

companies) involved in challenge-based learning or continuous education programmes, to 

enhance relevance and co-creation. 

¶ Ensure tracking and follow-up of career outcomes for interns, residents, and master’s 

students to assess programme impact and align training with job market needs. 

¶ Consider increasing student participation in the planning and review of continuous 

education and microcredential programmes, possibly through a dedicated advisory panel. 

¶ Explore the possibility of integrating microcredential modules into undergraduate electives, 

where appropriate, to support flexible and stackable learning pathways. 

¶ Develop a coordinated internationalisation strategy for postgraduate education, leveraging 

Erasmus+ and ECIU collaborations to attract more international students and joint projects. 

¶ Enhance public communication of research outputs and societal contributions of continuous 

education and postgraduate programmes through newsletters, infographics, or video highlights. 

¶ Maintain a balance between training needs of undergraduates and postgraduates in clinical 

settings, and periodically reassess allocation protocols to prevent role conflicts. 

¶ Formalise impact indicators for research integration into teaching (e.g., number of courses 

updated annually based on new research, research-led case studies used in clinical rotations). 

 
 



 

 95 

 
 

 

 

 



 

 

Indicators 
 

 Name of the VEE: Barcelona VEE, UAB 

 Name & mail of the VEE's Head: Manel Lopez-Bejar; dg.veterinaria@uab.cat 

 Date of the form filling: October 8th, 2025 

 Raw data from the last 3 complete academic years 2023-24 2022-23 2021-22 Mean  
1 n° of FTE teaching staff involved in veterinary training   112,25 107,75 115,25 111,75  
2 n° of undergraduate students  616 613 625 618,00  
3 n° of FTE veterinarians involved in veterinary training   80,5 78,75 97,5 85,58  
4 n° of students graduating annually  104 97 110 103,666667  
5 n° of FTE support staff involved in veterinary training   217 210 211 212,666667  
6 n° of hours of practical (non-clinical) training  758,7 758,7 758,7 758,7  
7 n° of hours of Core Clinical Training (CCT)  709,5 709,5 709,5 709,5  
8 n° of hours of VPH (including FSQ) training  356 356 356 356  
9 n° of hours of extra-mural practical training in VPH (including FSQ)  63,5 63,5 63,5 63,5  
10 n° of companion animal patients seen intra-murally  28470 24156 23305 25310,3333  
11 n° of individual ruminant and pig patients seen intra-murally  40 31 33 34,6666667  
12 n° of equine patients seen intra-murally   482 481 493 485,333333  
13 n° of rabbit, rodent, bird and exotic patients seen intra-murally  1893 1547 1597 1679,0  
14 n° of companion animal patients seen extra-murally  294 291 321 302,0  
15 n° of individual ruminants and pig patients seen extra-murally  6471 6379 7206 6685,3  
16 n° of equine patients seen extra-murally  20 18 19 19,0  
17 n° of rabbit, rodent, bird and exotic patients seen extra-murally  3920 3880 4280 4026,7  
18 n° of visits to ruminant and pig herds  240 222 227 229,7  
19 n° of visits to poultry, farmed rabbit, fish and bee units  54 54 56 54,7  
20 n° of companion animal necropsies  210 208 243 220,3  
21 n° of ruminant and pig necropsies  128 111 109 116,0  
22 n° of equine necropsies  16 10 15 13,7  
23 n° of rabbit, rodent, bird and exotic pet necropsies  291 312 315 306,0  



 

 

24 n° of FTE specialised veterinarians involved in veterinary training  42 40 40 40,7  
25 n° of PhD-students graduating annually  21 31 39 30,3  

 

 

Name of the VEE: Barcelona VEE, UAB 

Date of the form filling: October 8th, 2025  

Calculated Indicators from raw data  VEE Median Minimal Balance3 

   values values1 values2   

I1 

n° of FTE teaching staff involved in veterinary training / n° of 

undergraduate students  0,181 0,15 0,13 0,055 

I2 

n° of FTE veterinarians involved in veterinary training / n° of 

students graduating annually  0,826 0,84 0,63 0,196 

I3 

n° of FTE support staff involved in veterinary training / n° of 

students graduating annually  2,051 0,88 0,54 1,511 

I4 n° of hours of practical (non-clinical) training  758,700 953,50 700,59 58,110 

I5 n° of hours of Core Clinical Training (CCT)  709,500 941,58 704,80 4,700 

I6 n° of hours of VPH (including FSQ) training  356,000 293,50 191,80 164,200 

I7 

n° of hours of extra-mural practical training in VPH (including 

FSQ)  63,500 75,00 31,80 31,700 

I8 

n° of companion animal patients seen intra-murally and extra-

murally / n° of students graduating annually  247,064 67,37 44,01 203,054 

I9 

n° of individual ruminants and pig patients seen intra-murally 

and extra-murally / n° of students graduating annually  64,823 18,75 9,74 55,083 

I10 

n° of equine patients seen intra-murally and extra-murally / n° 

of students graduating annually  4,865 5,96 2,15 2,715 

I11 

n° of rabbit, rodent, bird and exotic seen intra-murally and 

extra-murally/ n° of students graduating annually  55,039 3,11 1,16 53,879 

I12 

n° of visits to ruminant and pig herds / n° of students 

graduating annually  2,215 1,29 0,54 1,675 

I13 

n° of visits to poultry, rabbit, fish and bee units / n° of 

students graduating annually  0,527 0,11 0,04 0,483 



 

 

I14 

n° of companion animal necropsies / n° of students graduating 

annually  2,125 2,11 1,40 0,725 

I15 

n° of ruminant and pig necropsies / n° of students graduating 

annually  1,119 1,36 0,90 0,219 

I16 n° of equine necropsies / n° of students graduating annually  0,132 0,18 0,10 0,032 

I17 

n° of rabbit, rodent, bird and exotic pet necropsies / n° of 

students graduating annually  2,952 2,65 0,88 2,072 

I18 

n° of FTE specialised veterinarians involved in veterinary 

training / n° of students graduating annually  0,392 0,27 0,06 0,332 

I19 

n° of PhD-students graduating annually / n° of students 

graduating annually  0,293 0,15 0,07 0,223 

1 Median values defined by data from VEEs with Accreditation status 

2 Recommended minimal values calculated as the 20th percentile of data from VEEs with Accreditation status 

3 A negative balance indicates that the Indicator is below the recommended minimal value 

* Indicators used only for statistical purpose 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Comments on Raw Data and Table of Indicators 

The data reported by the VEE shows very strong performance across nearly all quantitative indicators, with many values significantly 

exceeding both the median and minimum thresholds established by ESEVT-accredited institutions. 

• Teaching and Research Capacity 

o The VEE maintains a high staff-to-student ratio, with: 

Á I1 (FTE teaching staff / undergraduate students) = 0.181 (above median of 0.15) 

Á I2 (FTE veterinarians / graduates) = 0.826 (slightly below the median of 0.84 but well above the minimum of 0.63) 

Á I3 (FTE support staff / graduates) = 2.051, significantly higher than both median (0.88) and minimum (0.54), 

indicating strong technical and administrative support for teaching and research. 

• Clinical Exposure 

o The numbers of patients seen per student are well above thresholds, with: 

Á I8 (companion animals) = 247.06 patients per graduate (~4× the median) 

Á I9 (ruminants and pigs) = 64.82 

Á I11 (rabbits, rodents, birds, exotics) = 55.03, massively above the minimum of 1.16. 

Á This confirms that the VEE ensures diverse and sufficient clinical exposure across all major animal categories. 

• Necropsy and Post-mortem Training 

o Indicators I14–I17 are also positive: 

Á I14 (companion animal necropsies) = 2.125, above median (2.11) 

Á I17 (exotic necropsies) = 2.952, well above minimum and median, ensuring comprehensive post-mortem training. 

• Research Engagement 

o I19 (PhD graduates per undergraduate graduate) = 0.293, nearly double the median (0.15) and more than 4× the minimum 

(0.07), indicating strong research activity and integration of education with ongoing scientific inquiry. 

 

Suggestions for improvement in Table of Indicators 

 Although the overall profile is solid, attention may be considered in the following areas: 

¶ Indicator I2 (FTE veterinarians involved in training / graduates): At 0.826, slightly below the median (0.84). While still above the 

minimum, this indicator may benefit from strategic planning to stabilize the ratio, particularly if student numbers increase. 

¶ Indicator I7 (extramural training in VPH): Currently 63.5 hours, slightly below the median of 75 hours. Although above the 

minimum, increasing partnerships with external institutions or food industry facilities could further enhance exposure in this area. 

The VEE demonstrates a robust research environment, excellent clinical exposure, and well-balanced staff support ratios. These 

indicators collectively reflect a high-quality learning environment, aligned with Day One Competences and research-led education. 

 



 

 

 



 

 

  



 

 

Glossary 

 
 
ANECA National Agency for Evaluation and Accreditation 

AQU Agency for the Quality of the University System of Catalonia 

AVAFES Association of Veterinarians for the Care of Exotic and Wild Fauna 

BOE Official State Bulletin 

CCT Core Clinical Training 

CCVC Council of Veterinary Colleges of Catalonia   

COVB Official College of Veterinarians of Barcelona 

CReSA/IRTA Research Centre for Animal Health  

CSAQ Academic Affairs and Quality Assurance Committee 

DTIC Directorate of Information and Communication Technologies 

EBVS European Board of Veterinary Specialization 

ECA Educational Cooperation Agreement 

ECIU European Consortium of Innovative Universities 

ECTS European Credit Transfer System 

ENQA European Association for Quality Assurance in Higher Education 

EPT Elective Practical Training 

ESEVT European System of Evaluation of Veterinary Training 

ESG Standards and Guidelines for Quality Assurance in the European 

Higher Education Area 

EU European Union 

FELASA Federation of European Laboratory Animal Science Associations 

FSQ Food Safety and Quality 

FTP Food Technology Plant Service 

HACCP Hazard Analysis Critical Control Point 

ICU Intensive Care Unit 

INNOVET Innovation Teaching Group 

IT Information Technology 

IVSA International Veterinary Students Association 

JOVs Veterinary Employment Days  



 

 

LPS Service Provision Laboratory 

MCAST Malta College of Arts, Science and Technology 

MECES Spanish Qualification Framework for Higher Education 

PDCA Plan-Do-Check-Adjust 

PDI Academic Staff 

PIUNE Support program for student with specific educational needs 

PTGAS Support and Administrative Staff 

QA Quality Assurance 

QF-EHEA Framework for Qualifications of the European Higher Education 

Area 

SG Study Guide 

SGCE Farm and Experimental Fields Service 

SGIQ Internal Quality Assurance System  

SI Specificity Index 

SID Distributed Computer Service 

TFE Full-time equivalent 

TPI Transition to Animal-Free Innovation 

UAB Universitat Autònoma de Barcelona 

UAP Psychopedagogical Attention Unit 

VEE Faculty of Veterinary Medicine at UAB 

VPH Veterinary Public Health 

VPN Virtual Private Network 

VTH Veterinary Teaching Hospital 

 


